UNIVERZITA PALACKEHO V OLOMOUCI
PEDAGOGICKA FAKULTA

Ustav specialnépedagogickych studii

DIPLOMOVA PRACE
Aplikace strategii SQ3R ve vyuce anglického jazyka u Zaku s dyslexii na 2. stupni
zakladni Skoly

Bc. Radka KisSova

Olomouc 2024 vedouci prace: PhDr. Renata MIcakova, Ph.D.



4

Prohlaseni

Prohlasuji, Ze jsem diplomovou pracina téma Aplikace strategii SQ3R ve vyuce anglického jazyka
u zakl s dyslexii na 2. stupni zdkladni Skoly vypracovala samostatné pod odbornym vedenim
PhDr. Renaty Micakové, Ph.D. a uvedla jsem vSechny pouzité informacni zdroje v seznamu

literatury.

V Olomouci 18.6.2024

Radka Kissova



Podékovani

Na tomto mist¢ bych rada pod€kovala vedouci diplomové prace PhDr. Renaté Micakové, Ph.D. za
jeji cas, odborné pfipominky a cenné rady, které mi v pribéhu tvorby diplomové prace

poskytovala. Také dé€kuji vS§em mym blizkym za podporu pii zpracovani diplomové prace.



ANOTACE

Jméno a prijmeni:

Radka Kissova

Katedra: Ustav specialnépedagogickych studii
Vedouci prace: PhDr. Renata MI¢akova, PhD.
Rok obhajoby: 2024

Nazev prace:

Aplikace strategii SQ3R ve vyuce anglického jazyka u
7aki s dyslexii na 2. stupni zdkladni Skoly

Nazev v anglictiné:

The application of SQ3R strategies in teaching English
language to dyslexic pupils at primary school

Zvoleny typ prace:

Diplomova préce

Anotace prace:

Diplomova prace se zabyva specifickymi poruchami
uceni, s diirazem na dyslexii. Teoretickd Cast objasnuje
zékladni pojmy, porovnava rizné definice a klasifikace
téchto poruch a vysvétluje mozné pii¢iny jejich vzniku.
Detailnéji se zamétuje na projevy dyslexie a jeji dopady na
Skolni GispéSnost pii osvojovani anglického jazyka. Prace
dale definuje pojmy Ctenadifska gramotnost a cteni s
porozuménim a zkouma jejich ukotveni v kurikuldrnich
dokumentech. Posledni kapitola teoretické Casti popisuje
metodu SQ3R, pouzitou v nasledném vyzkumu. Prakticka
Cast prace si klade za cil zjistit efektivitu metody SQ3R u
zakd s dyslexii na 2. stupni zakladni Skoly pfi Cteni
anglickych textli. K dosazeni tohoto cile byly pouzity
kvalitativni metody vyzkumu. Data ziskana béhem setkani
byla analyzovana a vysledky interpretovany v zavérecné
kapitole prace.

Klicova slova:

Specifické poruchy uceni, dyslexie, ¢teni s porozuménim,
metoda SQ3R

Anotace
anglictiné:

This diploma thesis deals with specific learning disorders,
focusing on dyslexia. The theoretical part talks about basic
concepts related to learning disabilities, compares
different definitions and classifications of these disorders
and explains the possible causes of their occurrence.
Thesis then focuses in detail on symptoms of dyslexia in
different parts of life, emphasising its impact on school
success in English language learning. The thesis also
defines the concepts of literacy and reading




comprehension and examines their anchoring in
curriculum documents. The last chapter of the theoretical
part describes the SQ3R method used in following
research. The practical part of the thesis aims to investigate
the effectiveness of the SQ3R method in dyslexic pupils in
lower secondary school, in reading English texts.
Qualitative research methods were used to achieve this
aim. The data collected during the sessions were analyzed
and the results were interpreted in the final chapter of the
thesis.

Klicova slova v
angli¢tiné:

Specific  learning  disorders, dyslexia, reading
comprehension, SQ3R method

Prilohy vazané k
praci:

Ptiloha 1 - Informovany souhlas

Ptiloha 2 - Pfepis individuélniho setkéani 1 — Anna
Ptiloha 3 - Piepis individualniho setkéni 1 — David
Ptiloha 4 - Pfepis individuélniho setkéani 1 - Petr
Ptiloha 5 - Piepis hromadného setkani 1

Ptiloha 6 - Piepis hromadného setkani 2

Ptiloha 7 - Piepis hromadného setkéani 3

Ptiloha 8 - Pfepis hromadného setkani 4

Ptiloha 9 - Piepis hromadného setkani 5

Ptiloha 10 - Pfepis individudlniho setkani 2 - Anna
Priloha 11 - Ptepis individualniho setkani 2 - David
Ptiloha 12 - Pfepis individudlniho setkdni 2 - Petr

Rozsah prace:

131

Jazyk prace:

Cesky jazyk




Obsah

UIVOU..t e 9
TEORETICKA CAST ..oooouiiiiiriiiiessiisees it 11
1 Specifické pOruchy UCENT ......ccvvviiiiiiiii e 11
110 DEFINICE oo 11
0 o] (oo =SOSR 13
1.3 KIGSHIKACE ..o 14
2 DYSIEXIB ittt et et 17
2.1, DEFINICE ..ot 17
2.2, KIGSITIKACE ..o 17
2.3, SYMPIOMALOIOGIE ... .iiviiiiieecieciece e 19
3 CLenaTSKA GramotnoSt .......c..evuvvceceeeesiesiesssesessesses s sssses st es s sesssesesssessessn s 25
T8 I VA % 14 157453 11 1 0101101 Li DTSR 25
3.2, Cteni s POTOZUMENIML.........evverurirerireseeesse s sss st 27
3.3.  Rozvoj ¢tenarské gramotnosti vV RVP ZV ..., 30
4 Metoda SQBR ..ot e 33
5 MetodoloZie VYZKUIMU....ccuiiiiiiiiiiiiiie it nne s 38
5.1.  Etické prinCipy VYZKUIMU .....ccviieiiiiiiiiinsiesie e s 38
5.2, VyzKumneé cile @ OtAZKY ...occvviiiiiiiiiiiiiie s 38
5.3, VYZKUMNE MEIOAY.....oiiiiiriiiiiiieiiiiesisie st nne e 39
5.4, Organizace VYZKUMU .......coouiiiiiiiiiiniseeeeeeee e 41
9.5, VYZKUMNY VZOTEK......oiiiiiiiiiiiiciece e 43
6 Prabeh vyZKUMU ..o 45

INAIVIAUAINT SELKANT T..eeeeieeeeeeee e e s 45



Hromadng SETKANT 1 ..ooeeiiiiiiiieiiiii ettt et e ettt e e s s s s et bbb r e et e e s s s ssenbbbreeteeessssnnnsrrenees 58

Hromadng SEtKANT 2 ........ccoiiiiiiiieice e 64
Hromadng SetKANT 3 ......c.ooiiiiiie e 71
Hromadng SEtKANT 4 ........ooviiiiiice e 77
Hromadng SEtKANT 5 .....ocviiiiiiiiee e 83
IndivIidUAINT SEtKANT 2...c.veiiiiiiiie e 91
7 Interpretace vysledkl VYZKUMU .......cccoviiiiiiiiii e 102
HIAVNT VY STUPY vttt bbbttt nb e b e e b nne e 112
8  Diskuse @ lIMILY PIACE ....ccceovivirviiiiiiiiiiieise e 113
< TP 117
SEZNAM TIEEIATUNY ...ttt 119
Seznam ONlNe ZATOJU......ccvovviiriiiieicere s 122
Z.dr0J€ OBTAZKIUL ... s 124
SEZNAM ODTAZKIL ...t e e e 125
SEZNAM GTATT ...oeveieeeeeeee e 128
SeZNAM LADUIEK........oiii s 130
Seznam PHION......ccooiii e 131
Ptiloha 1 - Informovany souhlas...........ccccoiiiiiiiiii 132
Ptiloha 2 - Ptepis individudlniho setkani 1 — ANNA ........ccccoviiiiiiiiiiccee 134
Ptiloha 3 - Ptepis individualniho setkani 1 — DAVId..........ccccovrviinnciiicinnccsees 140
Ptiloha 4 - Ptepis individudlniho setkani 1 - PEtr ..o 146
Priloha 5 - Piepis hromadného Setkani 1 .........cccocvveiiiiiiiiiniinie e 152
Priloha 6 - Piepis hromadného Setkani 2 .........cccccvveiiiiiiiiniinie e 158

Ptiloha 7 - Pfepis hromadného setkani 3 ...........ccccovoiiiiiiiiciic 167



Priloha 8 - Piepis hromadného Setkani 4 .........ccccccoviiiniiiiiniinie e 174

Priloha 9 - Piepis hromadného Setkani 5.........ccccviiiiniiiiiniinin e 180
Ptiloha 10 - Piepis individudlniho setkdni 2 - ANNA..........ccooriiiinnncneeeeee 187
Ptiloha 11 - Pfepis individualniho setkani 2 - DaVid.........c.cccorvennnienniiinnceees 191

Ptiloha 12 - Piepis individudlniho setkdni 2 - Petr ... 195



Uvod

Cteni je povazovano za dileZitou souéast Zivota. Je zdrojem mnohostranného rozvoje
¢lovéka, obohacuje jej po strance nejen rozumové, ale i dovednostni a citové. Slouzi jako
smysluplna napli volného ¢asu a pomaha k relaxaci. Nejen v obdobi povinné skolni dochazky, ale
i V obdobi navazujiciho studia z velké ¢asti tiroven ¢tenatskych dovednosti piedurcuje naslednou
uspésnost studijnich vysledkt. S lepSim porozuménim piectenému a schopnosti prace s textem se
imémé zlepsuji vysledky prace zakt ve $kole. Cteni je viak velmi naro¢nou aktivitou, které
predchézi velka spousta dil¢ich ukoli, jez je dité pfi vyvoji nutné zvladnout, a i poté vyzaduje
spoustu usili. Soucasna spolecnost klade na psanou podobu feci velky daraz a je povazovana za
vyznamny kulturni prvek. Od vsSech obcCanl je pfirozené vyzadovano, aby tento zpusob
komunikace byli schopni efektivné vyuzivat v kazdodennim Zivoté. Pro déti s vyvojovou poruchu
uceni s narusenim ve ¢teni je osvojeni si a nasledné uzivani této dovednosti kviili deficitu o to vice
ztiZzeno.
roc¢nicich se vénuji spiSe pfipravé na Cteni a pozd¢ji rozvoji spravné techniky a neustalé
zdokonalovani piesnosti ¢teni. Na druhém stupni se naroky na ¢teni 0 zaka zvySuji a pfidava se
nutna prace s textem a ovérovani jeho porozumeéni. Stejné je to i pfi vyuce ciziho jazyka, v tomto
pfipadé jazyka anglického. Zatimco se zici V pocatcich vénuji zékladni slovni zisobé a
gramatickym jeviim, ve vysSich ro¢nicich se troven textii v ucebnicich zvysuje, prodluZzuje se
jejich délka, narocnost a rozmanitost slov a také vybér témat se od jednoduchych posunuje ke

Nejen pro zaky dyslexii je potiebné 0svojit spravnou techniku pii praci s textem tak, aby
byli schopni text piecist a odnést si z n€j co nejvice informaci, a to co nejjednodussim zptisobem
bez ptili§ vynalozené energie a nutného opakovaného ¢teni. K tomu slouzi mnozstvi strategii a
technik, které, pokud nejsou u zakil rozvinuty pfirozené, je potfeba systematicky ucit.

Diplomova prace je rozdélena na ¢ast teoretickou a praktickou. Teoreticka ¢ast v prvnich
dvou kapitolach popisuje specifické poruchy uceni jako celek a nasledné se detailnéji zamétuje na
dyslexii. Velka cast druhé kapitoly je vénovana praveé projevim dyslexie a oblastem, které mize
negativné ovlivnit. Tfeti kapitola je vénovana Ctenafské gramotnosti. Posledni kapitola uzce

souvisi s praktickou ¢asti, jelikoz je v ni strucné popsana metoda, S niz zaci pii vyzkumu pracuji a



uci se tak efektivné ¢ist a porozumét textim v anglickém jazyce. Prakticka Cast se tedy zamétuje

na popis vyzkumné ¢asti prace, ktery si stanovuje za cil ovéfit i¢innost dané metody.
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TEORETICKA CAST

1 Specifické poruchy uceni

Specifickym porucham uéeni (SPU) je v soucasné dobé vénovano vice pozornosti, nez
tomu bylo diive. Doslo k tomu hned z nékolika duvodi. Selikowitz (2012) mezi pfi¢iny téchto
zmeén fadi naptiklad kladeni vy$siho dirazu na ziskani Skolnich dovednosti a celkové kvalifikace,
zavedeni povinné Skolni dochdzky a také zlepseni I¢katské péce, diky které dochédzi k postupnému
snizovani cetnosti détskych mozkovych obrn, tuberkuloz a dalSich zavaznych onemocnéni, coz
odbornikiim dava vice prostoru vénovat se problémum, které nijak nesouvisi se zachranou zivota.
Autor se dale také zminuje o vyzkumech, které odhalily, ze jisté obtize v oblasti emoc¢niho
prozivani a celkového pojeti sebe sama u adolescentli a dospélych ptimo koreluji se Skolnimi
problémy, kterym nebyla v minulosti vénovana dostate¢na pozornost.

Pata revize Diagnostického a statistického manualu dusevnich poruch (DSM-V) uvadi, ze
piiblizné 5-15 % zakh vSech kultur a jazykli mé urcité naruseni Skolnich dovednosti, kterymi jsou
¢teni, psani a pocitani. Jelikoz se SPU, z divodu vyraznych projevi, zachyti v obdobi $kolni
dochazky a v pozd¢jsim veéku nejsou symptomy tak vyrazné, u dospélych neni v soucasné dobé
prevalence znama.

1.1.Definice

Jak uvadi Zelinkova (2015), definice specifickych poruch uceni prosly mnozstvim
pfepracovani a soucasna charakteristika téchto obtizi se vyrazné lisi od téch prvotnich. Tyto zmény
reflektuji ,,vyvoj védnich oborii a pristup k problematice autorii, kteri tyto definice formuluji*
(Zelinkova, 2015, s. 16).

Definic, popisujicich poruchy uceni, je velké mnozstvi, coz je vSak, dle Lerner (2003),
naprosto v potadku, a naopak neni zadouci, aby zde byla snaha o sjednoceni vSech pouze do jedné.
Jako jeden z duvodi uvadi fakt, Ze se v soucasné dob& zabyva poruchami uceni velké mnozstvi
disciplin, profesionall a organizaci, které pfirozené na tyto poruchy nahlizi z jinych Ghld. Mezi
dalsi dtivody spada také vysoka mira individualnich projevi i z hlediska véku a miry zavaznosti.
Neni tedy redlné vytvoftit jednu definici, kterd by byla schopna dostate¢né zahrnout v§echna tato
specifika (Keogh, 1994, in Lerner, 2003).

V Diagnostickém statistickém manualu (DSM-V) je specificka porucha uéeni definovana

jako ,,neurovyvojova porucha biologického puvodu, ktera je na kognitivai tirovni podkladem
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abnormalit spojenych s behaviordlnimi projevy poruchy* (Raboch, 2015, s. 71). S touto definici
se vSak neztotoziiuje napiiklad Michalova (2001), kterd tvrdi, Ze se neda s jistotou fici, Ze by mély
vSechny specifické vyvojové poruchy uceni biologicky zaklad.

Nejnovéjsi revize Mezinarodni klasifikace nemoci (ICD-11) popisuje vyvojové poruchy
uceni jako vyrazné a pretrvavajici obtiZe pii osvojovani Skolnich dovednosti, kterymi jsou ctent,
psani a po¢itani. Vzhledem k chronologickému véku byvaji vykony nejen v téchto oblastech nizsi,
nez by se o¢ekavalo, coz piimo vede ke zhorsSeni §kolniho vykonu. Klasifikace dale zminuje, ze se
dané obtize zacinaji objevovat jiz v prvnich letech Skolnich dochazky, a ze za vnik specifické
poruchy uceni neni zodpovédna porucha intelektového vyvoje ¢i jina neurologicka porucha,
nevhodné psychosocialni zazemi, ani Smyslové postizeni sluchu ¢i zraku (ICD-11, 2024). Naopak,
jak uvadi DSM-V, SPU se objevuji i u jedincu, jejichZ intelekt je vice néz primérny. V tomto
piipad¢ pak jejich vysoky intelekt ve Skolnim prostfedi slouzi jako kompenzaéni strategie dané
poruchy uceni. Kompenzovat dané¢ naruSeni lze ale pouze do urcité chvile. U téchto zaka se
projevy SPU objevi az ve chvili, kdy se naroky dostanou na takovou troven, ze ucivo piekroci
kapacitu jedince a rozumové nadani nadale nedokaze naruSeni vyrovnavat.

., Poruchy uceni je termin oznacujici heterogenni skupinu obtizi, které se projevuji pri
osvojovani a uzivani reci, cteni, psani, naslouchani a matematiky. Tyto obtize maji individualni
charakter a vznikaji na podkladeé dysfunkci centralni nervové soustavy *“ (Perspectives on Dyslexia,
1991, in Zelinkova, 2015, s.10). Autorka dale uvadi, ze jednotlivé typy poruch uceni jsou si
vzajemné piibuzné a maji fadu spole¢nych projevi. ObtiZze se tak nevyskytuji pouze v oblasti,
ktera je nejvice narusena. Smyslové vnimani, pravoleva a prostorova orientace, koncentrace a
celkova produkce 1 percepce feci miZe byt ztizena (Zelinkova, 2015).

Selikowitz (2012) definuje specifické poruchy uceni jako: ,, neocekdavany a nevysvétlitelny
stav, ktery muzZe postihnout dité s priumérnou nebo nadprimérnou inteligenci, charakterizovany
vyznamnym opozdénim V jedné nebo vice oblastech uceni (Selikowitz, 2012, s. 4). Pojem uceni
pouziva autor Siroce a narusené oblasti rozdéluje do dvou skupin. Prvni souhrn obtizi zahrnuje
zakladni Skolni védomosti jako Cteni a psani, pravopis, matematické pocty a produkce a percepce
fe¢i. Do druhé kategorie zarfazuje takové dovednosti a védomosti, které jsou pro bézny zivot
mnohem potfebnéjsi a je potieba se jim, stejné¢ jako t€ém Skolnim, ucit. Jedna se o schopnost

sebekontroly, organizace a vytrvalosti, celkovou télesnou koordinaci a osvojeni si socialnich
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kompetenci. Osoby se specifickou poruchou u¢eni mohou mit postiZzenu pouze jednu ze zminénych
oblasti, ale také soucasné nékolik (Selikowitz, 2012).

Jak uvadi Lerner (2003), vSechny definice popisujici poruchy uceni maji urcité spolecné
znaky, kterymi jsou pfitomnost dysfunkce centralni nervové soustavy, nerovnomérny vyvoj, a

obtiZze v osvojovani si akademickych dovednosti.

1.2.Etiologie

wrwve

pravdépodobné, Ze by bylo mozné urcit jediného Cinitele, ktery by za tyto obtize mohl. Ne vSak
vSichni odbornici tento ndzor zastavaji a snazi se ur€it konkrétni gen, ktery poruchy uceni
zpusobuje (Zelinkova 2015).

Nékteti z badatelt se ptiklani k nazoru, ze nej¢astéjsi pri¢inou je dédi¢nost, jini zase hleda;ji
nejcastéj$i puvod obtizi v poskozeni mozku (Matgjcek, 1995, in Michalova, 2000). Jost (2011)
uvadi, Ze v soucasné dob¢ zatim nelze urcit podil téchto dvou vlivu a s jistotou fici, ktery z faktort
ma veétsi vliv na vznik SPU.

Dle Zelinkové (2020) je to praveé dédicnost, ktera zptisobuje az 40-50 % vsech ptipadi.
Nelze vSak stanovit, ze by za vznik specifickych poruch u¢eni mohlo naruSeni jednoho
konkrétniho genu. Dédi¢nost ovliviiuje spiSe vyvoj téch funkci, které jsou stézejni pro osvojeni si
feCovych dovednosti a Stim spojené Cteni, globalni vniméni slov a fonemické uvédoméni.
V piipadé, kdy jeden ¢i oba rodiCe trpi dyslexii, je az pétkrat vyssi pravdépodobnost, ze se se
stejnymi obtizemi bude potykat i jejich syn. U dcery je tato pravdépodobnost lehce nizsi.
Selikowitz (2012) k tomuto tématu dodava, ze nebylo vSak mozné vytvofit konkrétni vzorec
dédéni téchto obtizi, jelikoz piipady jsou velmi individualni a nékdy se zda, Ze k pfedani problému
doslo od matky, jindy od otce.

Jeden z vyzkumi uvadi, ze hereditarni (dédi¢nou) skupinu dyslektikt tvofi piiblizné
pouhych 20 %. Tento vyzkum dale odhalil, ze nejvétsi ¢ast zastupuje skupina encefalopaticka, u
které bylo prokazano mirné poskozeni mozku, které vzniklo v obdobi prenatdlnim, perinatalnim
¢i postnatalnim. Pfiblizn¢ shodné procento by pak mély tvofit skupina hereditarné-
encefalopaticka, kdy doslo ke kombinaci poskozeni mozku a dédi¢nosti, spole¢né se skupinou
neurotickou, u které nebylo mozné uréit konkrétni pti¢inu vzniku SPU (Matéjcek, 1995, in
Michalova, 2000).
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Jak uvadi Zelinkova (2015), nejpravdépodobnéjsim modelem vzniku SPU je vSak
kombinace zdédénych klicovych gent a negativnich vliva dalsich faktorti, mezi které fedime i
rizikové a nepodnétné prostifedi. Provedené vyzkumy odhalily, ze v ramci dédicnosti se bude
s nejveétsi pravdépodobnosti jednat o patologii chromozomu ¢. 2, 6, 15 a 18, které se nachazi
Vv tésném vztahu S rozvojem Cteni (Petrill et al., 2006, in Jost, 2011). Nejvétsi podil bude ziejme
patrit 6. paru, ktery je spojovan téz s funkci imunitniho systému *“ (Zelinkova, 2015, s. 22).

