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6. Připomínky a otázky k obhajobě:  

The topic of this diploma thesis is closely related to the educational reform in our country I had hoped to find in it ideas and suggestions directly applicable to the crosscurricular approach, as well as CLIL. 
However, I have reservations concerning the structure of the thesis: The first two chapters deal with various aspects of human and children´s rights,  where a lot of space  is taken by  a survey of the main documents. 

Chapter 2.2 (less than 2 pages) is the only text in which the author deals with Human and Civil Rights Education in English Language Teaching. Unfortunately it contains just a factual account of relevant formulations from the Framework Educational Programme (CR), to which the author has added only some general suggestions. 

Chapter 3  (11 pages) consists of three lesson plans – materials of this sort are usually found among the appendices. These plans bring a number of good ideas, but since the candidate used none of them in practice (p.29) there is little opportunity for discussion and none for reflection.

Chapter 4 - The questionnaire surveys. Unfortunately the form of the questionnaires reveals that the candidate is not sufficiently acquainted with the basic principles of the construction and use of this tool of educational research. I miss whatever introductory part addressing the respondents and asking them for cooperation and explaining the purpose of this survey. 

Discussion questions

The following Qs and comments concern the questionnaire survey –

- Did you pilot the questionnaire before administration (perhaps just with your one or two colleagues)? Pupils´  Questionnaire
Q 3a) Did you really need exact dates and numbers? Would not a multiple choice response yield more information?

Q 3c) Why did you not offer them I don´t know (nevím) as one choice to prevent wild guesses?

Q 4 ) It is unusual for questionnaires to offer a checklist in which all of the items are to be ticked – therefore it is clear, which might have confused the respondents.

Teachers´ questionnaire

- Was the purpose of the survey clarified to them at all? Did they, as teachers of English, know why you had addressed them and not as teachers of some content subjects?

- Was there any special reason for communicating with them in English?

- Do you know whether and how they might cover your topic in English lessons? 

- What have you learnt from the questionnaire surveys that you did not know before? The survey has no conclusions. 

Coclusion

I find the topic interesting, but its treatment rather disappointing. There is lack of proportion between the amount of facts and educational discourse based on research based reflection (this is reflected also in – the number of legislative documents versus education-related titles; Harmer is the only ELT author, I miss e.g. a title related to CLIL).

The language of the thesis mostly conforms to the standards of academic discourse; however, there are some lapses in punctuation, incomplete sentences and also referencing (e.g. p. 8, 9, 12, 14, 28), most of which probably caused by lack of time for proofreading. 
As for the length of the thesis: since it starts with p. 5 and ends on p. 56 (including 11 pages of lesson plans!), I find the overall length rather disputable.
Závěr:
Práce  je  doporučena k obhajobě.

Navržený klasifikační stupeň: velmi dobře
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