Badatelé z Kalifornské univerzity ve svém vyzkumu dosli také k zavéru, ze Ize pozorovat
velmi uzky vztah mezi vzdélanim rodi¢t a trovni Skolnich dovednosti jejich ditéte. Z toho nam
vychazi, ze nepodnétné prostiedi a piili§ nizka vzdélanost matky a otce ma silné negativni dopad
nejen na vyvoj Skolnich védomosti a dovednosti, ale také na celkovy rozvoj osobnosti jejich
potomka (Kremen et. al, 2005, in Jost, 2011). Styl vychovy by vsak dle Selikowitze (2012) nem¢l
mit jakykoliv vliv na vznik SPU.

1.3.Klasifikace

Specifické poruchy uceni jsou spojovany piedev§im s védnimi disciplinami, jako je
pedagogika a psychologie. Tyto obtize jsou vSak pfedmétem zajmu i lékaiskych véd a dalsich
piibuznych obord, které o poruchach uceni pi#inasi dalezité poznatky (Zelinkova, 2015). Pro
nasledujici podkapitolu jsou podstatné piedevsim klasifikace, které poskytuji nasledujici
medicinské normy, ale také déleni z hlediska specialni pedagogiky.

V Mezinarodni klasifikaci nemoci 10. revizi (MKN-10) Ize najit specifické poruchy uceni
Vv paté kapitole, ktera je oznaCovana pismenem F, pfesnéji tedy v podkapitole F80-89, obsahujici
poruchy psychického vyvoje. Kéd F81 jiz konkrétné popisuje Specifické vyvojové poruchy
Skolnich dovednosti. MKN-10 specifické poruchy Skolnich dovednosti déli na:

- Specifickou poruchu ¢teni

- Specifickou poruchu psani a vyslovnosti

- Specifickou poruchu po¢itani

V casti F81 se také nachéazi charakteristika smiSené poruchy Skolnich dovednosti, jiné
vyvojové poruchy Skolnich dovednosti a také nespecifikovana vyvojova porucha Skolnich
dovednosti (MKN-10, 2024).

Nejnovéjsi verze Mezindrodni klasifikace nemoci zatazuje vyvojové poruchy uceni do
kategorie neurovyvojovych poruch. V této aktualni revizi jsou vSak k nalezeni az v Sesté kapitole,

a to pod kodem 6A03. Stejné jako piedesla verze MKN rozdéluje tuto oblast na:
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- Vyvojovou poruchu uceni s poruchou ¢teni

- Vyvojovou poruchu uceni s poruchou psani

- Vyvojovou poruchu uceni s poruchou v oblasti matematickych dovednosti

Dale vsak popisuje jiz jen dvé oblasti, a to smiSeny typ specifickych poruch uceni a
nespecifikovany typ vyvojové poruchy uceni (ICD-11, 2024).

DSM-V fadi specifické poruchy uceni mezi neurovyvojové poruchy a Ize je najit pod
kodem 315. Specifické poruchy uceni DSM-V rozd€luje do tii kategorii, a to za pomoci
specifikatorti uvedenych za diagnézou. Jedna se o:

- vyvojovou poruchu uceni S poruchou ¢teni

- vyvojovou poruchu uceni S poruchou psani

- vyvojovou poruchu uceni S poruchou pocitani

Soucasné lze specifické poruchy uceni klasifikovat dle aktualni zavaznosti obtizi na mirné,
stifedné tézké a tézké (Raboch, 2015). Jak uvadi Jost (2011), obé normy, tedy MKN i DMS,
pohlizi na dyslexii t¢émér identicky a neni mezi jejich vykladem a klasifikaci zasadni rozdil.

Zelinkova (2015) ve své publikaci vymezuje jednotlivé terminy a popisuje kazdy typ SPU
zvlast. Hned na zacatku vysvétluje piedponu ,,dys“ a pojem ,,dysfunkce®, ktery popisuje jako
funkci, jez je deformovana. Ve specidlnépedagogickém dé€leni specifickych poruch uceni je
V nazvoslovi vyuzivana prave predpona ,,dys*, ktera je zde chapana jako ,, nedostatecny, nespravny
vyvoj dovednosti (Zelinkova, 2015, s. 9). Po predponé ,,dys” nasleduje vzdy fecky pojem pro
danou dovednost, které se termin tyka.

Specialni pedagogika d¢li specifické poruchy uceni nasledovné:

- Dyslexie — porucha osvojovani ¢tenatskych dovednosti

- Dysgrafie — porucha osvojovani psani

- Dysortografie — porucha osvojovani pravopisu

- Dyskalkulie — porucha osvojovani matematickych dovednosti

- Dyspraxie — porucha, ktera postihuje osvojovani, planovani a provadéni volnich

pohybt

- Dysmuzie — porucha v osvojovani hudebnich dovednosti

(Zelinkova, 2015, s. 9-10)
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Michalova (2001) popisuje i dyspinxii —specifickou poruchu kresleni. Dyspinxii, dyspraxii
a dysmuzii fadi do kategorie dal$ich poruch, které se mohou promitat do obtizi s osvojovanim

udiva.
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2 Dyslexie

Mezi specifickymi poruchami uéeni zastava piedni pozici dyslexie (Zelinkova, 2015). Jak
dale autorka uvadi, pojem dyslexie je ve spolenosti nejvice rozsifenym a znamym. Stalo se tak
zZ toho divodu, Ze se v oblasti skolni ispésnosti projevovala vzdy nejvyraznéji. To bylo také hlavni
pricinou, pro¢ se zacal tento termin pouzivat jako zastfesujici pro vSechny jednotlivé typy poruch
uceni, a az pozd&ji se z pojmu vymezily konkrétni nazvy jako je dysortografie a dysgrafie.
Selikowitz (2012) dodava, ze byl termin poprvé uveden v roce 1887, a bohuzel je i po tolika letech
Vv soucasné dobé stale nevhodné pouzivan pravé jako zastfeSujici pojem pro vSechny typy poruch
ucenti.

2.1.Definice

., Dyslexie je specificka porucha uceni, kdy jsou v riizné intenzité a kombinacich postizeny
zakladni znaky ctenarského vykonu, tj. rychlost, spravnost, technika cteni a porozuméni*
(Zelinkova, 2005, s.13).

Krejcova (2019) ve své publikaci uvadi definici, kterou vymezila Mezinarodni Asociace
Dyslexie. Zde je dyslexie popsana jako souhrnné obtize V , presnosti a/nebo plynulosti
rozpozndvani jednotlivych slov a nedostatecnou schopnosti hlaskovani a dekodovani“
(International Dyslexia Association, IDA, in Krejéova, 2019, s. 36). Jako dalsi narusené oblasti
uvadi celkové snizené ¢tenaiské zkuSenosti, narusené ¢teni s porozuménim a s tim uzce souvisejici
nizka slovni zasoba (Krejcova, 2019).

Velmi podobnou definici predklada i DSM-V, kde je specificka porucha uceni s poruchou
¢teni oznacena kodem 315.00. Obtize Ize pozorovat v oblasti piesnosti ¢teni, rychlosti a plynulosti
¢teni a porozuméni ¢teni (Raboch, 2015). Definice ICD-11, se od té predchozi vyrazné nelisi a
také fika, Ze je vyvojova porucha uceni S poruchou c¢teni charakterizovana jako dlouhodobé
pietrvavajici a vyrazné obtiZe pii osvojovani si Skolnich dovednosti, které souvisi se ¢tenim. Jedna

se o piesnost pii ¢teni slov, plynulost ¢teni a porozuméni pie¢tenému (ICD-11, 2024).

2.2 Klasifikace

-----

prof. Matéjcek ve své typologii rozdélil dyslektiky do Ctyt kategorii, a to dle projevl pfi Cteni,
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chovani, psaném i Gstnim vyjadfovani a miry porozumeéni textu. Jednotlivé typy oznacuje velkymi

pismeny a nékteré z nich podrobné&ji rozdéluje na specifické podtypy.

Typ A — tento typ se projevuje piedevS§im naruSenim V uspotfddani smyslovych dat.
Jednotlivé podtypy jsou si svym obrazem velmi blizké a neni tedy vzdy mozné urcit, 0
ktery se jedna, Casto se tedy pfi diagnostice udava, ze se jedna o typ A a podrobnéjsimu
¢lenéni se kvuli splyvavosti nevénuje. Dyslektici s podtypem Al maji nejvétsi obtize
Vv oblasti sluchové analyzy a syntézy — zachyceni jednotlivych slabik a hlasek ve slové
je velmi obtizné. | pfes 10, Ze rozeznavani pismen nebyva nijak zv1ast’ naruseno, pfi
psani dochazi k ¢astému vynechavani pismen, jelikoz se dité orientuje primarné podle
zvukové nejvyraznéjSich hlasek. Z tohoto divodu byva podtyp Al oznacovan spise
jako dysortografie a ve skolnim prostfedi se nejvyraznéji projevi pii psani diktatt. Pro
podtyp A2 je typické naruSeni ve zrakové analyze a diferenciaci, coz vede k ¢astému
zaménovani podobné vypadajicich grafémi, tempo Cteni je snizené a objevuji se
inverzni chyby. Psany projev, na rozdil od prvniho podtypu, neni ovlivnén.

Typ B — projevy tohoto typu jsou obdobné jako u typu A, avSak zde byva také soucasné
diagnostikovana lehka mozkova dysfunkce, objevuji se také naruseni v aktivité,
nejcastéji se jedna o hyperaktivitu. S tou se poji také sniZzena pozornost, impulzivita a
tendence k ulpivavosti.

Typ C — obtize tietiho typu se ¢asto objevi az ve chvili, kdy dojde k népravé jednoho
ze dvou ptredchozich typa. Projevy typu C jsou totiz méné vyrazné a lehce
piehlédnutelné kvali vyrazngj$im symptomim typu A & B. Cteni ani pravopis nejsou
vyrazné ovlivnény, obtize se objevuji spiSe pii psaném projevu. Leh¢i formy mohou
byt objeveny dokonce az na stiedni ¢i vysokeé Skole. Pro dyslektiky s podtypem C1 neni
narocné piecCist ¢i napsat text bez vétSich chyb, ale uvédomit si jeho obsah a textu
porozumét vyzaduje zvySenou davku usili. U podtypu C2 se rozvoj ¢teni ukoncuje ve
fazi slabikovani a hlaskovani, nedochazi k syntetizaci spravné rozeznanych grafému
do vétsiho celku — slova.

Typ D — dle prof. Mat¢jcka neni tato kategorie specificka pro dyslexii, vyznacuje se
predevsim poruchami v reaktivité, zvySenou impulzivitou a nadmérnou ulpivavosti

(Matgjéek 1974, in Jogt 2011).
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Dirk Bakker pfistoupil ke zkoumani a klasifikaci dyslexie naprosto rozdilnym zptisobem
od prof. Matéjcka. K vytvofeni typologie vyuzil poznatky z neuropsychologie o funkéni
specializaci obou mozkovych hemisfér a dosel tak ke dvéma zakladnim typtim dyslexie.

Percepénim typem dyslexie rozumime narusSeni vyvoje levé mozkové hemisféry, coz
zpusobuje obtizné zpracovani slov z hlediska jejich vyznamu a také omezenou schopnost
syntetizace slabik a hlasek do slov. I pies relativné spravnou techniku ¢teni nedochazi
k porozuméni piectenému.

Pravym opakem je lingvisticky typ dyslexie, u kterého jsou naruseny funkce pravé
mozkové hemisféry. Ve Cteni se tento typ projevi predev§im rychlym tempem, které je
doprovazeno vyraznym mnozstvim chyb, zaménou podobné vypadajicich graféma a zvukové
piibuznych hlasek, §patné potadi pismen a slov, ¢i jejich Gplné vynechavani. Cteni s porozuménim
vSak, na rozdil od percep¢niho typu, neni naruSeno (Bakker 1990; Bakker et al., 2007, in Jost,
2011).

2.3.Symptomatologie

Je dilezité zminit, ze Casto uvadéna informace, Ze se poruchy uceni vyskytuji ¢astéji u
chlapct, nemusi byt zcela pravdiva. Tvrdi tak Lerner (2003) ve své publikaci, kde se odkazuje na
mnozstvi vyzkumii. Zavérem sdé€luje, ze se u divek objevuji poruchy uceni piiblizné€ stejné Casto,
jako u chlapct, avSak projevy jsou u obou pohlavi rozdilné, coz vede k vyssi Cetnosti
diagnostikovanych SPU u chlapct, coZ je zpusobeno vyraznéjS$imi projevy v jejich chovani a
motorice. Divky, u kterych se mohou tyto poruchy prolnout naptiklad do sniZzené socialni
kompetence, jsou nachylngjsi k dlouhodobym obtizim v oblasti akademické, socialni a
emocionalni.

Jelikoz jsou poruchy uceni trvalé, a ne pouze prechodné v obdobi skolni dochazky, ¢i jinak
1é¢itelné, projevy daného naruseni Ize pozorovat v pribéhu celého Zivota. Prvnim projevem, ktery
miuize pro pedagogy signalizovat poruchu uéeni, je napadné zpomaleny pokrok v uceni po dobu 6.
mésicd, a to i S maximalni pomoci a podporou doma i ve $kole. (Raboch, 2015).

Prvni projevy lze pozorovat jiz v predskolnim véku. Specifickym porucham uceni mtize
predchazet celkové opozdéni vyvoje, nejcastéji vSak pozornosti a motorickych dovednosti,
Nejedna se vSak jen o deficity, ale také o naddni. Neni neobvyklé, Ze zaci s SPU prokazuji

nadmérné nadani v dovednostech jako je kresleni, vizudln¢ prostorové schopnosti, kreativita. Pro
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dany vek je typicky zajem o hru. Déti s SPU se vSak ¢asto vyhybaji riznym hram se slovy, zvuky,
rymovani a uceni se basni¢ek (Raboch, 2015).

Ve $kolnim ve€ku hlavni obtiZze pozorujeme Vv naruseni zakladnich znakt ¢tenaiského
vykonu — Vv rychlosti a spravnosti ¢teni, porozuméni pifecteného a technice Cteni. Postizeni
zminénych oblasti byva typické pro vSechny osoby s dyslexii (Zelinkova, 2005).

Nastavaji ale také situace, kdy se specifické poruchy <¢teni projevuji primarné
V problémovém chovéni a obtizném navazovani a udrzovani mezilidskych vztahii, coz mize byt
rodici a uciteli velmi lehce interpretovano jako neposlusnost (Selikowitz, 2012). Odmitani ucit se
a vzdorovité chovani vici rodi€liim a pedagogiim muze byt také zplisobeno pfitomnosti SPU
(Raboch, 2015).

Michalova (2001) zminuje, Ze pro zaky vV obdobi puberty a adolescence je naprosto bézna
potieba byt pfijiman vrstevnickou skupinou. Obtize v oblasti Skolnich dovednosti se
S pfibyvajicim vé€kem, postupné se zvySujicimi naroky a u€ivem ¢im dal tim vice projevuji, coz
muze vést k pocitim ménécennosti, strachu a odporu ze $koly, a praveé ztizenému zapadani mezi
vrstevniky, které, jak jiz bylo zminéno, hraje pro dospivajici klicovou roli v jejich zivotg.
V navaznosti na problémové chovani upozoriiuje DSM-V na zvySené riziko sebevrazednych
myslenek a pokusi 0 sebevrazdu, a to nejen u dospivajicich a dospélych, ale i u déti (Raboch,
2015).

Ve své novéjsi publikaci Zelinkova (2020) zminiuje, ze jsou projevy individudlni a
v konkrétnich ptipadech se lisi, jelikoz je vykon ovlivnén nejen zavaznosti a stupném poruchy, ale
také vékem, ve kterém zapocala intervence a dalsi vnéjsi faktory.

Jak uvadi Selikowitz (2012) ,,problémy s gramatikou casto provadzi problémy se ctenim a
problémy s aritmetikou casto provazi problém s jazykem, ale prihodit se miize jakadkoli
kombinace (Selikowitz, 2012, s. 8). Jelikoz termin specifické poruchy uéeni zahrnuje Sirokou
fadu obtizi v riznych oblastech uceni, je naprosto bézné, Ze se jednotlivé potize shlukuji a
vzajemné prolinaji. U dyslektikii mizeme pozorovat tedy také symptomy napiiklad dysortografie
¢1 dysgrafie.

Zpisob, kterym dité ¢te, nam mize poukazat na jeho troven ¢tenaiské vyspélosti. Pokud
dochazi k pravidelné repetici pismen a slabik a vyrazné ¢astym pauzam, mizeme se domnivat, Ze
nebyla zvladnuta jiz jedna z pocatecnich etap cteni, kterou je naptiklad identifikace grafémui

(Zelinkova, 2005). Nekteré z projevi je vSak mozné povazovat za chybné pouze v urcitych
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situacich. Jak Zelinkova (2020) uvadi, dvoji ¢teni je povazovano za patologické pouze pfti
vyuzivani analyticko-syntetické metody Cteni, zatimco u genetické metody je tiché prediikani
jednotlivych pismen slova béznou soucasti techniky.

Pokud je rychlost ¢teni ptilis pomala, dité spiSe slabikuje ¢i dokonce hlaskuje slova v textu,
lze ptedpokladat, Zze nedojde K porozuméni precteného. V takové situaci navic nelze hovofit 0
opravdovém Cteni, ale pouze o schopnosti dekodovat vidéné grafémy. Na druhé strané ani pfilis
zrychlené tempo pfi ¢teni neumoznuje zakim dostate¢né vnimat sdéleni textu a obsah jim zcela
unika (Zelinkova, 2005). Avsak i zde se objevuji vyjimky. Cteni po slabikach je naprosto
piirozenou soucasti nacviku ¢teni a je povazovano za béznou u zacinajicich ¢tenait, u dyslektikt
se muze objevovat az do 4. ro¢niku (Zelinkova, 2020).

U dyslektikti pozorujeme piedevsim jiz diive zminéné zaménovani grafémd, které jsou si
tvarové podobné, narusenou fonematickou diferenciaci, uplné vynechavani, zaménu, ptidavani
jednotlivych pismen ¢i celych slabik a také nespravné odhadovani a domysleni slov.

Od druhého stupné zakladni $koly se zacina vice projevovat problém s nedostate¢nym
porozuménim obsahu. Cteni s porozuménim je stdZejni dovednosti, jejiz osvojeni je pro osoby
S vyvojovou poruchou ¢teni ztizeno. I pii vhodné rychlosti a spravnosti ¢teného textu nemusi dojit
K plnému porozuméni sdéleni. O opravdovém pochopeni piecteného hovoiime az tehdy, kdyz je
dit¢ schopné text reprodukovat, nasledné s textem pracovat a osvojit si z n¢j nové poznatky
(Zelinkova, 2020).

Dyslexie se neprojevuje pouze v jazyce, ktery je pro daného ¢loveka matetskym. Jak uvadi
vyzkum z roku 2003, obtize se vyskytuji ve vSech jazycich. Mezi némeckymi, anglickymi a
Ceskymi dyslektiky nejsou zadné zasadni rozdily (Schneider, 2003, in Zelinkova, 2005). DSM-V
vSak uvadi, Ze spojovani grafému s jeho zvukovou podobou déla nejvetsi obtize dyslektikiim
pochazejicich z anglicky mluvicich zemi (Raboch, 2015). Lze tedy s jistotou o¢ekavat, Ze se stejné
problémy budou vyskytovat jak pfi osvojovani matetského, tak i ciziho jazyka (Zelinkova, 2015).
Hlavnimi ptekazkami pfi vyuce ciziho jazyka nejsou pouze obtize ve Cteni a psani, ale také
nedostate¢né vyvinuté poznadvaci procesy a problémy v oblasti emo¢niho prozivani. Do jaké miry
bude osvojovani druhého jazyka naruseno, je dano kombinaci a zdvaznosti naruseni jednotlivych
oblasti uc¢eni (Zelinkova, 2015).

International Dyslexia Association (IDA) (2020) vsak i pfes vysokou naro¢nost naprosto

odmitd moznost, aby se zaci se specifickymi vzdélavacimi potfebami vyhybali studiu ciziho
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jazyka. Dle asociace je ovladani druhého jazyka v dnes$ni globalni ekonomice a mnohojazy¢né
sttedni a vysokeé Skoly, nahradit si hodiny druhého jazyka za predmét, ktery se vénuje kultufe dané
zemé (IDA, 2020).

Dyslexie negativné ovliviiuje uceni se cizimu jazyku, a to ve vSech jazykovych rovinach —
foneticko-fonologické, morfologicko-syntaktické, lexikalné-sémantické a pragmatické. Zelinkova
(2020) popisuje, jaky dopad ma dyslexie na jednotlivé roviny a jak tyto obtiZze zna¢né ovliviiuji
uceni se anglického jazyka (Zelinkova, 2005). Primarn¢ je naruSena oblast fonetiky a fonologie,
zatimco obsahova stranka jazyka nebyva pfili§ vyrazné naruSena a dyslektici se tak nemusi
Vv oblasti lexikalné-sémantické lisit od bézné populace (Ganschow, 1995, in Zelinkova, 2005).

ZhorSené fonologické uvédoméni negativné ovliviiuje vyuku anglického jazyka.
Schopnost analyzovat mluvenou fe¢ na jednotlivé segmenty a nasledné s nimi pracovat je u zaku
s dyslexii sniZzena (Layton, 2002, in Zelinkova, 2020). Pokud déti opakuji slova matetského jazyka
nepfesné, da se zcela oCekavat, Ze opakovani slov v cizim jazyce, zejména téch, ktera jsou
artikulacné naro¢na nebo piili§ dlouha, bude problematické a chybné (Snowling 2000, in
Zelinkova 2020).

Autorka ve spojenosti s fonologii dale uvadi tyto obtize:

- nepfesné vnima odliSnou vyslovnost ¢eskych a anglickych hléasek;

- zapomind, nevybavuje si vyslovnost hlasek, hlaskovych skupin;

- nezvlada skladani slov z hlasek, rozklad slov na hlasky;

- nerozliSuje slova, ktera se 1isi jednou hlaskou
(Schneiderova 2003, in Zelinkova 2020, s. 17)

Cesky jazyk je, co se tyce kodovani, oproti jingm jazyk@im jednoduchy. Ve vétsiné p¥ipadi
jedna hlaska odpovida jednomu pismenu (Zelinkova, 2020). V anglickém jazyce maji slova téméft
vzdy rozdilnou grafickou a zvukovou podobu (Selikowitz, 2012). Jak uvadi Zelinkova (2020),
tomuto fenoménu se fika deep ortography — skryt4 ortografie. Znamena to tedy, ze jeden foném
muze byt realizovan az péti riznymi grafémy (Davies, 1998, in Zelinkova, 2020).

Vyslovnost je tak pro zaky velmi naroc¢na a ¢asto se u nich objevuje nechut’ hlasitého ¢tent.
Typicka je také monotonnost hlasu a potieba ukazovat si prstem na prave ¢teny text (Selikowitz,
2012). I pouhé opakovani zvuki, slov a frazi podle uéitele ¢i audionahravky byva z hlediska
foneticko-fonologické roviny neptesné (IDA, 2020).
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Morfologické zmény ve slové méni ¢asto cely jeho vyznam. Problém s uréovanim kofene,
ptedpon a piipon vede k nerozeznani znamého slova, ke kterému byl ptidan afix, a doslo tak ke
vzniku slova nového — napi. happy — unhappy, old — older. Stejné tak schopnost spravné
identifikovat jednotliva slova ve slovech slozenych — napt. toothbrush, byva narusena (Zelinkova
2005). Nejen prefixy a sufixy délaji zakim obtize, ale také rozdéleni viceslabi¢nych slov na
jednotlivé slabiky, jeho nasledné ptfepsani a vysloveni byva cCasto pftili§ naro¢né (IDA, 2020).
V anglickém jazyce nastésti nedochazi ke skloniovani slov ¢ili napf. pro vyraz ,,dog™ existuji pouze
dvé verze — jednotné a mnozné Cislo. V Cestiné nalezneme az 13 tvart pro slovo pes. V tomto
konkrétnim ohledu Ize tedy anglitinu povazovat pro Zaky s dyslexii za jednodussi (Zelinkova,
2020).

Typickym znakem u dyslektiki mutze byt i nespravné zvoleny slovosled, coz se
samoziejmé projevi i pii osvojovani anglického jazyka. Jelikoz se zde pravidla slovosledu zasadné
1181 a pro zéka je velmi obtizné si zasady zapamatovat, produkce vét a souvéti v cizim jazyce je tak
negativné ovlivnéna (Zelinkova, 2005).

Spravné ovladnuti sémantické i pragmatické roviny je stézejni pro schopnost vyuzivat
jazyk v realném zivoté. Angli¢tina disponuje mnozstvim idiomu a frazi, jejichZ vyznam a pouziti
vyZzaduje specifické situace. Muze se tak stat, Ze jsou uzivana slova, které nejsou pro danou situaci
adekvatni (Schneidrova 2003, in Zelinkova 2020).

IDA (2020) uvadi i jiné obtize zaka s dyslexii, které se pfimo netykaji produkce feci
V cizim jazyce, ale negativn¢ ovliviiuji pribéh vyuky. Ucitelé mohou pozorovat vyrazn¢ snizené
tempo oproti zbytku tfidy, velmi pomalé reakce na vyzvani k odpovédi, obtizné porozuméni a
automatizace pravidel, nepochopeni pravidel zadavanych v anglickém jazyce i pfes vhodné
zvolené tempo a vyslovnost, a také potiebu zvyseného usili pfi studiu ciziho jazyka oproti ostatnim
predmétim.

Diilezité je zminit fakt, ze projevy dyslektikl jsou individualni, a tedy i mezi t€émito zaky
nalezneme takové, u kterych se nevyskytuji sebemensi obtize pfi komunikaci v cizim jazyce
(Zelinkova, 2020).

Jak bylo uvedeno na zacatku této kapitoly, projevy nejen dyslexie, ale vSech poruch uceni,
mizeme pozorovat v prubéhu celého Zivota, jelikoZ naruseni je trvalé. Zatimco zminéné projevy
se tykaji predevSim déti Skolniho v€ku a dospivajicich, u dospélych je typické odmitani

kazdodennich aktivit, které vyzaduji pravé tu dovednost, jezZ maji z diivodu SPU narusenou.
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Zatimco je pro spoustu dospélych ¢teni knih forma relaxace a seberozvoje, pro jedince s dyslexii
je ¢teni v prabé&hu celého zivota naméhaveé. Dospéli s poruchou uceni s naruSenim ve Cteni se tak
témto aktivitdam pfili§ nevénuji a upfednostiiuji jiné formy zprostiedkovani textu, kterymi muze
byt mluvené slovo ¢i audioknihy (Raboch, 2015).

DSM-V uvadi dalsi obtize, se kterymi se dospivajici a dospéli s poruchami u€eni potykaji.
Kromé vyse zminéného rizika sebevrazednych myslenek zminuje také celkové zhorSeni dusevniho
stavu a psychickou nepohodu, ¢asté nedokonceni vzdélani a neschopnost dosdhnout na vyssi
vzdélani, s ¢imz souvisi i pozdé&jsi obtize se ziskanim a udrzenim si zaméstnani a nizkym piijmem

(Raboch, 2015).
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3 Ctenaiska gramotnost

V raném détstvi, tj. ve tfech letech véku, je dit¢ zvySené citlivé na feCové podnéty a
osvojovani jazyka. Uceni se jazyku je zcela spontanni, vysoce ucinné. (Molfese, Modglin,
Molfese, 2003, in Jost, 2011). Rané détstvi je tedy etapou ve vyvoji ditéte, kdy kvalita
rodicovského pusobeni nejvyznamnéji formuje budouci ¢teni.

3.1.Vymezeni pojmi

3.1.1.Gramotnost
Na gramotnost je nyni pfevazné pohliZzeno jako na socialné-kulturni fenomén (Fasnerova,

2020). Az do prvni poloviny 20. stoleti byla gramotnost posuzovana pouze ve vztahu k
negramotnosti. Sousttedilo se tedy na to, zda je ¢loveék schopen Cist a psat. Pozdéji se pridala i
schopnost pocitat. Spole¢nost byla celosvétové rozdélovana na ty gramotné a negramotné, ktefi
Cteni, psani a pocitani neovladali. Negramotnost byla vzdy spojovana pfedev§im s rozvojovymi
zemémi. Az ve druhé poloving€ 20. stoleti se na gramotnost zacalo nahliZzet vice komplexn¢ a
operacich“ (Metelkova Svobodova, 2013, s. 12). V soucasné dob¢ je jiz pohled na gramotnost,
jako schopnost ¢ist, psat a pocitat, neaktualni a pfekonany. Spise mluvime o celistvém komplexu
ovladnuti riznych druhii komunikace, které umoznuji integraci do spoleCnosti, feSeni problému
kazdodenniho zivota a konani ve prospéch svij i druhych (Dolezalova, 2005, in Metelkova
Svobodova, 2013).

Gramotnost je terminem, ktery skryva mnoho rtiznych vyznami. Z toho divodu lze najit i
siroké mnozstvi definic, které tento pojem popisuji vzdy podle toho, z jakého uhlu na né&j pohlizi.
S gramotnosti si miizeme spojovat napiiklad ctendiskou gramotnost, Skolni gramotnost, pravni
gramotnost (Gavora, 2006, in Fasnerova, 2019) ¢i také ekonomickou, technickou nebo i
prirodovédeckou (Metelkova Svobodova, 2013). Pro téma této prace je stéZejni oObjasnit
gramotnost ¢tenaiskou.

3.1.2.Ctenarska gramotnost
,, Ctenarska gramotnost byla vyclenéna z komplexu celkové gramotnosti a predstavuje cast

Jjazykovych kompetenci* (Dolezalova, 2014, s. 15). Postupné je na tento typ gramotnosti kladen
zvySeny diraz a je mu vénovana ¢im dal vétsi pozornost, a to jak ze strany badatelt, tak i z pohledu
uciteldl vSech typa Skol, rodict nevyjimaje. Divod zvyseného zajmu je bohuzel negativni. Nejen

vyzkumnici, ale i pedagogové si zacali uvédomovat neustale se zhorSujici vysledky zaku pti
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srovnavacich testech zaméfujicich se pravé na Setfeni Ctenafské gramotnosti (Metelkova
Svobodova, 2013).

Definic, které popisuji ¢tenarskou gramotnost, je nespocet. Dle Svrckové (2011, in
Fasnerova, 2020) je velmi naro¢né tento pojem uchytit a pfesné definovat, jelikoz je jeho vyznam
ovliviiovan vyvojem a veSkerymi proménami spolecnosti, ekonomiky a kultury. Dolezalova
(2014) zduraznuje, ze ¢tenafskou gramotnost tvoti vSechny formy komunikace ¢ili nejen ¢teni,
které je zahrnuto pfimo v ndzvu, ale také psani, mluveni a naslouchani.

Nejdulezitéjsi definici poskytuje program pro mezinarodni hodnoceni zaki PISA
(Programme for International Student Assesment), jezZ je projektem Organizace pro hospodaiskou
spolupraci a rozvoj (OECD), ktery ve triletych cyklech zjistuje tiroven Ctenaiské, matematické a
prirodovédné gramotnosti zaki ve véku patnacti let na vSech typech skol. Zjistovani Grovné
Ctenaiské gramotnosti bylo pfedmétem Setfeni naposledy v roce 2018 (Janotova, 2020). PISA
spole¢né s dal$i mezinarodni studii PIRLS, ktera se na rozdil od PISA zaméfuje na mladsi skolni
vek, zavedly spolec¢né pravé tento pojem (Metelkova Svobodova 2013). Dle programu je étenaiska
gramotnost vice nez jen schopnost nahlas pfecist a nasledné dekdodovat text. Jde o ,,schopnost
porozumeét textu, premyslet o ném, posuzovat ho, zabyvat se jim a pouzivat ho k dosazeni vlastnich
cilit, k rozvoji viastnich védomosti a potencidalu a K uicasti ve spolecnosti“ (Janotova, 2020, s. 11).

V pedagogickém slovniku je dany termin definovan jako ,, komplex védomosti a dovednosti
jedince, které mu umoznuji zachdzet s pisemnymi texty bézné se vyskytujicimi v Zivotni praxi (napr-.
Zeleznicni jizdni rad, navod k uzivani léku). Jde o dovednosti nejen ctendarské, tj. umét texty precist
a rozumét jim, ale také dovednosti vyhledavat, zpracovavat, srovnavat informace obsazené v textu,
reprodukovat obsah aj. “ (Pricha, Walterova, Mares, 2013, s. 42).

Metodicka ptirucka, kterou poskytuje Narodni ustav pro vzdélavani, na ctenaiskou
gramotnost pohlizi jako na neustale se rozvijejici soubor védomosti, dovednosti, schopnosti,
postoji a hodnot, které jsou nezbytné pro efektivni uzivani vSech druhl texti v rtznych
individualnich i socialnich kontextech. Zahrnuje v sobé nékolik rovin, pti¢emz zadna z nich nesmi
byt opomenuta. Zminénymi rovinami jsou zde pozitivni vztah ke ¢teni, porozuméni, Usuzovani a
hodnoceni zavéru z piecteného, sdileni svych prozitkd, aplikace precteného v seberozvoji a
metakognice (Altmanova, 2011). Svrékova (2011) ke zminénym oblastem doplituje navic jednu

dulezitou rovinu, kterou je technika ¢teni a psani.
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Ze je ¢tenatska gramotnost celozivotnim procesem, ktery se neustéle aktivng, dynamicky
a mnohovrstevné vyviji, tvrdi také Havel (2011).

Je dulezité zminit fakt, Ze ctendiska gramotnost neni vSak pouze souhrn schopnosti a
dovednosti prace stextem, ale Ze jako nedilny prvek vnimame také vztah ke ¢teni, ktery se
projevuje vnitini touhou a motivaci ¢ist a celkovou radosti z cetby (srov. PISA: Koncepéni ramec
ctenarské gramotnosti v Setfeni PISA, 2013, in Vicherkova, 2016). Dle vyzkumu (Heyne, 2023)
nejvice podporuje rozvoj ¢tenaiské gramotnosti, pokud dité ¢te pro radost z vnitini motivace.

Pozitivni pfinos této gramotnosti 1ze pozorovat v mnoha sférach Zzivota. Osvojeni si
ctenarské gramotnosti slouzi jako prostfedek pro dalSi vzdélavani a ziskavani pottebnych
informaci, usnadnuje zapojeni jednotlivei do socidlné ekonomického Zzivota spoleCnosti a
poskytuje jim zabavu a potéSeni ve volném case. Timto zptisobem ma ¢tenaiskd gramotnost vliv
na hodnoty, socialni interakce a ekonomické podminky ve spole¢nosti prostiednictvim vzdélavani.
Mimo to také umoznuje udrzovani a rozvoj kulturniho dédictvi naroda (Dolezalova, 2014).

3.2.Cteni s porozuménim

Ctenaiska dovednost, &teni literarnich textd a Gteni s porozuménim jsou diléi a velice
dilezité slozky Gtenaiské kompetence (Svrékova, 2011). Jak uvadi Gavora (2008), porozuméni je
vyhradné lidska ¢innost, neobjevuje se u zvitat ani stroju. ,, Porozuménim textu se Zak dostava
,dovniti* textu, odKryvd jeho obsah, a tim se dostavd k pozndani* (Gavora, 2003, s. 113, in
Vicherkova, 2016).

V posledni dobé se osvojeni této slozky vénuje zvySena pozornost, jelikoZ je jednou ze
zakladnich dovednosti nezbytnych pro uspésné uceni se cizimu jazyku (Hvozdikova a Hornickova,
2022).

Fakt, Ze si zak osvojil techniku ¢teni a je tedy schopen dekodovat grafém, analyzovat text
z grafické stranky a uvédomit si jeho fonologickou strukturu, nezarucuje, ze bude moct
piec¢tenému také porozumét (Srov. Zapoto¢na, 2001; Gavora, 2008, in Metelkova Svobodova,
2013). Jak autorka dale uvadi, nejen v Ceské republice, ale i na Slovensku je stale kladen zvyseny
daraz na preciznost a bezchybnost ¢teni, ¢ili na osvojeni si gramotnosti v zastaralém pojeti.
Celkové porozumeéni a schopnost orientovat se v textu jsou vsak ¢asto opomijeny (Metelkova
Svobodova, 2013).

Pojem porozuméni psaného textu oznacuje proces, pii némz jednotlivec ziskava informace

a nasledné je vnitin¢ zpracovava. Jde o velmi naro¢nou ¢innost, kterou neovliviiuji pouze
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informace sdélené v textu, ale také nabyté védomosti a zkuSenosti daného ¢tenare (Gavora, 2008).
O cteni s porozuménim hovotime pouze ve chvili, kdy Zak pfesné rozumi vyznamu vSech vyrazl
a chape strukturu textu (Metelkovéa Svobodova, Hyplova, 2011, in Fasnerova, 2020).

Kdyz se zaci teprve uci Cist, stdva se, ze provadéji spise tzv. mechanické cteni, pii némz se
soustfedi zejména na samotné dekdédovani slov ¢i na vétnou stavbu a nevénuji tolik pozornosti
celkovému vyznamu textu. Plynulé c¢teni vyzaduje, aby zak dokéazal automaticky a ptresné
rozpoznat jednotliva slova, nasledn€ je pochopit, seskupit do souvislého celku a porozumét tak
celkovému smyslu textu (Janotova, 2020). Zapoto¢na (2001) uvadi, ze ucitelé Casto kladou
zvySeny diiraz na spravnost techniky a plynulost hlasité¢ho ¢teni, coZ vede k zanedbavani rozvoje
porozuméni, nacvik se odklada na pozdéji, coz miize vést k jeho tpInému potlaceni a je pozdéji
velmi obtizné porozuméni rozvinout.

Gavora (1991) popisuje ti1 hlavni typy spojeni, které jsou stézejni pro porozumeéni textu.
Jde 0 ,,spojeni mezi jevy objektivni reality a prvky textu, jez je oznacuji, a jednak o spojeni mezi
Jednotlivymi prvky textu, tj. slovy, vétami a nadvétnymi utvary. Treti spojeni musi nastat mezi prvky
textu a prvky védomostni (kognitivni) struktury ctenare* (Gavora, 1991, in Metelkova Svobodova,
2013, s. 46).

Pfi prvnim spojeni, tj. mezi jevy objektivni reality a prvky textu, se pfi Cteni aktivizuji
piedstavy a piedeslé zkuSenosti ¢tenaie, které jsou ulozeny v sémantické paméti. Automaticky a
nevédomky pak Ctendf porovnava informace z textu s vlastnimi zkuSenostmi, coz nésledné
pomaha nejen Kk lep$imi porozuméni textu, ale také k predvidani nasledného obsahu textu. Pokud
Ctenaf nedisponuje vlastnimi zkuSenostmi a predstavami o daném tématu, porozuméni bude
vyrazné ztizené a problematické (Gavora, 2008).

Druhé spojeni, tj. spojeni mezi jednotlivymi prvky textu, odkazuje na schopnost rozumét
nejmensi jednotce textu — slovu, zakladni komunikaéni jednotce jazyka — vété a nasledné
kompletnimu textu. Rozpoznat grafickou podobu slova, porozumét vyznamu jednotlivych slov,
jejich vztahim a vazbam mezi slovy umoznuje ¢tenafi porozumét celé vété, kterd jiz sdéluje
ucelenou myslenku. Jak uvadi Smith (2004), vztah mezi slovy a vétou je vzajemny a podpurny.
Slova umoziuji lepS§imu porozuméni vété a zaroven celd véta poméaha k pochopeni vyznamu
jednotlivych slov (Smith, 2004, in Gavora, 2008). Zachyceni ideji jednotlivych vét pak vede
k vyvozeni celkové informacni struktury (Gavora, 2008). Aby k tomuto mohlo dojit, je potieba,

aby byl text kohezni a koherentni. Véty a jednotlivé myslenky na sebe musi vhodné navazovat.
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Pokud text nespliiuje podminku ucelenosti, pasobi spiSe jako shluk vét a k pochopeni sdéleni tak
dojde jen s velmi zvySenym usilim. To stejné plati i pro téma textu. Pro maximalni porozuméni by
mél text byt soudrzny a tematicky propojeny s ne piili§ vysokym poctem témat vedlejsich (Gavora,
2008).

Pii tfetim typu spojenti, tj. mezi prvky textu a prvky védomostni (kognitivni) struktury
¢tenaie, si Ctenaf propojuje informace ziskané z textu s nabytymi védomostmi a nasledné probiha
proces dedukce, kdy vyvozuje zavéry (Gavora, 2008). DuleZitou soucasti toho typu je tzv.
inference, kdy si ¢tenaf odvozuje informace, které v textu nejsou explicitné sdéleny (Kintsch,
1978). Inferen¢ni mysleni, jak jej nazyva Hvozdikova a Hornickova (2022), je pro ¢teni a
porozuméni v cizim jazyce naprosto nezbytné. Jejich vyzkum vsak potvrdil, Ze je této dovednosti
pii vyuce ciziho jazyka vénovana piili§ mala, ¢i dokonce nulova pozormost. Ucitelé se zaméiuji
spise na vyhledavani odpovédi vychazejicich explicitné z textu a trénovani kratkodobé paméti.
Tento proces vyzaduje, aby zak dokazal hierarchicky usporadat informace podle urcitého systému.
Aby toho dosahl, musi se dostat nad uroven jednotlivych vét a porozumét vztahim mezi nimi —
tedy do tfetiho typu spojeni dle Gavory, coz ¢tenaii umozni oznaclit tzv. informacni jadro textu
je pro zaky v mnoha piipadech velmi naro¢né, coz negativné ovlivni porozumeéni a tim i cely
proces uceni se. Naopak v urovani izolovanych a nejméné podstatnych informaci byli Zaci

Radné porozuméni étenému textu vyzaduje, aby &tenat uplatitoval celou fadu rtiznych
dovednosti, a to jak pfi ¢teni jednoho textu, tak i pfi zpracovavani a propojovani informaci z vice
textll najednou (Janotova, 2020). Mezi operace, které ¢lovéku pomahaji pii identifikaci klicovych
informaci v textu, fadime zevSeobecnéni, integraci, vypousténi a selekci informaci v textu
(Kintsch, 1978). Ctenaiské postupy, které pomahaji 1épe porozumét textu a zvySuji Groveit
tenaiské kompetence, jsou oznaGovany terminem Gtenaiské strategie. Ctenaiskymi strategiemi
rozumime umyslnou a cilenou snahu kontrolovat a modifikovat zpisob, jakym ¢&tenat dekoduje
text a rozumi jednotlivym slovim a celému textu (Afflerbach, Pearson & Paris, 2008 in
Vicherkova, 2016).

Ctenaf postupuje po jednotlivych krocich, ve kterych vyuzivéa riizné myslenkové operace

a Ctenaiské strategie (Gavora, 1992, in Fasnerova, 2020). Nasledné k evaluaci urovné porozumeéni
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vyuzivaji pedagogové rtznych technik, kterymi mize byt naptiklad pouhé pozorovani ¢tenaru,
kladeni otadzek k prectenému, ¢i vyzvani zakl k prevypravéni textu vlastnimi slovy (Leslie,
Caldwell, 2001, in Fasnerova, 2020).

3.3.Rozvoj ¢tenarské gramotnosti v RVP ZV

Zatimco te¢ ¢i chlize jsou automaticky rozvijeny v prubéhu vyvoje a zrani mozku a
centralni nervové soustavy, ¢éteni spole¢né s dal$imi Skolnimi dovednostmi je nutné cilené rozvijet
skrze uceni (Raboch, 2015). Osvojeni ¢tenaiské gramotnosti je jednim z nejdulezitéjsich
je rozvijena v prubéhu celé skolni dochazky (Heyne, 2023). Jak uvadi Havel (2011), pfi vyuce by
se pedagogové méli cilené zamétovat predevsim na rozvoj gramotnostnich dovednostnich predstav
u zaka. Nejen vyucujici jazyka ale 1 ostatni ucitelé by méli vynalozit usili a predkladat zakam
pfiméfené neucebnicoveé texty, které maji byt pro danou vékovou kategorii nejen dostate¢né
vhodné, ale ptedevsim i vysoce autentické, aby byli Zaci pfipraveni na texty, se kterymi se mohou
Vv bézném zivoté doopravdy setkat (Altmannova, 2011).

Ramcovy vzdélavaci program (RVP ZV), ktery vymezuje zavazné ramce vzdélavani pro tuto
konkrétni etapu a plynule obsahové navazuje na RVP predskolniho vzdélavani (MSMT, 2023).
Dana podkapitola ¢erpa z nejaktualnéjsiho dokumentu s platnou ucinnosti od 1. 9. 2023.

RVP ZV vychdzi znejnové¢jsSiho pfistupu ke vzdélavani a klade diraz na klicové
kompetence, provdzanost kompetenci a schopnost aplikace ziskanych znalosti a dovednosti
Vv redlném Zivoté. Vzdélavaci program urcuje, jaké tirovné jednotlivych kompetenci by méli Zaci
dosahnout na konci zdkladniho vzdélavani.

Program je rozdélen do deviti vzdélavacich oblasti, kdy kazda je tvorena jednotlivymi
vzdélavacimi obory, které se vzajemné propojuji mezipiedmétovymi vztahy. Dale se v dokumentu
nachazi deset definovanych vzdélavacich cild, kterych by mélo byt v rdmci zdkladniho vzdélavani
prabézné dosahovano. Tim nejdilezitéj$im cilem celého RVP ZV je postupné utvateni a rozvijeni
vSech klicovych kompetenci. Co se tyka Ctenaiské gramotnosti, ta neni explicitné zminéna ani
v jednom z deseti cil (MSMT, 2023).

Na klicové kompetence nahlizime jako na ,,souhrn védomosti, dovednosti, schopnosti,
postojii a hodnot dilezitych pro osobni rozvoj a uplatnéni kazdého ¢lena spolecnosti* (MSMT,

2023, s.10). Role kompetenci je ve vzdélavacim procesu naprosto zasadni, ,, proto k jejich utvareni
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a rozvijeni musi smeérovat a prispivat veskery vzdelavaci obsah i aktivity a cinnosti, které ve skole
probihaji* (MSMT, 2023, s. 10).

Mezi klicové kompetence fadime:

- kompetence k uceni;

- kompetence k feseni problémd;

- kompetence komunikativni,

- kompetence socidlni a personalni;

- kompetence obCanské;

- kompetence pracovni;

- kompetence digitalni (MSMT, 2023, s. 10)

Jak uvadi Vicherkova (2016), ¢tenafska gramotnost je z vySe uvedenych kompetenci nejvice
obsazena v kompetenci kuceni. Kompetence komunikativni a k feSeni problému s danou
problematikou souvisi taktéz. Metelkovd Svobodova, Svrékova (2010, in Fasnerova, 2019)
dodavaji, ze dulezitou roli hraje i kompetence obéanska.

Termin ¢tenafska gramotnost je v celém RVP ZV pouzit pouze dvakrat, a to v ramci
doplityjicich vzdélavacich obort, kterymi jsou Etickd vychova a Filmova/audiovizuadlni vychova.
I ptesto, Ze se pojem VvV tomto kurikularnim dokumentu narodni Grovné téméf neobjevuje, prolina
se vSemi deviti vzdélavacimi oblastmi.

Nejvice, avSak nepfimo, se ¢tenaiskd gramotnost odrazi hned v prvni vzdélavaci oblasti,
kterou je Jazyk a jazykovd komunikace, realizovana skrze vzdélavaci obory Cesky jazyk a
literatura, Cizi jazyk a Dalsi cizi jazyk. 1 kdyZz v o¢ekavanych vystupech neni tento pojem zminén,
z popisu a cilt oblasti vychazi, Ze tato oblast ma pro rozvoj ¢tenarské gramotnosti nejvétsi
potencial. Vzdé¢lavaci oblast primarné podporuje rozvoj komunikaénich kompetenci a dovednosti,
které¢ zakovi umozni spravné interpretovat jazykova sdéleni, rozumét jim a vhodné se vyjadiovat
mluvenou i psanou podobou.

Cilu, ke kterym oblast sméfuje, je nespocet. Jedna se naptiklad o cil naucit zaky &ist s
porozumé&nim, mluvit a rozhodovat se na zaklad¢ piecteného Ci slySeného textu, analyzovat jej a
posuzovat jeho obsah. Dale vytvorit si pozitivni vztah k matefskému jazyku a osvojit spravné
ctenaiské navyky, dokdzat pracovat s texty rizného zaméfeni a vyuzivat jazyk jako prostiedek
k ziskavani a sdileni informaci a v§eobecné jej vyuzivat k vlastnimu rozvoji si RVP ZV stanovilo

jako vyznamny cil (MSMT, 2023).
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Na konci druhého stupné zakladni Skoly, tedy pii GspéSném absolvovani vSech deviti
rocnikil, zak dokaze za pomoci psaného textu oveéfovat data a porovnavat rizné informacni zdroje,
dale ,,vyuziva zaklady studijniho cteni — vyhleda klicova slova, formuluje hlavni myslenky textu,
vytvori otdzky a strucné poznamky, vypisky nebo vytah z precteného textu, ucelene reprodukuje
precteny text, vyhledava informace v riiznych typech katalogii, v knihovné i v dalsich informacnich
zdrojich“ (MSMT, 2023, s. 23-25).

RVP ZV se v oboru Cizi jazyk zabyva ¢tenim s porozuménim V cizim jazyce, kterym je
primarné na viech $kolach anglicky jazyk. Zak po dosazeni zakladniho vzdélani dokaze vyhledat
pozadované informace v béznych, autentickych materialech, které jsou pfizpisobené jeho urovni,
a také dokéaze porozumét kratkym a jednoduchym textim (MSMT, 2023).

Jak uvadi Fasnerova (2019), feditelé skol by méli vyuzivat disponibilnich hodin pro
vzdélavaci obory Cesky jazyka a literatura a Cizi jazyk, které RVP ZV poskytuje, jelikoz pravé
Vv téchto predmétech dochazi nejvice k rozvoji ¢tenatské gramotnosti, coZ pozitivné ovliviiuje i

osvojovani si poznatkl v ostatnich oblastech.
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4 Metoda SQ3R

Zatimco na prvnim stupni zakladni Skoly se zaci se ¢tenim postupné seznamuji, uci se
spravné techniky podle rozdilnych metod na jednodussich détskych textech a postupné dochazi ke
zdokonalovani preciznosti a spravnosti hlasitého ¢teni, na druhém stupni se od jejich ¢teni o¢ekava
daleko vice. Pedagogové ocekavaji, ze jejich zéaci od 6. do 9. tfidy dokazi pracovat s textem a
vyhledavat v ném informace. Zaci maji zadanou povinnou &etbu, zvySuje se obtiznost
ucebnicovych i neucebnicovych textl, ptidavaji se texty v cizim jazyce (Krejéirova, 2019).

Jak bylo jiz v pfedchozich kapitolach zminéno, hlavni obtiZe u Zaka s dyslexii pozorujeme
ve ¢teni, coz negativne ovliviiuje celkové osvojeni Ctenaiské gramotnosti, ktera je pro prakticky
zivot tak dulezita. Je tedy nutné v ramci vyuky naucit zaky, jak s texty co nejefektivnéji pracovat.
Krejéitova (2019) ve své publikaci poskytuje rizné intervenéni strategie prace s textem. Jednou
Z nejznamé&jsich a nejuzivangjsich metod efektivniho &éteni je metoda SQ3R (Cerna, 2011), ktera
je pravé metodou uzivanou v praktické casti této prace.

Metoda SQ3R, n¢kdy také oznacCovana jako SQRRR, je metoda ¢teni s porozuménim
vhodna spiSe pro dospivajici a dospélé, kterou poprvé predstavil americky filozof vzdélavani
Francis P. Robinson ve své publikaci Effective Study z konce prvni poloviny 20. stoleti (Robinson,
1946). Metoda systematického nacviku prace s textem, jak ji oznacuje Krejéitova (2019), byla
pojmenovana dle péti kroki, které na sebe navazuji a musi byt splnény postupné. Etapami jsou
survey, question, read, recite, review.

Survey, nékdy uvadéno taky jako scan, které muzeme také pielozit jako ,,priazkum®, je
prvnim krokem, ve kterém Zak zkouma cely text. Poprvé se s nim seznamuje, ziskava prehled a
pfedjima obsah textu. V8ima si nadpisu, podnadpisti a mezititulkti, zda jsou k textu piipojeny
obrazky a co se Vv nich nachazi. Zak také sleduje, do kolika odstavci je text rozdélen, zda jsou
vSechna pismena stejna, zda jsou néktera slova zvyraznéna, 0 ktera se jedna, a lze-li v textu najit i
pfimou fe¢ ¢i jiné znaky nez pouze pismena. Pii odborngjSich textech lze pfecist i anotaci se
zavérem a popiipadé€ i pozndmky pod Carou.

Question neboli otazka ¢i dotaz plynule navazuje na prozkoumavajici ¢ast. Na
zaklad¢ nabytych postiehi a predpokladii se zak pokousi formulovat alespon jednu otazku, ktera
je dle jeho nazoru dulezita, a ocekava, ze se v prab&hu ¢teni dozvi spravnou odpovéd’ a podstatnou
informaci. Otazka by méla byt dostate¢né konkrétni a pfi jejim tvofeni by mél Zak brat v potaz to,

co jiz o daném textu vi a na co se chce pfi ¢teni zaméfovat. Formulované otdzky pomahaji
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K hlub§imu porozuméni textu a dané problematiky, které se dotyka. Zakova pozornost je tak
zaméfena na informace, které jsou klicové k zodpovézeni vytvofenych otazek. Originalni
publikace, kterd metodu zminuje, doporucuje, aby si zdk vytvoftil prvni otdzku ihned po precteni
nadpisu. K tomuto kroku se mize ¢tenaf v prib&hu vracet, otazky upravovat a vytvaiet aplné nové.

Read, v ¢eském jazyce ,Cteni®, je prostfednim krokem, ve kterém si zak text precte dle
uvazeni nahlas nebo potichu. Nemélo by jit pouze o pasivni ¢teni, ale o aktivni hledani odpovédi
na otazky stanovené v predchozi etap¢. V prubé¢hu Cteni je vice néz vhodné, aby si zdk zvyrazioval
¢i vypisoval podstatné informace v textu. Vyuzivani jakychkoliv dalSich vlastnich znaceni v textu,
diky kterym se v textu lépe zpétné zorientuje, je také vniméno jako zadouci. Ke ¢teni se Zzak mize
vratit kolikrat potfebuje. V prub¢hu ¢teni mize otdzky ménit, pokud mé pocit, ze je formuloval
nevhodné, a poptipadé formulovat naprosto nové, které ho pfi ¢teni napadaji.

Recite, doslovné ptelozitelné jako ,,recitace®. Tuto fazi Krej¢itova (2019) nazyva respond,
¢ili,,odpoveéd™. Nyni zak po dostatecném procteni textu odpovida na stanovené otdzky. Nenalezeni
odpovédi neni povazovano za Spatné. Kromé odpovédi si ¢tenal mize vypsat i dalsi poznatky a
fakta, ktera jsou dle n&j dilezita a podstatna pro jeho zamér.

Review je zavéreénym krokem, ve kterém dochazi ke ,,zhodnoceni® ¢i ,,zpétnému
pohledu® na text, ve kterém by mélo dojit celkovému shrnuti obsahu textu. Forma, jakou si zak
vytvoreni myslenkové mapy ¢i pievypravéni ptribéhu. Opakovani informaci z textu napoméha
lepsimu zapamatovani si téchto faktd a jejich ulozeni do dlouhodobé paméti (srov. Cerna, 2011;
Krejcitova, 2019; Robinson, 1946).

V ptipadé Ze je tato metoda vyuzivana u zakl efektivné, vysledkem by mélo byt rychlejsi
a presnéjsi Cteni, schopnost vybirat z textu podstatné informace a naopak vypoustét ty méné
dalezité, a prectena fakta si 1épe zapamatovat (Robinson, 1946). Nejen ze zaci budou schopni
s informacemi v textu dobfe pracovat a 1épe si je pamatovat, ale také metoda péstuje schopnost
7aki prevadét piedtené informace na znalosti (Cerna, 2011). Je vhodné, aby Zaci méli neustale
k dispozici prehled graficky znazornénych vsech péti krokti ve spravném poiadi, aby byli schopni
metodu vyuzivat i bez aktivni spoluprace ucitele tak dlouho, dokud se jim naprosto nezvnitini.

Jak uvadi Krej¢ifova (2019), tuto strategii nemusi vyuZzivat vyuc€ujici pouze pfii ¢teni dil¢ich
textll, ale také na zacatku Skolniho roku, kdy jsou zakiim rozdany ucebnice. VétSina ucebnic

anglického jazyka je zalozena na tzv. barevném kodovani, které je doplnéné riznymi symboly a
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piktogramy. Pedagog muze s zaky knihu detailn¢ prohlédnout a spole¢né se tak zorientovat v jejim
obsahu.

Cerna (2011) dodava, ze kromé kvalitngjsiho a hlubsiho pochopeni textu metoda podporuje
kreativitu, rozvoj kritického mysleni a méni pfistup k ¢teni samotnému. Z pasivniho pfijimani
informaci zaci diky této metodé dokazi informace aktivné hledat a nasledné je zpracovat pfi
formulovéni odpovédi na predem stanovené otazky.

Vyse uvedeny postup a vysvétlené jednotlivé etapy jsou béznym zptisobem prace pfi Cteni
jakéhokoliv textu. Nevédomky kazdy ¢tenai postupuje po jednotlivych krocich. At uz odborny
text €1 Casopis st vzdy prvné prolistuje, prohlédne si pfilozené fotografie a grafy, ziska prehled o
obsahu a automaticky si v hlavé klade otazky k textu a predvida, co by se mohl v textu dozvédét.
P1i ¢teni studijniho textu si nasledné student sepiSe informace, které jsou pro né&j dulezité, a vytvori
si sobé vyhovujici formu vytahu ¢i poznamek. I kdyZ je tento ptistup ke Cteni textu pro vétSinu
automaticky a nevédomy, u zakua s dyslexii je potfeba praci s textem systematizovat, davat do
jednotlivych fazi a nabizet dostate¢nou podporu a pomoc pfi ¢teni (Krejcifova, 2019).

Utinnost metody potvrzuje §iroké mnozstvi vyzkumi. Biringkanae (2018) se zaméfila ve
svém vyzkumu na rozvoj ¢teni s porozuménim v anglickém jazyce u indonéskych zaki 8. trid.
Vzorek tvotilo celkem 24 zminénych Zzaku, kteti byli nasledné rozdéleni do dvou rovnomérnych
skupin, a to na kontrolni a experimentalni skupinu. Druha skupina byla v ramci hodin ¢teni
postupné seznamovana s metodou SQ3R. V celku bylo realizovano Sest setkani, v§echna o délce
90 minut. Pti ziskavani dat autorka pouzila test ¢teni a dotaznik. Test ¢teni se skladal z 25 polozek
s vybérem odpoveédi, zatimco dotaznik obsahoval deset polozek. Test byl zadan dvakrat — poprvé
nez S zaky zacala vyzkumnice pracovat (pre—test) a podruhé po absolvovanych 6 setkanich (post—
test). Dotaznik byl zakiim rozdan pouze jednou, a to po realizované vyuce ihned po post-testu.

Pti analyze testu ¢teni dosSlo ke zhodnoceni vSech 24 respondentti. Jejich vysledky byly
nasledné rozdéleny do tabulky podle poc¢tu spravnych odpovédi do kritérii - velmi dobry, dobry,
pfiméfeny, Spatny a velmi Spatny. V pre-testu bylo 20 zakl zafazeno do kategorie pfiméfeny,
pouze jeden zak do kategorie dobry a vykon zbylych tii zaki byl ohodnocen jako S$patny. Po
ukonceni pravidelnych setkani, kdy byla experimentalni skupina seznamovana s technikou SQ3R,
byly shromézdény vysledky post-testu. Vysledek analyzy dat ukazuje, Ze 9 studentii doséhlo velmi
dobrého skore, 4 studenti dosahli dobrého skore, 9 studentti dosahlo pfiméteného skore, 2 studenti

dosahli spatného skore a zadny ze studenti nedosahl velmi Spatného skore.
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Na zakladé¢ pre a post testli a nasledného dotazniku vyplynulo, ze vysledky zakt ve Cteni s
porozuménim vyucovanych technikou SQ3R jsou vyssi nez vysledky zaki vyucovanych béznou
technikou ¢teni. Autorka udéava, ze vyzkum prokazal zlepSeni porozuméni ¢tenému textu, a proto
se doporucuje, aby ucitel anglického jazyka pouzival pti vyuce ¢teni ucinné techniky, které zlepsi
porozuméni textu u studentl. Vysledky studie ukazaly, ze pouzivani metody SQ3R zlepsuje
vesker¢ dil¢i ¢asti, které jsou nutné pro maximalni pochopeni pieéteného. K nejvétsimu posunu u
zaka doslo ve schopnosti najit hlavni myslenku textu, vyhledat detailni ¢i implicitné sdélené
informace a také odvodit si vyznam neznamych slov. Rozsifeni slovni zasoby je tedy také jednim
z pozitivnich vlivt této metody (Biringkanae, 2018).

Ke stejné pozitivnim vysledktim dosli také Siregar et al. (2020), jejichz vyzkumny vzorek
tvotily déti z kmene Bajo v jihovychodni ¢asti Sulawesi ve veéku 9-11 let. Zatimco piedchozi
vyzkum vyuzival metodu pii vyuce anglického jazyka v Indonésii, V tomto vyzkumu se badatelé
naopak zaméfili na vyuziti metody v matetském jazyce u déti, jejichz velmi nizka Ctenaiska
gramotnost negativné ovliviiuje piedpoklad pro Skolni UspéSnost a kterd neni zpiisobena
podprimérnym intelektem ¢i smyslovym postizenim. Z celkového poctu 57 zakt zakladni skoly
vybrali vzorek 30 zaku, a to na zakladé inteligen¢nich testd a primérného vysledku testu ¢teni
s porozuménim tak, aby byly vytvofeny také dvé skupiny, kazda o 15 Zacich s piiblizné stejnou
Grovni inteligence a étenatskymi schopnostmi. Usp&snost testil viech 24kt se pohybovala piiblizné
kolem 56 %. Setkani s experimentalni skupinou probéhlo celkem pétkrat o délce 70 minut. Na
prvnim setkani byl Zakim rozdan text o délce dvou odstavcii, kazdy po Sesti fadcich. Narocnost a
délka ctenych textl se s kazdym setkanim zvysSovala. Po vSech realizovanych setkanich byl
experimentalni 1 kontrolni skupin€ znovu zadén test ¢teni s porozuménim.

Vysledky vyzkumu jasné dokazuji miru efektivity metody SQ3R. Zatimco u kontrolni
skupiny doslo ke zlepseni o pouhych 7 % a primérné skore tedy tvoii 63 %, u experimentalni
skupiny, jejichz ¢tenaiské dovednosti a ¢teni s porozuménim byly pozitivné ovliviiovany danou
technikou, byla primérna Gispés$nost na necelych 92 % a doslo tak ke zlepSeni o 36 %. Autofi uvadi,
ze cilem vyzkumu neni pouze zlepsit ¢teni s porozuménim u déti Bajo, ale také podnécovat jejich
motivaci ke ¢teni, zvySovat zvédavost, ktera vede ke kladeni otazek na dané téma, podpofit jejich
samostatnost a snizit tak zavislost méné uspesnych zakl na ostatnich détech ¢i dospélych pii plnéni

Skolnich povinnosti (Siregar et al., 2020).
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Wong a Jones v roce 1982 vyhodnotili efektivitu metody SQ3R u zaku s diagnostikovanou
poruchou uéeni. Zaci osmych a devatych tiid experimentalni skupiny byli uéeni, jak vyuZivat
techniku prace s textem, a v ramci dvouhodinovych sezeni pracovali pomoci této péti-krokové
metody S riznymi texty, které jim byly zadavany v prubéhu ¢étyf dni. Jejich tkolem bylo
identifikovat jednotlivé ¢asti textu, podtrhavat jeho hlavni myslenky a vytvaret na né odpovidajici
otazky, na které po precteni odpovidali. Z vyzkumu vyplynulo, Ze experimentalni skupina posléze
odpovidala na otazky s mensi chybovosti nez skupina kontrolni. Césti, ve které vak nebyl
zaznamenan zadny pokrok, byla oblast pfevypravéni. Mezi experimentalni a kontrolni skupinou

nebyl v této oblasti zadny vyrazny rozdil (Gerstern et al., 2001).

Z rehabilita¢niho centra pro mladistvé delikventy bylo v roce 1991 vychovnym poradcem
vybrano 9 chlapct ve véku od 16 do 18 let. Kritéria pro vybér zahrnovala nejen diagnostikovanou
poruchu uceni souvisejici se ¢tenim, primérny intelekt a zafazeni do stfedoskolského programu,
ale také pfedpokladané datum propusténi z ustavu, které by nezpusobilo pferuSeni experimentu.
Vsem 9 chlapciim byly pted zahajenim studie zadany testy Cteni, pfi kterych se zjistilo, Ze se jejich
uroven ¢teni pohybuje na arovni zaka 6. — 7. ttidy. Aplikace metody SQ3R probihala po dobu 4,5
tydne na pudé skoly v malych skupinach, které byly tvoteny tiemi chlapci a jednim ucitelem. Texty
byly vybirany pfiblizné o délce 1000 slov, jednalo se o d&jepisné texty. Nez zacali zaci piimo
pracovat s metodou, asistenty vyzkumu byla vybrana vzdy tfi slova daného textu, kterd by mohla
délat studentlim obtize. Na tato slova se nejprve ulitel s zaky zamé&fil, naudili se jejich spravnou
vyslovnost. Vyzkum byl zacilen na posledni krok metody ,,review*. Postupné méli jednotlivi zaci
za ukol vzpomenout si na co nejvétsi pocet informaci, zatimco zbyli dva Zaci byli zaméstnani jinou
praci tak, aby nemohli svého spoluzaka poslouchat. Za kazdou zminénou informaci byl zakovi
udélen bod, které se nasledné secetly. Vysledky vyzkumu byly poté porovnany pomoci tabulek a
grafii, ze kterych lze zjistit, ze aplikace metody SQ3R neméla funk¢ni vliv na vykon pfti
pievypravéni u 8 z 9 chlapcl. Zatimco u nékterych doslo k mirnému navyseni ziskanych bodi po
intervenci, u jinych chlapctu doslo naopak ke zhor$eni a metoda tak jejich schopnost rekapitulace

nezvysila. Pouze u jednoho Zaka doslo k vyraznému a na prvni pohled ocividnému zlepSeni

(McCormick, 1991).
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5 Metodologie vyzkumu

Tato kapitola se zabyva popisem celkového vyzkumu a etickych principti, které se ke sbéru
dat vazou. Jsou zde popsany hlavni a dil¢i cile a na né navazujici vyzkumné otazky, popis
vyuzitych vyzkumnych metod a také organizace sbéru dat a stru¢na charakteristika vyzkumného
vzorku.

5.1.Etické principy vyzkumu

Pedagogicky vyzkum musi byt provadén v souladu s riznymi normami a pravidly. Velmi
dilezité je dodrzovani takovych principt, diky kterym je vyzkum provadén eticky, a to v celém
jeho prubé¢hu (Priicha, 2011).

Prvnim bodem je zachovéani anonymity. Jiz v informovaném souhlasu se autor musi
zavazatk jejimu naprostému dodrzeni tak, aby nebylo mozné zjistit identitu vyzkumnych subjekta.
Jak uvadi Pricha (2011), zachovani anonymity je obzvlast naro¢né, jelikoz pro kvalitni vyzkum
je nutné poskytnuti komplexni a co nejpiesnéjsi charakteristiky vyzkumného vzorku. Autor dale
uvadi, ze by se ve vyzkumu, ale ani v ramci pod€kovani, neméla objevovat jména ¢i nazvy skol,
ve kterych vyzkum probihal. Z tohoto divodu jsou v praktické ¢asti diplomové prace pouzita
pouze zastupna jména.

Pied zahajenim vyzkumu je nutné ziskat jiz zminény informovany souhlas, ve kterém
vyzkumné subjekty, Ci jejich zédkonni zastupci, souhlasi s dobrovolnou tcasti na vyzkumu a
naslednym zpracovanim ziskanych informaci. S tim souvisi samoziejmé sezndmeni s cili vyzkumu
a se zpusobem sbéru dat. Pfed zah4jenim vyzkumu byl poskytnut zdkonnym zastupctim vSech zaku
podrobny informovany souhlas a nasledné také pfi prvnim individudlnim setkani byli vSichni Zaci
znovu seznameni S cilem vyzkumu, metodou, ktera byla vyuzita a se vSemi organizacnimi
zalezitostmi.

Mezi neetické aspekty Pricha (2011) fadi také mozné zastupovani vyzkumnika jinym
pracovnikem, publikovani zkreslenych ¢i neuplnych vysledkil vyzkumu, opakované publikovani
totozného vyzkumu a Vv neposledni fad¢ také neuvedeni zdroji pii Cerpani citaci a myslenek

ostatnich autort.
5.2.Vyzkumné cile a otazky
Cilem vyzkumu bylo zjistit efektivitu metody SQ3R u zaku s dyslexii 2. stupné zakladni

Skoly v oblasti ¢teni pfi praci s anglickym textem.

38



Hlavni cil byl dale rozpracovan do dilcich cilt:

Experimentalné pracovat s zaky s metodou SQ3R pfi praci s anglickym textem

Zjistit uroven prace s anglickym textem u zakt zakladni §koly pfed experimentalni aplikaci
metody SQR3

Zjistit Uroven prace s anglickym textem u zakd zakladni Skoly po absolvovani
experimentalni aplikace strategie SQ3R.

Porovnat u vSech zakl jednotlivé kroky metody prace S textem pfi prvnim a poslednim

individualnim setkani

Dle dil¢ich cilii byly nésledné formulovany vyzkumné otazky:

Jak se zménila rychlost zakl pfi praci s textem po absolvovani experimentalni aplikace
strategie SQ3R?

Jak se zménila délka doby, kterou zaci vénuji jednotlivym krokiim metody po absolvovani
experimentalni aplikace strategie SQ3R?

Jakym grafickym prvkim (obrézky, odstavce, tu¢né pismo, piima fec, ...) se zaci vénuji
po absolvovani experimentalni aplikace strategie SQ3R?

Jak se zménil pocet formulovanych otdzek po absolvovani experimentalni aplikace
strategie SQ3R?

Jak se zmeénila kvalita formulovanych otazek po absolvovani experimentalni aplikace
strategie SQ3R?

Jak se zmeénila dovednost rekapitulace textu po absolvovani experimentalni aplikace

strategie SQ3R?

5.3.Vyzkumné metody

Pro dany vyzkum byly zvoleny kvalitativni vyzkumné metody. Svaticek a Sed'ovéa (2007)

uvadéji, ze kvalitativni vyzkum je proces, pii kterém dochdzi ke zkoumani riznych problémii a

jevu v jejich ptirozeném prostiedi. Tento typ vyzkumu se snazi ziskat hluboké porozuméni

zkoumaného prostfednictvim vztahu mezi vyzkumnikem a ucastnikem. Pro dany vyzkum byly

vyuzity metody: polostrukturovany rozhovor, pozorovani, analyza dokumentti a vysledkt ¢innosti

a samoziejmé také experimentalni prace s metodou SQ3R.
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I pies to, ze je polostrukturovany rozhovor ¢asové naro¢ny a je obtizné nasledné odpovédi

zaznamenat, umoziiuje nam kromé pfimého kontaktu, také volné ptizpisobovat pokladané otazky,

dotazy dovysvétlit ¢i jinak formulovat, coz vede k ziskani velkého mnozstvi informaci nejen

z verbalnich odpovédi, ale také za pomoci pozorovani neverbalnich reakci (Skutil, 2011).

Rozhovor byl uzivan pfi ptfimé praci s metodou SQ3R. Autorka vyzkumu méla pti kazdém sezeni

ptipraveny seznam instrukci, oblasti a otazek, které Zzaktim zadavala (viz obrazek 1), avSak zaroven

pribézné reagovala na podnéty ze strany zakd, otazky upravovala ¢i piidavala, instrukce

formulovala dle dané chvile. VSechna setkani byla nahravana na diktafon na zakladé

informovaného souhlasu zakonnych zéastupcli, coz umoznilo piepsat veSkeré rozhovory do

pisemné podoby.

Give the pupils a while to look at the paper
1. Scan

Pictures

Are there any pictures? How many

What kind of picture isit?

Who or what is in the pictures?

What is the person / are the people doing?

Is there anything else you can say about the pictures?

Titles

Is there a title? Show and read it

Are there any subtitles? Show and read them

Are there any headings? Show and read them
Read the first + last sentence of the text.

Is the text divided into paragraphs? + How many?

Can you read the first and the last word of the first / second / third /...
paragraph?

Are there any other characters besides letters? Numbers/question tags/
exclamation marks/ brackets/ ...

Text
Are they all the same size / colour? What words are different, how?
Is there any words highlighted / direct speech / questions?

Pupils write down what the text will be about

2. Question

Kook at what you wrote and based on what you think about the text,
create a question.

Make a question, then read the text -» read -= try to answer your question

Pupils read their questions

3. Read

Read the text, make notes on the paper, write into the text, underline
important words

Pupils read the first paragraph / part aloud
Is there anything you don’t understand / any question?
Pupil read the rest of the text on their own

Pupils can read it again if they need to + ask for words they don't
understand

4. Respond
Write your answers on the paper.
Can you read your guestion and your answer?

Pupils reading Q+A

5. Review

Tell me what you learned in the text, describe the text as much as you can.
You can write it down first if you want.

Pupils writing / speaking

Obrazek 1 Seznam otazek a instrukci zaddavané autorkou vyzkumu Zakiim pri setkanich béhem prace s anglickym textem

S polostrukturovanym rozhovorem uzce souvisi také nestandardizované pozorovani, jenz

probihalo v priubéhu celého setkéani. Jak uvadi Kfovackova (2011), pozorovani je nejptirozenéjsi
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a nejmén¢ naro¢nou diagnostickou metodou, ktera vsak mize byt vyrazné ovlivnéna nizkou mirou
objektivity.

Pro lepsi poznani zakt probéhla také analyza dokumentace, konkrétné tedy doporuceni
z pedagogicko-psychologické porady obou zaku s diagnostikovanou dyslexii. Po ukon¢eni v§ech
setkani byly kromé pisemnych ptepisii rozhovort analyzovany i jednotlivé produkty ¢innosti zaka
pii praci s textem za uziti strategie SQ3R. Zaktim byl vZzdy poskytnut volny list papiru, na ktery si
mohli psat libovolné poznamky, pfedpoklady, dotazy i shrnuti. Jak tvrdi o analyze dokumentace
Kiovackova a Skutil (2011), touto metodou mame moznost ziskat takové informace, které bychom
se jinym zpusobem nedozvédéli, ziskana data 1ze povazovat za vysoce objektivni.

Zakladem vsech setkani byla strategie SQ3R, ktera vyuziva péti krokt pii praci s textem.
Jeji blizsi popsani a vysvétleni jednotlivych kroki, a také jeji pfinos zjistény riznymi vyzkumy
smyslu jako postupné zkouSeni skrze aktivni Cinnost, které plsobi na objekty V prostfedi a

nasledné vede k poznani né¢eho nového.

5.4.0rganizace vyzkumu

Pro umoznéni realizace vyzkumu byl nejprve kontaktovan teditel zakladni skoly s Zadosti
o umoznéni provedeni sbéru dat. Na osobnim setkani v listopadu 2023 byla panu fediteli
piedstavena diplomova prace a jeji prakticka ¢ast. Po sdéleni narokl ze strany feditele, kterymi
bylo naptiklad realizovani setkani v Case pravidelné vyuky, aby nebyli zaci zat¢Zovani nad ramec
svych Skolnich povinnosti, byla vybrana vyucujici anglického jazyka, ktera byla také seznamena
s veskerymi nalezitostmi tykajici se vyzkumu. Skrze danou ucitelku nasledné probihala veskera
komunikace se zdkonnymi zastupci, organizace jednotlivych setkani s zaky a vSechny ostatni
organiza¢ni povinnosti spojené s vyzkumem.

Vyucujici anglického jazyka vybrala vhodné zéky dle pozadavki, kterym predstavila dany
vyzkum. Na zéklad¢ jejich zadjmu o Gcast poskytla zakonnym zastupcim informovany souhlas,
ktery byl sepsan autorkou diplomové prace (viz piiloha 1). Informovany souhlas zakonné zastupce
obeznamil s veskerymi nalezitostmi vyzkumu, kterymi jsou nazev a cile diplomové prace, strucna
charakteristika metody, se kterou budou zaci pracovat, zminény byly také pfinosy dané metody.
Dale celkovy pocet a délka jednotlivych setkani a samoziejmé také zptsob sbéru dat, informace o

pofizovani zvukového zaznamu kazdého setkani a zaruceni naprosté anonymity vsech
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zucastnénych. Vsichni zakonni zastupci vybranych zakt ochotné podepsali prohlaseni o souhlasu
S Ucasti jejich ditéte na daném projektu a S naslednou anonymni publikaci vysledkt vyzkumu.

V obdobi od unora 2024 do dubna 2024 bylo realizovano celkem 11 setkani s danymi zaky.
Jednotliva sezeni byla vzdy pfedem naplanovana. Veskerou organizacni ¢innost zajist'ovala jiz
diive zminénad vyucujici anglického jazyka, ktera vzdy informovala zaky a vedeni Skoly 0
planovaném setkani, také zajistila pokazdé volnou ucebnu a na zaklad¢é pozadavkl pana feditele
zajistila uvolnéni zaka z jiné vyucovaci hodiny.

Z 11 zrealizovanych setkdni prob¢hlo prvni a posledni setkani s kazdym zakem
individualng, bylo jich tedy celkem 6 a zbylych 5 setkani bylo hromadnych. Pouze dva Zaci méli
100% 1ucast. Jeden z zaka s diagnostikovanou dyslexii se 2 hromadnych setkani nezcastnil
Z diivodu nemoci.

Na vétsinu setkani byla vyhrazena jedna vyucovaci hodina ¢ili 45. minut. Casové se ligila
pouze zavérecnd, posledni individudlni setkani, ktera byla realizovdna v ramci odpoledniho
dvouhodinového vyucovani a na vSechna tii setkani bylo vyhrazeno 90 minut. K setkani s zaky
doslo vzdy 5-10 minut pied za¢atkem hodiny ve volné ucebné, ve které nasledné probéhla také
prace s textem. Cilem tivodnich minut bylo navozeni pfijemné atmosféry, zjisténi aktualniho stavu
zakl a také celkova ptiprava na praci s textem. V prabehu celé hodiny bylo s Zaky komunikovano
anglickym jazykem, ze strany zaki byla vyuzita také pfevazné komunikace v anglickém jazyce,
Vv pfipad€ nutnosti ale vyuzivali také ¢esky jazyk.

Texty, se kterymi se pomoci strategie SQ3R pracovalo, byly vybirany autorkou vyzkumu
Z u¢ebnic anglického jazyka. Pro individualni setkani byl vybran text z ucebnice anglického jazyka
Project Explore 2, ktera dle CEFR (Spole¢ny evropsky referenéni ramec) odpovida tirovni A2. Pro
prvni hromadné setkani ndsledné byl vyuzit text z u¢ebnice Project Explore 3, ktera se pohybuje
narozmeziurovné A2-B1. Tyto ucebnice jsou na dané skole vyuzivany pro zaky 2. stupné zakladni
Skoly. Na zakladé zpétné vazby zaku byly na nasledujici hromadna setkani vyuzity texty, jenz lze
najit v uebnici English Plus 3, ktera taktéz odpovida irovni A2-B1 a na této Skole je vyuzivana u
zakd navstévujicich gymnazium a je ve srovnani s piedeSlou uebnici naro¢néjsi. Texty byly

fazeny tak, aby se s kazdym setkanim mirné€ navySovala jejich délka a naro¢nost a postupovalo se

vvvvvv
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5.5.Vyzkumny vzorek

Vyzkumny vzorek byl vybiran tak, aby bylo mozné dojit k naplnéni stanoveného cile
vyzkumu a bylo mozné odpovédét na jednotlivé vyzkumné otazky. Po prvotnim osloveni pana
feditele zakladni Skoly vybrala vyucujici anglického jazyka 4 zaky z 9. ro¢niku, které nasledné
oslovila s moznosti ucasti na vyzkumu. Vyucujici vybrala divku a chlapce s diagnostikovanou
dyslexii a divku a chlapce bez jakékoliv diagnozy. Po bliz§im seznameni s organizaci vyzkumu
byl na doporuceni vyucujici anglického jazyka vyzkumny vzorek zmenSen na divku a chlapce
s diagnostikovanou dyslexii a pouze jednoho chlapce bez diagnézy.

Celkem tvorili vyzkumny vzorek tedy 3. zaci, jedna divka a dva chlapci. VSichni tfi zaci
v dob¢ vyzkumu navstévovali 9. ro¢nik zakladni Skoly. Na vyuku anglického jazyka byla dana
t¥ida rozdélena dle trovné do dvou skupin. Zaci, ktefi se Gcastnili vyzkumu, byli na za¢atku
Skolniho roku na zaklad€ rozhodnuti dvou vyucujicich anglického jazyka zatazeni do skupiny pro
zéky s anglickym jazykem na vys§i urovni. Jak bylo jiz dfive zminéno, z divodu zachovani
anonymity budou v prubéhu celé prace pouzita pro zaky zastupna jména, kterymi jsou Anna,
David a Petr.

Pro lepsi poznéani zaki byly ze Skolni osobni dokumentace zjisStovany projevy zakl
s dyslexii v oblastech, které pfimo koresponduji s vyukou anglického jazyka. Pomoci ziskanych
informaci lze sestavit kratkou charakteristiku obou zaki s dyslexii a na zaklad¢ vlastniho
pozorovani a rozhovoru s vyucujici anglického jazyka miizeme také popsat zaka bez dyslexie.

Anng, zakyné 9. tfidy je poskytovano podpurné opatieni 2. stupné. Pedagogicko-
psychologicka poradna Anné diagnostikovala dyslexii s hereditarni etiologii, dale také uvedla, ze
jde u Zakyné pozorovat také prvky dysortografickych a grafomotorickych obtizZi. Intelekt Zakyné
se nachazi v pasmu velmi dobrého priméru. Dle dokumentace se dané obtize projevuji také
V cizich jazycich.

Petr je zakem 9. tfidy a je mu taktéz poskytovany 2. stupent podptirnych opatieni z divodu
diagnostikované dyslexie a dysortografie. Dle psychologického vySetieni se jeho intelektové
schopnosti nachazi mirné nad vékovou normou. Verbalni soustfedéni je vyrazné oslabeno,
soustfedéni vizudlni je také o néco slabsi. Neobratnd grafomotorika a pomalé pracovni tempo
negativné ovliviiuji jeho Skolni ispésnost.

David je jedinym zakem 9. t¥idy, ktery se G¢astnil vyzkumu a neni mu diagnostikovana

zadna specificka porucha uceni ¢i jiné dalsi obtize, které by mohly negativné ovliviiovat jeho
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studijni vysledky. I dle slov vyucujici anglického jazyka je Davidova troven v tomto jazyce velmi
vysoka, avSak jeho chovéani byva ve vyuce impulzivni, coZz vede k ¢astym chybam z divodu

nepozornosti. Tato vlastnost Davida byla znatelna i v prub&éhu vyzkumu.
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6 Pribéh vyzkumu

Individualni setkani 1

K prvnimu individudlnimu setkani doslo se vS§emi zaky v rdmci jednoho dne v Case bézné
vyuky. Zaci byli po pfedchozi domluvé uvolnéni ze ti riznych vyucovacich hodin a byla tak pro
potieby vyzkumu poskytnuta ¢asova dotace jedné vyucovaci jednotky, tedy 45. minut

Pro praci s textem bylo u Anny vyuzito celkem 19 minut, u Davida 20 minut, Petr se textu
vénoval 29 minut. K setkani s zaky doslo vzdy jiz pfed zahajenim vyucovaci hodiny, pfiblizn¢€ o
5-10 minut diive, z divodu navazani kontaktu, nastaveni ptijemné a davémé atmosféry. Kromé
toho byl zakliim také znovu vysvétlen cil celého vyzkumu a jeho ocekavany prubéh, vcetné
pfipomenuti audionahravky, kterd je pro vyzkumné Setfeni nezbytna. Pfed zahdjenim prace
s textem byla s zaky probrana veskera slovni zasoba, kterou musi pro spravnou praci se strategii
znat. Prehled slovni zasoby, ktery si zaci nechali a mohli jej vyuzivat pfi vSech setkanich, mizeme
vidét na obrazku 2. Po seznameni se slovni zasobou byla zapocata prace s textem (viz obrazek 3)
za uziti metody SQ3R. Délku jednotlivych ¢innosti pfi praci s textem u jednotlivych zakt mizeme
vidét v grafu 1, 2, 3. Detailngjsi popis téchto ¢innosti nalezneme v tabulce 1, 2, 3. Pod tabulkou
dale miizeme najit poznamky zakt z prvniho setkani (viz obrazek 4, 5, 6).

Po praci s technikou éteni byl zbyly ¢as vyuzit k reflexi. Zaci byli vybidnuti ke zhodnoceni

naro¢nosti textu, srozumitelnosti instrukci a otazek a celkového pocitu z prace s danou metodou.
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The typography of Stanger Things

< TITLE
Recognition
SUBTITLE
The Stranger Things logo probably looks strangely PARARRAR
familiar - taking you back to an era when Stephen HEADING
King reigned supreme. The show's creators Matt HIGHUGHTED / BOLD TEXT
Duffer and Ross Duffer said: “We are directly citing CHARACTERS

DIRECT SPEECH

King as the inspiration behind the show’s logo.”

Having sent copies of King’s novel to Imaginary

Forces (the creative studio behind the title PERCENTAGES
sequence) PICTURES
GRAPH
CHART
Scale - i:.mffw

Glowing red lines enter the frame. About 90 % of
people might think they're simple shapes at first, but
soon you realize it’s a close upl They are 3 letters

connected. The joint of N, the arc of R, the spine of S.

Do you like it?

‘mﬁ Do you like cooking or watching
cooking programmes? Why? /Why not?

FIRSTY

HEALTH HERO

Jamie Oliver has a lot of energy - he is a chef,
cookbook writer, and a TV food and health activist, as
well as a father of five children. He wants everybody to
eat well and live well, especially children. He was born
north of London in Essex in 1975 and made his first TV
programme at the age of 23. His relaxed, friendly style
makes him very popular. In 2003, the Queen gave him
an award for his contribution to the British food industry.

He regularly makes TV programmes and
documentaries about food and society. He hates
junk food and worries about children’s health. In his
TV programme Jamie’s School Dinners, he worked
in schools to try to make better lunches for pupils.
He only used fresh food and taught the school cooks
some healthy recipes. After the programme, the British
government decided to improve school meals.

Jamie is dyslexic and can’t read very well, so he had
some problems at school and left at 16. But fortunately
he loved cooking, so he studied to become a chef.

He wanted to help young people. He believed that
schools didn't help students who have problems. So he
made a TV programme called Jamie’s Dream School
and tried to teach students who weren't doing well.

He helped a lot of young people.
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INDIVIDUALNI SETKANI 1 — ANNA

DELKA | 5
) CINNOST POPIS CINNOSTI
(min)
Zakyni je poskytnut piehled se slovni zdsobou, ktera se p¥imo vaze k praci
s metodou SQ3R (viz obrazek 2) kterou mize vyuzivat v prab&hu vsech
individualnich i hromadnych setkani. Po pfecteni vSech anglickych
5:15 Slovni zasoba

slovicek preklada ta, kterd znd a snazi se dany pojem najit v textu.
Neznama slovicka jsou ji anglicky vysvétlena, popiipad€ piimo pielozena

do Ceského jazyka

0:15

5:45

Survey

Zakyni je predlozen text (viz obrazek 3), nasledné je vybidnuta

k prohlédnuti a seznameni se s textem.

Autorka vyzkumu dava zakyni predem pfipravené otazky, rozdélené do 3
kategorii — obrazky, nadpisy, text (viz obrazek 1). Zakyné odpovida
prevazné slovné. Na nékteré¢ dotazy reaguje pouze ukazanim v textu,
komunikuje tedy neverbalné.

Na zéklad¢ tohoto kroku ziskava o textu ptredstavu. Sdili své predpoklady

0 jeho obsahu.

Anna: ,, About Jamie Oliver and about his life maybe “

2:29

Question

Na zéklad¢ instrukci Anna formuluje otazky k textu, o kterych si mysli,
ze se na n¢ dozvi pii ¢teni odpovéd’. Pracuje samostatné, pred napsanim

kazdé otazky peclivé pfemysli, vytvaii nakonec celkem 5 otazek.

Anna: ,, When he was born? Is he chef? Is he famous? Where he lives?

Has he has restaurant? ”’
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3:39

Read

Zakyné &te prvni odstavec textu nahlas, béhem &teni si podtrhava
informace, které jsou dulezité pro jeji otazky. Jiz po pfeCteni prvniho
odstavce nachazi odpovédi na tfi otazky, na které pisemné odpovida.
Nasledné cte potichu zbylé dva odstavce.

Po pfecteni nemé Zadné dotazy, rozumi vS§em sloviim v textu a moZnost

opakovaného piecteni nevyuziva.

1:19

Respond

Anna odpovida na své formulované otazky pisemné, nasledné cte dotazy

i odpovédi nahlas. Zakyné nachazi odpovéd na &tyfi ze svych péti otazek.

Anna: ,,When he was born? In 1975. Is he chef? Yes. Is he famous? Yes,
he is. I don’t found answer for where he lives. Has he his restaurant? I

don’t found the answer.*

2:03

Review

Zakyné rekapituluje pfeéteny text bez pisemné piipravy.

Anna: ,, He’s a chef and he’s dyslexic. He has five children and he wants
to help young people to live healthy and live healthy and also he hates
junk food.. he want his children to eat healthy... He was born in London
and maybe he lives there as well and he is very famous cause he have TV

programmes.

Tabulka 1: Popis jednotlivych etap prace s metodou SQ3R — Anna, individudlni setkani 1
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6:00 ¢asova délka jednotlivych Cinnosti - Anna, setkani 1

5:00
4:00

3:00

2:00
0:00 —
SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW

Graf 1: Casové rozlozeni jednotlivych etap v minutich — Anna, individudini setkdnt 1

wHE” YIE O8] den '»’ I 490
otk g HETT TRl

oM kamsyd TEIVEL

N e UwE

(K3 -

HAME by 3 E;,I'.f-:""!""'{

Obrazek 4: Poznamky zZakyné Anny z individudlniho setkani 1, obrazek dokumentuje jednotlivé etapy metody SO3R

Shrnuti prace danou metodikou u divky Anny

Piimé praci pouze s metodou SQ3R bylo vénovano 14minut. Prvnimi kroku metody, tedy
prozkoumani, zakyné vénovala 17 sekund. Odpovidani na pfedem stanovené otazky ze strany
autorky vyzkumu bylo vénovano necelych 6 minut a tento krok je tedy tim nejdelSim. Pfi
odpovidani na otazky zakyné¢ spravné poznala titulu i podtitul, avsak nev§imla si jednotlivych
nadpisu kapitol, které jsou v tomto pfipadé oznaceny ¢isly. Dokazala popsat vS§echny obrazky a
najit veskeré dalsi grafické prvky v textu. Pti formulaci otazek se zaméfila spiSe na informace,
které se Ize dozveédét jiz z prvniho odstavce. Dotazy se tak pfiliS nevztahovaly k obrazkim ¢i
zvyraznénym sloviim v textu a na jednu z otazek byla schopna odpovédét jiz pied prectenim
prvniho odstavce, jelikoz odpovéd’ se dozvédela pti odpovidani na dotazy pifi prvnim kroku

metody. Pii Cteni si zakyné podtrhavala podstatné informace, cely text ¢etla pouze jednou.

49



Z celkového poctu péti otazek byla po pieéteni schopna odpovédét pouze na tii z nich, na zbylé
dvé nenasla odpovéd. Pti zavereéné rekapitulaci dokazala zminit informace ze vSech tiéi odstavcu.
Na zakladé¢ reflexe po ukonceni prace s textem vyslo najevo, zZe hlasité ¢teni je pro zdkyni velmi
nepiijemné, z toho divodu zvolila tiché ¢teni. Text pro ni byl velmi jednoduchy a nemé¢la

S porozuménim zadné problémy.
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INDIVIDUALNI SETKANI 1 — DAVID

DELKA | y
) CINNOST POPIS CINNOSTI
(min)
74k obdrzi prehled slovni zasoby, ktera se piimo vztahuje k metodé SQ3R
(viz obrazek 2). Pfehled mize pouzivat béhem vSech individualnich i
4:29 Slovni zasoba | skupinovych setkani. Po piecteni vSech anglickych slovic¢ek pieklada ta,

kterd jiz zn4, a snazi se najit dany pojem v textu. Neznama slova jsou mu

vysvétlena v anglictin€, nebo ptipadné prelozena do cestiny.

0:08

6:43

Survey

Zakovi je piedloZen text (viz obrazek 3), a poté je vyzvan, aniZ by si text

cetl, k seznameni a prohlédnuti si textu.

Autorka vyzkumu klade zakovi pfedem pfipravené otazky, které jsou
rozdéleny do tii kategorii — obrazky, nadpisy, text (viz obrazek 1). Zak
odpovida prevazné slovné. Na nékteré otazky reaguje pouze ukdzanim v
textu, tedy neverbaln¢. Timto zpiisobem ziskava o textu piedstavu a sdili

své piedpoklady o jeho obsahu.

David: ,, About his life and progression from basic cooker to professional

cooker.

1:25

Question

Na zaklad¢ pokynu zak formuluje otazky K textu, které ho napadaji na
zakladé piedchoziho kroku metody. Zak vytvoii dva dotazy.

David: ,, When he was in his first show? When he was born?”

3:45

Read

74k &te nahlas prvni odstavec textu. Informace si nepodtrhava. Jiz po
precteni prvniho odstavce nachazi odpovédi na svou otazky a pisemné
zaznamenava odpovéd’. Na zéklad¢ pobidnuti pak formuluje dalsi dvé

otazky.

David: ,, How many shows he did? What makes him popular? “
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1:30

Respond

David pisemné odpovida na své formulované otazky a nasledné je cte

nahlas.

David: ,, When he was in his first show? He was in his first show when he
was 23. When he was born? He was born in 1975 in Essex. How many
shows he did? He did many programmes and documentaries. What makes
him popular? He became popular by his project to make school lunches

«

more health for children.*

0:42

Review

74k shrnuje piedteny text bez potieby predchozi pisemné piipravy.

David: ,,He wants to be chef and he make programmes names Jamies
dream school about healthy food for children healthy lunches in schools
and he worked in the schools and taught the cooks how to cook health
food and health lunches for the children and he hates junk food. And that’s
all. “

Tabulka 2: Popis jednotlivych etap prace s metodou SQ3R — David, individudlni setkani 1

7:00

6:00

5:00

4:00

3:00

2:00

1:00

SURVEY 1

¢asova délka jednotlivych cinnosti - David, setkani 1

SURVEY 2 QUESTION READ RESPOND REVIEW

Graf 2: Casové rozlozeni jednotlivych etap v minutich — David, individudlni setkani 1
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Obrazek 5: Poznamky zaka Davida z individudlniho setkani 1, obrazek dokumentuje jednotlivé etapy metody SO3R

Shrnuti prace danou metodikou u chlapce Davida

Piimé praci s textem pomoci metody SQ3R vénoval zak 15 minut. Prvnimu kroku metody
vénoval David, ve srovnani s ostatnimi zaky, podstatn¢ kratsi dobu. Pii prvnim kroku metody, kdy
zék reagoval na otazky ze strany autorky, odpovidal David ponékud rychle, coz vedlo k obcasnému
nepochopeni zadani ¢i nepiesnosti. Jednalo se naptiklad o pfecteni celého prvni odstavce, i kdyz
byl vyzvan k precteni prvni véty, ¢i preCteni posledni véty prvniho odstavce, kdyz byl vyzvan
k pfeéteni véty celého textu. Pfi dotazovani se na text, velikost a barvu pisma se zaméfil na
konkrétni grafémy, ne na cela slova. Bylo tak potieba zéka vice navadét a doptavat se. Taktéz urcil
spravné titul i podtitul, jako nadpisy odstavca ur¢il nespravné prvni slova kazdého odstavce. Pii
popisovéani obrazki byl velmi peélivy. Zak nasel v textu vSechna tuéna slova, ¢isla i jiné znaky.

Uvedl, ze se na dokumentu nachazi také otazka mimo text. Pfi formulaci otazek pracoval zak velmi
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rychle, vytvoril dva dotazy, na které naSel odpovéd’ jiz pfi piecteni prvniho odstavce, ten vsak
piecetl jiz béhem ptredchoziho kroku. Jeho dotazy tedy sméfovaly k informacim, které jiz znal. Po
zodpovézeni téchto dvou otazek vytvoiil na zakladé vybidnuti dalsi otazky. Zak formuloval opét
dva dotazy, na které po piecteni nasel odpovéd’. Jeden z téchto dotazi se taktéz vztahoval jiz k
diive prectenému textu. Pii rekapitulaci zminil pouze informace ze druhého a tfetiho odstavce. Pii
reflexi bylo taktéz zjisténo, Ze je text pro zaka ponékud jednoduchy a nema s porozuménim zadné

obtize.
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INDIVIDUALNI SETKANI 1 - PETR

DELKA

(min)

CINNOST

POPIS CINNOSTI

6:40

Slovni zasoba

Z4kovi je poskytnut prehled se slovni zasobou, ktera se pfimo vaze k praci
s metodou SQ3R (viz obrazek 2), kterou mize vyuzivat v prubehu vsech
individualnich i hromadnych setkani. Po pfecteni vSech anglickych
slovicek, preklada ta, kterd znd a snazi se dany pojem najit v textu.
Neznama slovicka jsou mu anglicky vysvétlena, popiipadé piimo

prelozena do ¢eského jazyka

1:40

7:18

Survey

Z4k se seznamuje s pfedlozenym textem (viz obrizek 3), ktery si po

libovoln¢ dlouhou dobu prohlizi.

Autorka vyzkumu dava zakovi predem pfipravené otazky, rozdélené do 3
kategorii — obrazky, nadpisy, text (viz obrazek 1). Na zakladé tohoto
kroku ziskava o textu piedstavu. Sdili své pfedpoklady o jeho obsahu.

Petr: ,, About the Jamie Oliver, maybe he’s a chef in a restaurant and he
doing some... some... néjaky serial o tom vareni a néjakém tom zivotnim
stylu. And.. maybe the story.. like what he is doing before being a chef and
his life.

2:53

Question

Na zéakladé¢ instrukci zak formuluje otazky k textu. Pracuje samostatné,
otazky tvofi velmi rychle. Zbyly cas vénuje pfemysleni nad dal§imi

moznymi otazkami.

Petr: ,, Did he do a some sort of show? Did he has some children? *

6:55

Read

74k &te prvni odstavec textu nahlas, béhem ¢teni si podtrhavé informace,
které¢ koresponduji k jeho otazkam. Jiz po piecteni prvniho odstavce
nachazi odpovédi na své otazky, na které pisemné odpovida a na pobidku

formuluje dalsi otazku.
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Petr: ,, Did his show still going?

Poté Cte zbytek textu potichu. Po precteni nema zadné dotazy, rozumi

vSem sloviim v textu a moznost opakovaného piecteni nevyuziva.

Petr odpovidé na své formulované otazky pisemné, nasledné je ¢te nahlas.

Petr: ,,Did he do some sort of show? Yes he made a TV food and health

1:05 Respond
activities and TV programme Jamies School Dinner and Jamies Dream
school. Did he has some children? Yes he had.. Yes he have.. Yes he is a
father to five children. Did his show still going? | don 't know.
Petr rekapituluje pre¢teny text bez pisemné pfipravy.

3:41 Review Petr: ,,Jamie is chef and he start write a cookbook and TV show and

programmes. He is a father of five children. He left a school at 16 but he

start another school to be to start a be chef.

Tabulka 3: Popis jednotlivych etap prace s metodou SQ3R — Petr, individudlni setkani 1
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Obrazek 6 Poznamky Zdka Petra z individudlniho setkani 1, obrazek dokumentuje jednotlivé etapy metody SO3R
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Shrnuti prace danou metodikou u chlapce Petra

Piimé praci s metodou SQ3R bylo vénovano 22,5 minuty. Prohlizeni si textu vénoval zak
oproti svym dvéma spoluzakiim velmi dlouhy cas. Jeho ptedpoklady o textu se tak nejvice
piiblizily realnému obsahu textu. Pfi prozkoumani textu spravné urcil titul 1 podtitul, v§iml si vSech
tucnych slov, popsal vSechny obrazky i Cisla v textu. Taktéz si vSak nevSiml jednotlivych cisel,
ktera v textu funguji jako nadpisy odstavct. Formulaci otazek provedl velmi rychle. Jeden z dotazii
se viak vztahoval k informaci, kterou precetl jiz v pfedchozim kroku. Zak stravil dlouhou dobu
premyslenim nad moznymi dal§imi otazkami, zadné vSak nevymyslel. Jiz po pfecteni prvniho
odstavce dokazal odpovédét na oba dotazy, formuloval tedy dalsi otazku, ktera navazovala na
jednu zodpovézenou. Na tu se vSak odpovéd, po precteni textu, nedozvédel. Text Cetl zak pouze
jednou. Pti nasledné rekapitulaci zak zminil pouze informace z uplného zacatku a konce celého
textu. Celkova rekapitulace tak nebyla ptilis obsahla. Stejné€ jako spoluzécii Petr uvedl, ze s textem

nem¢l potize a vSemu rozumel.
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Hromadné setkani 1
9.2.2024
Anna, David, Petr

Prvni hromadné setkani probé&hlo ve stejny tyden jako prvni individualni setkani. Zaci byli,

jako vzdy, omluveni z jiné vyucovaci hodiny a bylo tak umoznéno vyuzit plnych 45. minut bézné

hodiny. Pro préci s textem bylo nakonec vyuzito necelych 30 minut.

Délku jednotlivych ¢innosti pfi praci s textem (viz obrazek 7) miizeme pozorovat v grafu
4. Detailngjsi popis téchto ¢innosti nalezneme v tabulce 4. Pod tabulkou dale mizeme najit
poznamky, které si zaci psali v prub&hu celého setkani (viz obrazek 8, 9, 10).

Zbyly Cas byl vénovan reflexi ze strany zakl. Zhodnotili svou praci, dany text, jeho
narocnost a také zajimavost. S zaky probéhlo setkani o 5-10 minut diive ve volné ucebné, ve které

nasledné probihala 1 celd hodina. V tivodnich minutach doslo k pozdraveni, navozeni piijemné

atmosféry, zjiSténi aktualniho stavu zaka.

Obrazek 7: Text vyuzity pii hromadném setkani 1 (Wheeldon a Shipton, 2019, s.56)

19:11

sherlock holmes

Sherlock Holmes -

the world’s most famous
detective

Sherlock Holmes is the most famous
detective in the world. He lives at 221B
Baker Street in London, he plays the violin,
he likes very few people and he has a
brilliant, problem-solving mind. Sherlock
Holmes is in the Guinness Book of Records

because he is the most portrayed character | .

in film and TV history.

Arthur Conan Doyle was a Scottish
doctor who was interested in the very

new science of forensics. He was worried
that too many innocent people were

going to prison. So, he invented Sherlock
Holmes and his forensic methods of crime
detecting. The first stories appeared in
1887 and were extremely popular. But six
years later Conan Doyle got fed up with
Sherlock Holmes and killed Sherlock's
character in a story! The public was furious
and demanded that Conan Doyle brought
Sherlock back to life. So Conan Doyle
wrote 56 stories and four novels over 40
years! He helped to make crime drama the
popular genre it is today.

Benedict
Cumberbatch

Jeremy Brett

A

y

7

Robert Downey
Junior
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HROMADNE SETKANI 1 — ANNA, DAVID, PETR

DELKA

(min)

CINNOST

POPIS CINNOSTI

1:28

10:11

Survey

Z4ci maji moznost podrobné si prostudovat predloZeny text po neomezené
dlouhou dobu. Jakmile jsou pfesvédceni, ze text dostate¢né prozkoumali,
signalizuji slovné nebo gestem, ze dokoncili své ¢teni. Ostatni pak Cekaji,

dokud vsichni zéci text také peclivé neprozkoumaji.

Autorka vyzkumu klade Zakiim otazky, které jsou rozd¢leny do tii kategorii
— obrazky, nadpisy a text. Zaci odpovidaji spontdanné, aniz by &ekali na
vyzvéni. N&které otazky jsou zodpovézeny vSemi tfemi zaky slovné,
zatimco na jiné reaguje pouze jeden Zak verbalné a ostatni vyjadii sviyj
souhlas ¢i nesouhlas neverbalné, naptiklad pohledem nebo piikyvnutim.
Na kazdou otazku odpovi alespon jeden zak. Pokud Zaci nesouhlasi,
oteviené vyjadii svlij nézor.

Na zaveér této Casti zaci napisi na papir své piedpoklady o tom, co bude

nasledovat v textu, a poté své myslenky nahlas ptectou.

Anna:” About Sherlock Holmes and Arthur Conan Doyle, about their lives

’

and maybe about solving some crimes.’

David: “About Sherlock Holmes and his story how he became a detective

)

and Arthur Conan Doyle how he became a doctor.’

Petr: “About Sherlock Holmes and about Arthur Conan Doyle. Maybe their

’

story and... something about them.’

3:31

Question

Na zaklad¢ instrukci zaci samostatné formuluji otazky k textu a pracuji
individudlnim tempem. Jako prvni dokonci své otazky David, nasleduje
Anna a nakonec Petr. Jakmile i posledni zak dokonci své otazky, vSichni
nahlas pfeétou své dotazy. Zaci formuluji 3-4 otazky, v nékterych se

shoduji.
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Anna: “Is Sherlock Holmes still alive? Is he real or just fictive? How he

became detective? And who is Arthur?”

David: “Where he lives? Who is his friend? How many crimes he solved?”

Petr: “Where Sherlock live? Who write Sherlock? What Arthur doing for

living?”

5:20

Read

Z4ci hlasitym &tenim &tou cely text. Kazdy zak preéte jeden z odstavei. Po
piecteni dostavaji prostor pro jakékoliv dotazy, avSak zadné nejsou, Zaci
rozumi celému textu. Nasledné dostavaji moznost znovu text precist,
tentokrat tichym ¢tenim, individualnim tempem, cehoz vSichni Zaci

vyuzivaji.

3:35

Respond

Zaci pisemné odpovidaji na své pfedem stanovené dotazy. Poté jsou
vyzvani, aby piecetli vSechny otazky i své odpovédi nahlas. Zaci nasli

odpovédi na pfevaznou vétsinu svych otazek.

Anna: “Is Sherlock Holmes still alive? Yes, but Arthur killed him in his
story but then he brought Sherlock back to life. Is he real or just fictive? He
is just fictive. How he became detective? I didn’t find an answer. And who

is Arthur? Arthur is Scottish docror. ”

David: “Where he lives? He lives at 221B on Baker Street in London. Who
is his friend? He doesn’t have friends, because it is not written in the text.

’

How many crimes he solved? He solved many crimes in many stories.’

Petr: “When Sherlock live? Sherlock live around 1887 Who write Sherlock?
Arthur Conan Doyle write a story about Sherlock What Arthur doing for

)

living? He was a Scottish doctor.’
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2:33

Review

Zacijsou vyzvani k pisemné rekapitulaci celého textu, kterou nasledné ¢tou

nahlas. O textu si nejvice informaci zapamatoval Petr.

Anna: “The text was about what why Arthur invented Sherlock and who'’s
Sherlock Holmes. It is also about how many novels Arthur write. And about
what Sherlock doing in his free time maybe there was... he doesn’t have

many friends.”

David: “The text was about character Sherlock Holmes. About his author
Arthur Conan Doyle who is Scottish doctor and he is interested in
criminals... criminal stories, | think. So he made character Sherlock
Holmes who is a detective and solves criminals and he write 56 stories and

4 novels about Sherlock Holmes.”

Petr: “Text about Arthur Conan Doyle and Sherlock Holmes. Arthur was
Scottish doctor, who writes about innocent people who go to prison for
nothing, and he invented Sherlock Holmes forensic detective, and he writes
about Sherlock where he live and what do does and his stories... detective
stories that Sherlock solves. And then he kills Sherlock in his story, but the
people are furious about that. Then he came back to life, and he write 56

)

stories about him.’

Tabulka 4: Popis jednotlivych etap prace s metodou SQ3R — hromadné setkani 1
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Casova délka jednotlivych ¢innosti - hromadné setkani 1
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Obrazek 9: Poznamky Zika Davida z hromadného setkani 1, obrazek dokumentuje jednotlivé etapy metody SO3R
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Obrazek 10: Poznamky Zdka Petra z hromadného setkani 1, obrazek dokumentuje jednotlivé etapy metody SO3R

Shrnuti prace danou metodikou u Anny, Davida a Petra

Jelikoz nebyl text ptili§ narocny, obeslo se toto setkani bez nutnosti rozsifeni a opakovani
slovni zasoby. Zaci tak rovnou zadali text prozkoumavat. S prozkoumanim byl nejdiive hotovy
David, nejvice ¢asu mu vénoval Petr. Po zodpovézeni vSech otazek pti prozkoumani textu, které
zabralo nejdelsi ¢as, Zaci formulovali dotazy. Zatimco David i1 Petr vytvorili otazky tfi, Anna méla
celkem ctyfi. Text byl prvné piecten hlasité vSemi zaky, kazdy precetl jeden odstavec. Nasledné
si vSichni tfi zaci Cetli cely text znovu samostatné. Kazdy zak byl po ptecteni schopny zodpoveédét
tii dotazy. Nejobsahlejsi rekapitulaci poskytl Petr. Na zakladé nasledné reflexe vyslo najevo, ze i

wewr

tento text je pro Zaky jednoduchy a ocenili by tedy 1 sloZitéjsi a delsi texty.
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Hromadné setkani 2
16. 2. 2024
Anna, David, Petr

Druhé hromadné setkani probéhlo v ¢ase bézné vyuky. Pro praci byla vyhrazena jedna cela
vyucovaci hodina, tedy 45. minut. K setkani s zaky doslo 10 minut pfed zvonénim na vyuku, aby
bylo mozné nastavit pfijemnou, divérnou atmosféru a také seznamit zaky s prubéhem celé hodiny.
Z poskytnutych 45. minut bylo nakonec vyuzito pro praci s textem piiblizn¢ 41 minut.

Pfed zahdjenim prace s textem byla s zaky probrana veskera slovni zasoba. Na obrazku 11
muzeme vidét vyplnény pracovni list se slovni zdsobou Zakyni Annou. Po seznameni se slovni
zasobou byla zapocata prace s textem (viz obrazek 12) za uziti metody SQ3R. Délku jednotlivych
¢innosti pii praci s textem vidét v grafu 5. Detailnéjsi popis téchto ¢innosti nalezneme v tabulce 5.
Pod tabulkou dale mizeme najit poznamky zaku z celé hodiny (viz obrazek 13, 14, 15).

Zbyly &as byl vénovan reflexi. Zaci poskytli zpétnou vazbu ohledné naroénosti textu,
srozumitelnosti instrukci a otazek a sdélili vlastni pocity, uspéchy a neuspéchy pii praci s danym

textem.
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SENSES
HEARING SIGHT SMELL TASTE TOUCH

[ NN { ‘{L“.,-W— k¢ ) .;‘,—_‘lm‘."v ;

I like listening to music,

l_)e_a( people can’t play Instruments very well.

Can yau taste the soup?

The meal is full of flavour.

I love the feel of warm bed on winter’s night,

The sound was tao loud.

What is that odour? The smell Is dlsgusting!

Let’s go and see the new mavle.

You always smell great. What fragrance do you use?

I hate the texture of bananal I can't eat it.

Loak at it}
Obrazek 11: Pracovni list k osvojent slovni zasoby potiebné pro prdci s textem u hromadného setkani 2

ARTICLES ARCHIVE CONTACT

HOME ABOUT

Helen Keller was a famous activist for the deaf

and blind, and was deaf and blind herself. She
had an extraordinary sense of smell, and could
identify people’s jobs by the odour on their clothes.
“When a person passes,” she said, “I get a scent
impression of where he has been — the kiichen, the
garden, or the sickroom."” She also described smell as
something “that fransports us across thousands of miles
and all the years we have lived.” A smell can remind
us of another time and place.

Journalist Lucy Mangan has never

smelled the fragrance of a rose. She
has never tried dif?eren! perfumes in a
shop. Lucy is anosmic, which means
she can’t smell anything. She has been
anosmic since birth. As 75-95% of the
flavour of food comes from its smell, meals

for over twenty years. He says, “You start with a
superior sense of smell, but you must frain it, like a
concert pianist.” James passed a ‘smell test’ and
the company sent him fo study at a perfumery
school in France, where he learned fo recognize “'_j{‘"‘j
about 2,800 synthetic and 140 natural L have never had much flavour. She can feel
materials. Since that time he has helped to the different textures of lasagne, steak or
create some of the world's favourite fragrances. fish, but for her they're all quite fasteless.

E James Bell has worked for a perfume company

Obrdazek 12: Text vyuzity pri hromadném setkani 2 (Wetz a Gormley, 2016, s. 20)

65



HROMADNE SETKANI 2 - ANNA, DAVID, PETR

DELKA

(min)

CINNOST

POPIS CINNOSTI

10:45

Slovni zasoba

Zakim je poskytnut pracovni list (viz obrazek 11), ktery slouzi
Kk pfipomenuti s osvojeni si nové slovni zdsoby na téma smyslové
vnimani. Zaci se snazi pfijit na téma, kterému se nasledny text bude
vénovat, odpovidaji na pfipravené dotazy a vypliuji pracovni list, ktery

Jje nasledné hromadné zkontrolovan a urcité nejasnosti jsou vysvétleny.

1:00

10:55

Survey

Z4ci se seznamuji s piedlozenym textem (viz obrazek 12), ktery si po
libovoln¢ dlouhou dobu prohlizi. Jakmile maji pocit, Ze si text
dostatecné prohlédli, davaji slovng, prevazné anglicky, ¢i pohledem
signal, ze maji hotovo. Ceké4 se, dokud se vsichni pedlivé s textem

neseznami.

Autorka vyzkumu dava zakam otazky, které jsou rozdéleny do tii
kategorii — obrazky, nadpisy, text (viz obrazek 1). Zaci odpovidaji
spontdnné, neni potfeba vyzvani k odpovédi. Na nékteré dotazy
odpovidaji vSichni tii Zaci slovné, jindy odpovi pouze jeden zak verbalné
a ostatni neverbalné, pohledem, prikyvnutim v piipadé, ze souhlasi. Na
kazdou otazku odpovi vzdy alespoil jeden zadk. V piipad¢ nesouhlasu
zéci ochotné sd€luji svlij ndzor.

Na zaver této ¢asti zaci piSou na papir a nasledné ¢tou, o ¢em si mysli,

ze nasledujici text bude,

Anna: “About inventing perfumes and how they did it.”

David: “About how they made flavours for perfumes.”

Petr: “About some smell and maybe some... néjaké nemoci spojené s

vnimdnim prosté.”
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2:55

Question

Na zaklad¢ instrukci zaci formuluji otazky k textu. Pracuji samostatné
individualnim tempem. Jako prvni dokoncuje otazky David, poté Anna
a jako posledni Petr. Jakmile dokon¢i své otazky i posledni zak, vSichni

nahlas ¢tou své dotazy.

Anna:” When they invented perfume? Who invented them? And how?”

David: “Can be food in the flavour? Who made first perfume? How

many flavours can be in perfume?”

Petr: “Have they all some inventions? Did someone live in BC?”

6:38

Read

Z4ci ¢tou piedlozeny text nahlas. Prvni odstavec ¢te Anna, druhy David
a posledni Petr. Po piecCteni se zaci doptavaji na neznama slova,
odpoveéd’ poskytuji ostatni zaci ¢i pojem vysvétli autorka vyzkumu
pfeloZzenim nebo popisem daného slova.

Poté maji zaci moznost piecist si text znovu, tentokrat tichym ¢tenim a

vlastnim tempem. Ani jeden z zakl nepotiebuje text ¢ist znovu.

2:27

Respond

Zaci odpovidaji na své piedem stanovené dotazy pisemné. Poté jsou
vyzvani k ptrecteni vSech otazek a jejich odpovédi. Odpovida pouze
David a Petr, jelikoZ Anna nenasla odpovéd ani na jednu ze svych

otazek. Zbyli dva zaci byli schopni zodpovédét pouze jeden dotaz.

David: “Can be food in the flavour? Yes, it can be. And 240 more natural

materials.”

Petr: “Have they all some inventions? James Bell study a perfumery

school in France”
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Zaci rekapituluji text s pfedeslou pisemnou piipravou.

Anna: “About woman who can’t smell anything, so food is not that tasty
for her and about a men who works in perfume factory for twenty years

>

and I don’t remember anything else.’
4:48 Review )
David: “It was about perfumes and deaf and blind girl that can smell
jobs or where the person was, and it was about a man who studied

’

perfume school in France.’

Petr: “About three people, one have really good smell, one have no

smell, she don’t have smell since her birth. Last go study perfumery.”

Tabulka 5: Popis jednotlivych etap prace s metodou SOQ3R — hromadné setkani 2

¢asova délka jednotlivych cinnosti - hromadné setkani 2
12:00
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SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW

Graf 5: Casové rozlozent jednotlivych etap v minutdch — hromadné setkdni 2
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Obrazek 13: Poznamky zZdkyné Anny z hromadného setkani 2, obrazek dokumentuje jednotlivé etapy metody SO3R
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Obrazek 14: Poznamky Zaka Davida z hromadného setkani 2, obrazek dokumentuje jednotlivé etapy metody SO3R
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Obrazek 15: Poznamky Zaka Petra z hromadného setkani 2, obrdzek dokumentuje jednotlivé etapy metody SO3R

Shrnuti prace danou metodikou u Anny, Davida a Petra

o 4

Jelikoz byl zvolen, na zaklad¢ zpétné vazby zaka z piedchozich setkani, slozit&jsi text,
prvnimu kroku ,,survey* byla vénovana podstatné velka ¢ast celého setkani, jednalo se piiblizné€ o
ctvrtinu celého ¢asu. V tomto kroku se Zaci zaméfili pfevazné na jeden z obrazkd, diky kterému
ziskali pfedstavu o textu, ktera vSak pfilis neodpovidala redlnému obsahu. Doslo tak k tomu, ze
zakyné Anna nenaS$la ani na jednu ze svych tii otazek odpovéd’, oba chlapci dokéazali zodpovédét
pouze jeden ze svych dotaz. Ve zbylém cCase hodiny, po skonceni posledniho kroku se vedla
konverzace v ¢eském jazyce, kde zZaci sdélili své pocity z prace s textem. Na Anné bylo vidét
zklamani, jelikoZ nedokazala spravné odhadnout obsah textu. Dle jejich slov se pfili§ zaméfila na
obrazek parfému a nebrala pak jiz v tivahu titul a podtitul, prvni a posledni véty, které ptitom
mohly pomoci ziskat vice odpovidajici pfedstavu. Rozhovor tak vedl Kk jejimu vlastnimu
uvédomeéni, Ze je potieba se piisté vice zaméftit a brat v potaz i ostatni grafické prvky a prectené

¢asti textu.
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Hromadné setkani 3
23.2.2024
Anna, David
Tteti hromadné setkani prob&hlo pouze se dvéma zédky, Annou a Davidem. Petr nebyl kvtili nemoci
pfitomny. Setkani prob&hlo v bézném cCase vyuky, Zzaci byli pro potfeby vyzkumu uvolnéni
Z jin¢ho predmétu. Setkani probéhlo o 10 minut dfive v pfipravené, volné ucebné. Z plnych 45.
minut bylo pro préci s textem vyuZzito 36 minut.

Pfed zahdjenim prace s textem byla s zaky probrana veskera slovni zasoba. Na obrazku 16
a 17 mizeme vidét vyplnény pracovni list Annou a Davidem. Po seznameni se slovni zasobou byla
zapocata prace s textem (viz obrazek 18) za uziti metody SQ3R. Délku jednotlivych ¢innosti pii
praci s textem vidét v grafu 6. DetailnéjSi popis téchto Cinnosti nalezneme v tabulce 5. Pod
tabulkou dale mtizeme najit poznamky zaku z celé hodiny (viz obrazek 19, 20). Zbylych 9 minut

hodiny bylo vénovano reflexi.

C 1 setof __astay for a short time
¢ 2 leave behind>, ~~"/beaguest

(. 3 stop off- go away and not take something
[ 4 staywith continue
/] 5 carryon”

e begin ajourney

C carryon leave behind setoff stop off )

1 WhendoyouSs 7477 |on your trip?
2 Do you need to stop, or can you ? Aty o
3 On the way home, we'll[ (@772 | at the

shops. S0k O
4 It'shard to ¢y s your family and friends.

(CCL6 pftrimd

Obrazek 16: Vyplnény pracovni list zakyni Annou k osvojeni slovni zasoby potrebné pro prdaci s textem u hromadného setkani 3
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1&set off

2Cleave behind

3;{' stop off
4fjstay with
5Dcarry on

a stay for a short time

b be a guest

¢ go away and not take something
d continue

e begin ajourney

C carryon leave behind setoff stopoff )

1 Whendoyou[ /7 ¢*r  Jonyour trip?
[Frai 777

2 Do you need to stop, or can you

3 On the way home, we'll atthe

shops.
4 It's hard to

MMM your family and friends.

Obrazek 17: Vyplnény pracovni list Zakem Davidem k osvojeni slovni zdasoby potiebné pro praci s textem u hromadného setkani 3

GRacheliRidley:

Follow the dream
Hey! Do you dream of exotic places? Of trips to distant deserts and
mountains? Do you dream of adventure? Well, Liz Clark has been
living that dream, and I've been following her inspirational blog.

ABOUT  CONTACT FOLLOW

When Liz finished university in California, she wasn't sure about her future. Then
one day she met one of her old professors and he offered to lend her his yacht
for as long as she wanted it.

Over the next three years, Liz learned to sail - and in October 2005, she
set off on her journey. It was hard for Liz to leave behind her friends and family,
but over ten years and more than 25,000 miles later, she’s still travelling. She’s

been to so many fascinating places. Among other countries, she
has stopped off in Mexico, Costa Rica, Panama and the Galapagos
Islands.

During the day, Liz sails, cooks and maintains the yacht. When she
stops somewhere, she surfs, does yoga and writes her blog. Adverts
on Liz's blog have been paying for her trip, and from her photos it
looks like she’s been having a fantastic time. There are beautiful
beaches, and there's crystal clear water and perfect surf.

But life on the ocean can also be difficult. *It feels so great to
inspire others to live their dreams,” says Liz, “but it's impossible to
explain to them what this life is really like; I've worked hard and it
hasn't always been easy or fun.”

She also gets very lonely, and though the kindness of strangers
helps her to keep going, she’s looking for some company on the
boat to stay with her as she carries on her journey around the
world. Liz, I think I'll join you! Does anyone else want some
adventure?

Obrdazek 18: Text vyuzity pri hromadném setkani 3 (Wetz a Gormley, 2016, s. 30)
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HROMADNE SETKANI 3 - ANNA, DAVID

DELKA | y
) CINNOST POPIS CINNOSTI
(min)
Z4ktm je poskytnut pracovni list (viz obrazek 16, 17), ktery jim poméaha
osvojit si novou slovni zasobu tykajici se frazovych sloves. Zaci
8:47 Slovni zasoba

dohromady odpovidaji na ptipravené otazky a vypliuji pracovni list.

Ten je pak zkontrolovan a ptipadné nejasnosti jsou vysvétleny.

0:30

9:45

Survey

Po rozdani textu (viz obrazek 18) pro danou hodinu jsou zaci vyzvani
k jeho detailnimu prohlédnuti bez ¢teni. Oba zaci se s textem seznamuji

stejn¢ dlouhou dobu.

Autorka vyzkumu klade Zakim otazky, které jsou rozdé€leny do tii
kategorii (viz obrazek 1). Zaci odpovidaji bez piede§lého vyzvani.
Nekteré otazky jsou zodpovézeny obéma zaky verbalné, vzdy anglicky,
Vv jinych ptipadech odpovi verbaln¢ pouze jeden ze dvou zakt a druhy
projevi svlj souhlas neverbaln¢é. V ptipadé nesouhlasu vyjadii své
mysSlenky slovné.
Nasledné pisi na poskytnuté papiry své predpoklady o obsahu textu.

’

Anna: “About Rachel’s life and some her adventure.’

David: “It will be about some adventure.”

5:05

Question

Zaci samostatné formuluji otazky, o kterych si mysli, Ze se na né dozvi
odpovéd po piedteni textu. Zakiim trva vymyslet a napsat dotazy

pfiblizné stejnou dobu.

Anna: “What kind of adventure she experienced? What exotic place she
visit? Who is Liz Clark? And how old was Rachel when she experienced

some adventure?”
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David: “What was the best adventure? Where she was? How long does

she travelled?”

4:10

Read

Anna ¢te prvni odstavec nahlas, pokracuje David, ktery precte cely
druhy odstavec. Nasleduje samostatné tiché ¢teni zbylého textu. Po
piecteni Zaci nemaji zadné dotazy ani nejasnosti, nepotiebuji text Cist

ZNovu.

4:27

Respond

Zaci odpovidaji na své predem stanovené dotazy pisemné. Poté jsou

vyzvani k precteni vSech otdzek a jejich odpovédi.

Anna: “What kind of adventure she experienced? She was living on the
ocean. What exotic place she visit? So... She visited Costa Rica,
Panama, Mexico and so many others. Who is Liz Clark? She is a girl
who lived on the ocean after university. And how old was Rachel when

she experienced some adventure. She didn’t experience any yet.”

David: “What was the best adventure? The best adventure was the whole
and living on the ocean. Where she was? She was in Mexico, Costa Rica
and many countries. How long does she travelled? She has travelled 10

vears and she is still travelling,”

3:26

Review

Pisemné shrnuji cely text, pisi vSechny informace, které si o textu

zapamatovali. Napsané véty poté ¢tou nahlas.

Anna: “Liz was in university in California, but she wasn’t surer about
her future. Then one day she met her professor, and he gave her his

yacht she started travelling a lot.”

David: “Her professor gave her his yacht. She traveled 25.000 miles.

She want someone to be with her, because she don’t like be lonely. She

left behind family and friends.”
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Tabulka 6. Popis jednotlivych etap prdce s metodou SO3R — hromadné setkani 3

¢asova délka jednotlivych cinnosti - hromadné setkani 3
12:00

11:00
10:00
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7:00
6:00

5:00
4:00
3:00
2:00
1:00
0:00

SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW

Graf 6: Casové rozlozeni jednotlivych etap v minutich — hromadné setkani 3
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Obrazek 19: Poznamky zdkyné Anny z hromadného setkani 3, obrazek dokumentuje jednotlivé etapy metody SQ3R
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Obrazek 20: Poznamky zdaka Davida z hromadného setkani 3, obrazek dokumentuje jednotlivé etapy metody SO3R

Shrnuti prace danou metodikou u Anny a Davida

Po predchozim setkani, kdy Zaci nenasli odpovédi na vétSinu svych otazek, se pii tomto
setkani velmi zaméfili na jednotlivé grafické prvky textu, vénovali pozornost nadpistim i obrazktim
a tentokrat nasli odpovédi na vSechny své piedem formulované dotazy. Kone¢né pievypraveéni
zakyné Anny bylo souvislé a bylo znatelné, Ze si z textu odnesla vSechny zakladni informace.

Jejich spokojenost a radost z tispésné prace byla znatelna i ze zavérecné reflexe, pii které sdélili

své pocity.
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Hromadné setkani 4
22.3.2024
Anna, David

Ctvrté hromadné setkani prob&hlo znovu pouze se dvéma zaky, Annou a Davidem. Petr
nemohl byt pfitomen. Setkdni probéhlo v bézném case vyuky, Zaci byli pro potieby vyzkumu
uvolnéni z jiného predmétu. Setkéni probéhlo o 10 minut diive v pfipravené, volné ucebné.
Z plnych 45. minut bylo pro préci s textem vyuZito necelych 30 minut.

Pfed zahdjenim prace s textem byla s zaky probrana veskera slovni zasoba. Na obrazku 21
a 22 muzeme vidét vyplnény pracovni list Annou a Davidem. Po sezndmeni se slovni zdsobou byla
zapocata prace s textem (viz obrazek 23) za uziti metody SQ3R. Délku jednotlivych ¢innosti pii
praci s textem vidét v grafu 7. Detailnéjsi popis téchto Cinnosti nalezneme v tabulce 7. Pod
tabulkou dale mizeme najit poznamky zaku z celé hodiny (viz obrazek 24, 25). Zbyly ¢as byl

vénovan reflexi.

provide —/‘to do something about (a person or thing that causes

to deal with (something) /' /' a problem or difficult situation

y t K ; gg’/{ 27k . A
oW g ) tomake somethingavailablé (to give something to
lart [ / b
regularly &
Gl [ = 7 an answer / explanation to a problem

gSverﬁment

/7 usually, repeatedly
convince

the group of people with the authority to govern a

solution 7/ ) /‘ country or state
environment ¢ ¥ 2& make someone to believe something
persuade // 7 something so great, it is difficult to believe
incredible T + make someone to do something

J

{/ opinion

1 A . - .
f/‘,‘ | the surroundings in which a person, animal, or plant
U .
lives

Obrazek 21: Vyplnény pracovni list zZakyni Annou k osvojeni slovni zasoby potiebné pro praci s textem u hromadného setkani 4
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do something about (a person or thing that causes A
a problem or difficult situation

? view to make something available (to give something to 1 .

e)

answer / explanation to a problem 71- B
~ —\u;ually, repeatedly [7

the group of people with the authority to govern a g
country or state

omeone to believe something 6
ething so great, itis difficult to believe 7 O
ke someone to do something a(

opinion ;

the surroundings in which a person, animal, or plant é‘)

Obrazek 22: Vyplneny pracovni list Zakem Davidem k osvojent slovni zasoby potrebné pro prdci s textem u hromadného setkani 4

mm ﬁ WORLD FOOD FACTS

Did you Knouw fhat ..

m ... seventy-five per cent of the
world's food comes from only
twelve types of plant and five
types of animal? These are
only a few of the hundreds of
thousands of types of plants
and animals on Earth.

m ... when we farm animals for
meat, we need huge amounts
of water and land? This kind of
farming is seriously damaging
the environment and we're
running out of resources.

m ... the Earth's population will
be about 9.7 billion by 2050?
That's almost two billion
more people than today.

m ... 165 million children are
hungry because their parents
haven’t got enough money
for food? That's too many
hungry children.

The food of the [5

o

INSECTS

The superfood of the future

There are a lot of hungry people in the world, so how do we deal with it? In the
next thirty years, we'll need to provide enough protein for billions more mouths,
and with all these extra people there will be even less space for farming. One
solution is for us to eat insects. They are a great source of protein and they
don’t need as much space or water as farm animals.

So why don't we eat insects regularly? The fact is that many people in Asia,
Africa and South America already do. The problem is that Europeans and North
Americans don't want to. Some governments are now trying to convince

them why it is a good idea. The Nordic Food Lab in Copenhagen, for example,
developed the ‘Insect Deliciousness' project. Its chefs have been to five
continents to discover an incredible world of insect flavour. In Australia, they
tasted honey ants. They ate fried caterpillar in Tanzania, and in Mexico, they
enjoyed desert-ant eggs. Will they and
other similar organizations persuade
Europeans and Americans to take a bite
from a caterpillar or an ant? What's
your view? How many people will eat
insects in the future? How much food
made with insects will you eat?

[read more]

Obrdazek 23: Text vyuzity pri hromadném setkani 4 (\Wetz a Gormley, 2016, s. 40)
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HROMADNE SETKANI 4 — ANNA, DAVID

DELKA | _ 5
) CINNOST POPIS CINNOSTI
(min)
Z4ci spolupracuji, spole¢né spojuji slozitd slova, ktera se vyskytuji
Vv textu, s jejich moznymi synonymy ¢i definicemi (viz obrazek 21, 22).
8:10 Slovni zasoba

Nésledné je cviceni zkontrolovano, dovysvétleno, autorka vyzkumu

uvadi zakim mozné piiklady vyuziti slova ve véte.

1:02

9:45

Survey

Z4ci se seznamuji s predlozenym textem (viz obrazek 23), ktery si po
libovoln¢ dlouhou dobu prohlizi. Jakmile maji pocit, ze si text
dostatecné prohlédli, davaji slovné ¢i pohledem signal, ze maji hotovo.

Anna se vénuje tomuto kroku podstatné del$i dobu nez David.

Autorka vyzkumu klade zaklim otazky (viz obrazek 1). Zaci aktivng
anglicky odpovidaji, nékdy se dopliuji a navazuji na sebe. V jinych
situacich odpovida slovné pouze jeden, druhy zak ptikyvuje. Pokud
jeden z zaki nesouhlasi, oteviené vyjadii svlij nazor.

Na zavér této ¢asti zaci napisi na papir své predpoklady o tom, co bude
nasledovat v textu a poté své myslenky nahlas prectou.

’

Anna: “I think it will be about what are we gonna eat in the future.’

David: “About healthier food and how can people eat healthier.”

2:15

Question

Na zéklad¢ instrukci zaci samostatné formuluji otazky k textu a pracuji
individudlnim tempem. JelikoZ David tvofi o jednu otdzku méné, konci

S psanim dfive nez Anna.

Anna: “Why we should eat insects? How insects taste? How many meat

are people eating?”’

David: “What is the healthiest meat? What can change meal in the

Sfuture?”
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3:00

Read

Anna Cte prvni odstavec nahlas, David pokracuje. Jelikoz je druhy
odstavec dlouhy, ¢te pouze polovinu. Zbyly text ¢tou samostatné. Po
precteni dostavaji prostor pro jakékoliv dotazy, avSak zadné nejsou,
zaci rozumi celému textu. Nasledné dostdvaji moznost znovu text
piecist, cehoz vyuziva pouze Anna a znovu si ¢te zacatek textu, ktery

byl ¢ten nahlas.

2:50

Respond

Zaci odpovidaji na své predem stanovené dotazy pisemné. Poté jsou

vyzvani k precCteni vSech otdzek a jejich odpovédi.

Anna: “Why we should eat insects? Because they are great source of
protein and they don’t need as much space or water as farm animals.
How insects taste? I don’t found answer to this question. How many

meat are people eating? I guess it is 75% because of the graph. ”

David: “What is the healthiest meat? The Nordic Food Lab that
healthier meat is from insects. What can change meal in the future?
They want to.. Europe and North America to eat more insects because

>

it is healthier.’

2:22

Review

Z4ci rekapituluji text s pomoci predeslé pisemné piipravy.

Anna: ,,In 30 years we should start eating insects because there will
be not enough food for everyone cause there will be like billion people
more than now. And some countries are already eating insects,

because.. I don ‘t know.

David: ,, It was about future meat and how to solve problems with meat

and protein. “

Tabulka 7: Popis jednotlivych etap prace s metodou SQ3R — hromadné setkani 4
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Casova délka jednotlivych c¢innosti - hromadné setkani 3

SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW
Graf 7: Casové rozlozeni jednotlivych etap v minutiach — hromadné setkani 4
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Obrazek 24: Poznamky zakyné Anny z hromadného setkani 4, obrazek dokumentuje jednotlivé etapy metody SO3R
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Obrazek 25: Poznamky zZaka Davida z hromadného setkani 4, obrazek dokumentuje jednotlivé etapy metody SO3R

Shrnuti prace danou metodikou u Anny, Davida a Petra

Ctvrté hromadné setkani, kterého se zucastnili pouze dva Zaci, trvalo krat§i dobu ve
srovnanim s predchozim setkanim. Pocet otazek, které¢ zaci tuto hodinu formulovali byl také nizsi,
coz se projevilo nasledné v délce ¢asti ,,respond” i ,,review®. Rekapitulace Anny je ve srovnani
s Davidovou lehce obsahlejsi, avsak ani jedno z prevypravéni neni pfili§ informaéné obsahlé, jako
tomu bylo v pifedchozim setkani. V zavére¢né reflexi vSak zaci neuvedli, ze by textu nerozuméli

¢i méli s ¢imkoliv problém. Je tedy mozné, Ze pro zédky nebylo dané téma pfili§ poutavé.
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Hromadné setkani 5

19. 4. 2024

Anna, David, Petr

Paté a soucasné posledni setkani probéhlo se vSemi tfemi zaky. Stejné jako vSechna piredesla
setkani i toto bylo zrealizovano ve volné ucebné s vyhrazenym ¢asem 45. minut, ze kterych bylo
vyuzito 38. minut. Pfed zahdjenim doslo k ivodnim 10 minutam, ve kterém dosSlo k navazani
kontaktu a oznameni, Ze se jedna o posledni spolecnou préci s textem.

Pfed zahdjenim prace s textem byla s zéky probrana veskera slovni zasoba. Na obrazku 26, 27. 28
muzeme vidét vyplnéna cviceni zdky. Po seznameni se slovni zdsobou byla zapocCata prace
s textem (viz obrazek 29) za uziti metody SQ3R. Délku jednotlivych ¢innosti pifi praci s textem
vidét v grafu 8. Detailné;si popis téchto ¢innosti nalezneme v tabulce 8. Pod tabulkou dale mizeme

najit poznamky zaki z celé hodiny (viz obrazek 30, 31, 32). Zbyly ¢as hodiny byl vénovan reflexi.
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i challengiﬁg creative historic ordinary unusual

important in history /
not different in any way 7
involving the use of skill or imagination ‘A -

different from what is normal 4

i & W N =

difficult in an interesting way ¥ 4

Obrazek 26: Vyplneny pracovni list Zakyni Annou k osvojeni slovni zasoby potrebné pro prdci s textem u hromadného setkani 5

challenging creative historic ordihary Unusual
1 importantin history * 7 7e41¢
2 notdifferentinanyway 0 £&%##4

3 involving the use of skill orimagination ¢ /Zc77 ¢
4 different from what is normal Ve LS LAY

5 difficultin an interestingway ( #4(¢~éore

Obrazek 27: Vyplnény pracovni list Zzakem Davidem k osvojent slovni zdasoby potrebné pro praci s textem u hromadného setkanit

challenging creative historic ordinary unusual !

1 importantin history \xede~rc
2 not different in any way Ao |
3 involving the use of skill or imagination N

4 different from what is normal N AL

5 difficult in an interesting way W’W’

Obrazek 28: Vyplneény pracovni list zakem Petrem k osvojeni slovni zasoby potiebné pro praci s textem u hromadného setkani 5
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RIVERFHIAGESEHOOL

_l Buenos Aires, Argentina

This is definitely a school with a difference. The school has over
2,000 students, and is located in the stadium of one of South
America's most important football teams.

River Plate is unique because it's the only sports institution

in the world that’s got its own kindergarten — with students
as young as five years old — school, college and university. If
you get good marks at the school, you can get info college or
university at the same location. Students can watch football
matches and see famous players practise. But they can also
do other sports, like swimming in the indoor pool and playing
basketball on the school court.

The school started in 1928 for young football players, but in
those days, girls couldn’t attend the classes. People believed

Are you looking for a
secondary school with a
creative atmosphere?
You'll be able to find it at
the BRIT School.

BRIT School students can take special classes in
technology and performing arts like dance, singing,
music and drama. However, they also do ordinary
subjects, such as English, maths, science and forgign
languages. After they graduate, many students will be
able to have very successful careers as singers or acfors.

Young people can join the school from the age of that girls couldn't play football as well as boys. Now the school
fourteen. lts unusual curriculum means students do exams b 1 s Ve Shoniaed onid sversoin Fios the didrioe A6 8
and take part in performances and exhibitions. The part of this historic insfitution.

timetable is challenging: they have to practise
at break time and after school,
but they can't forget to do
their homework on time!

If you study hard and have
a passion for performing
arts, you won't be able to
resist the BRIT School.

y,

Obrdazek 29: Text vyuzity pri hromadném setkani 5, (Wetz a Gormley, 2016, s. 60)
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HROMADNE SETKANI 5 - ANNA, DAVID, PETR

DELKA | y
) CINNOST POPIS CINNOSTI
(min)
Zaci spoleéné spojuji jednotliva piidavna jména s jejich spravnym
3:35 Slovni zasoba | vyznamem v pracovnim list€ (obrazek 26, 27, 28) . Pti kontrole se stiidaji,

¢tou slovo a jeho definici.

1:20

11:30

Survey

Z4ci se seznamuji s textem (obrazek 29), prohliZi si obrazky, nadpisy.
Ziskavaji ptedstavu o jeho mozném obsahu. Na prohlédnuti textu maji
libovolny cas. Jakmile jsou s textem dostate€né obeznameni, davaji
verbalné ¢i neverbalné signal. K dalsimu kroku metody se postupuje,

jakmile vSichni dokon¢i tuto ¢ast.

Z4ci odpovidaji na otazky kladené autorkou vyzkumu (viz obrazek 1).

Anna: “About two different schools in two different countries and their

history ”

David: “It will be about two schools. ”

Petr: “It will be about British and American schools and their

differences.”

5:22

Question

Na zaklade¢ instrukci zaci formuluji otazky k textu, o kterych si mysli, ze

se na n¢ dozvi pfi ¢teni odpoveéd’

Anna: “So for the first text | have questions: Is it a private school? Who
invented this school? For the second one | have when does the school
start? Where exactly is the school? And for both I have how old are the

schools and how many people are studying here? ”
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David: “Is there some special subjects? What kind of school is it? How

many students are in the school and what sports are in the school? ”

Petr: “Is the first school different compared to ordinary school? What is

the schools differences to ordinary school? Are they same in ideas? ”

4:38

Read

Anna s Petrem ¢tou nahlas prvni text, David pokracuje hlasitym ¢tenim
prvni ¢asti druhého textu. Zbyly text ¢tou zaci samostatné. Po piecteni

maji moznost piecist si text znovu, cehoz nevyuziva ani jeden z zaku.

6:30

Respond

Zaci odpovidaji na své predem stanovené dotazy pisemné. Poté jsou

vyzvani k precteni vSech otazek a jejich odpovédi.

Anna: “Is it a private school? I didn’t found it but I think it is. Who
invented this school? I don’t know. When does the school start? I don’t
found an answer, but I think 9 o’clock like usual. Where exactly is the
school? The school is in Buenos Aires. How old are the schools? The river
school is 96 years old. And how many people are studying here. There are

over 2000 people.”

David: ,,Is there some special subjects? There are. Arts like dancing,
singing and drama. What kind of school is it? It is an art school. For the
second text my question is How many students are in the school? There
are 2 000 students. What kind of sports are in the school? There are sports

like football, basketball and singing.”

Petr: ,, Is the first school different compared to ordinary school? Yes, it is,
students can take special class in technology and performing art and lot
of more. What is the schools differences to ordinary school? They have
got their own kindergarten. Are they have same in ideas? No, the Brit

school is more in history and the second is more to sports. ”
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1:07 Review

Nasledné zaci formuluji pisemné rekapitulaci textu.

Anna: “l remember that the British school is more about art and after
graduating you can be an actor or a singer, but the River school is more
about sports, especially football. The River school was invented in 1992

and first of all it was boys school.”

David: “One school is for arts and other one is for sports and they are in

different countries.”

Petr: “The schools are different when compared to ordinary school. The
Brit school is more to science for the students and River plate is more to

sports.”

Tabulka 8: Popis jednotlivych etap prdce s metodou SQ3R — hromadné setkani 5

12:00
11:00
10:00
9:00
8:00
7:00
6:00
5:00
4:00
3:00
2:00

¢asova délka jednotlivych cinnosti - hromadné setkani 5

0:00 -

SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW

Graf 8: Casové rozlozeni jednotlivych etap v minutach — hromadné setkini 5
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Obrazek 30: Poznamky zZakyné Anny z hromadného setkani 5, obrdzek dokumentuje jednotlivé etapy metody SO3R
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Obrazek 31: Poznamky Zaka Davida z hromadného setkani 5, obrazek dokumentuje jednotlivé etapy metody SO3R
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Obrazek 32: Poznamky Zaka Petra z hromadného setkani 5, obrazek dokumentuje jednotlivé etapy metody SO3R

Shrnuti prace danou metodikou u Anny, Davida a Petra

Zaci pii poslednim hromadném setkani formulovali velké mnoZstvi otdzek z diivodu dvou
samostatnych textt. Kazdy zak byl schopny vytvofit alespon jednu otazku k prvnimu i K druhému
textu, dokonce formulovali i otazky, které se zamétuji na porovnani informaci z téchto dvou texti.
Jak Ize vidét v grafu 8, z divodu velkého mnozstvi otazek byla i ¢ast odpovidani, tzv. ,,respond”,
podstatné dlouha a tvofila tak, hned po kroku prozkoumani, druhou nejdelsi ¢ast tohoto setkani. |
pies to, Ze si zaci vytvoftili veelku velké mnozZstvi otazek, neodrazil se tento fakt v délce jejich
rekapitulace, ktera byla konkrétné u Davida velmi kratka. AvSak ani Petr a Anna ve své
rekapitulaci, ktera je o néco delsi nez ta Davidova, nevyuzili vSechny zjisténé informace pomoci

otazek.
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Individualni setkani 2
25.4.2024
Individualni setkani — Anna, David, Petr

Pro druhd a zarovein posledni individualni setkani s zaky nebyly vyhrazeny tfi samostatné
vyucCovaci hodiny, ale byla zrealizovana v rdmci dvouhodinového odpoledniho vyucovani.
K vyzkumnému Setfeni byla poskytnuta volna ucebna vedle té, ve které probihala bézna vyuka
v§ech ¥ zakt. Zaci byli postupné uvoliiovani z vyuky a ptichazeli do vedlejsi tfidy. Pro viechny
ti1 Zaky tak bylo mozno vyuZzit maximalné¢ 90 minut. S Annou bylo vyuzito celkem 35 minut,
z ¢ehoZ pfima prace s textem zabrala necelych 19 minut. S Davidem bylo straveno 15 minut, prace
s metodou trvala 10 minut. Petr se zabyval praci s textem 17 minut, ve tfidé stravil necelych 25
minut.

Pro druh¢ individudlni text byl vyuzit stejny text, jako pfi prvnim individudlnim setkani
(viz obrazek 3). Trvani jednotlivych etap mizeme pozorovat u kazdého zaka zvlast v grafech 9,
10, 11. Detailni popis téchto etap nalezneme v tabulce 9, 10, 11. Pod tabulkou dale mizeme najit
poznamky Zzakl z druhého individualniho setkani (viz obrazek 33, 34, 35)
Zbyly Cas po praci s metodou byl vénovan rozhovoru, pfi kterém se autorka vyzkumu snazila
pobidnout zaky k vlastni sebereflexi a k vyjadieni svych pocitli ze vSech setkdni. Cilem bylo
piedevsim zjistit, zda zaci dokazi vyuzit celou metodu nebo alespon jeji ¢ast i pfi praci s textem

mimo setkani v béZzné vyuce. a zda si mysli, Ze jsou schopni tyto postupy aplikovat v budoucnu.
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INDIVIDUALNI SETKANI 2 — ANNA

DELKA | _ 5
) CINNOST POPIS CINNOSTI
(min)

Zakyni je predloZen stejny text jako p¥i prvnim individualnim setkani (viz

0:17 obrazek 3) nasledné je vybidnuta k prohlédnuti a seznameni se s textem.

Autorka vyzkumu dava zédkyni pfedem pfipravené otazky, rozdélené do 3
kategorii — obrazky, nadpisy, text (viz obrazek 1). Zakyné odpovida
Survey prevazné slovné. Na nékteré dotazy reaguje pouze ukazanim v textu,
komunikuje tedy neverbalné.

5:59 Na zéklad¢ tohoto kroku ziskava o textu predstavu. Sdili své predpoklady

0 jeho obsahu.

Anna: ,, Ok. I think it will be about Jamie Oliver and how he starts cooking

and how he starts his schools.

Na zékladé¢ instrukci Anna formuluje otdzky k textu, o kterych si mysli,
ze se na n¢ dozvi pii ¢teni odpovéd’. Pracuje samostatné, pted napsanim
) kazdé otazky peclivé pfemysli, vytvaii nakonec celkem 4 otazky.

2:07 Question
Anna: ,, Where was he born? How many schools he has? What is he

cooking most? Does he have his own TV show? “

Zakyné &te prvni odstavec textu nahlas, béhem &teni si podtrhava
informace, které jsou dulezité pro jeji otazky. Jiz po ptfecteni prvniho
odstavce nachazi odpovédi na nékteré otazky, na které pisemné odpovida.
Poté si tvoti dalsi otazku.

4:00 Read

Anna: ,, How many books he wrote? *

Nasledné cte potichu zbylé dva odstavce.
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Po pfeCteni nemd Z4dné dotazy, rozumi vSem sloviim v textu a moznost

opakovaného piecteni nevyuziva.

2:12

Respond

Anna odpovida na své formulované otazky pisemné¢, nasledné ¢te dotazy
i odpovédi nahlas. Zakyné nachazi odpovéd’ na &tyfi ze svych péti otazek.
Anna: ,,Where was he born? He was born in north of London. How many
schools he has? He has no schools but his TV shows are called schools
so | thought he has schools. What is he cooking most? Healthy food cause
he hates junk food. Does he have his own TV show? Yes. One called
Jamies School Dinners and other called Jamies Dream Schools and How

many books he wrote? I don’t found answer to that.

3:51

Review

Zakyné rekapituluje pfeéteny text nejprve pisemné, text nasledné Gte.

Anna: ,,So I learned that Jamie is dyslexic exactly like me and it was very
hard for himin school so he left at 16. He has a five children and he wants
children to eat healthy. Also Queen gave him some award of his
contribution and in his TV programmes Jamie Schools Dinners he’s going
to school dinners and trying to cook healthy for children that going to

that school.

Tabulka 9: Popis jednotlivych etap prace s metodou SOQ3R — Anna, individudlni setkani 2
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Casova délka jednotlivych &innosti - Anna, setkani 2
6:00

5:00

4:00

3:00

2:00

1:00 I I
0:00 ——

SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW

Graf 9: Casové rozlozent jednotlivich etap v minutach — Anna, individudlni setkdani 2
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Obrdzek 33: Poznamky Zdakyné Anny z individudalniho setkani 2, obrdzek dokumentuje jednotlivé etapy metody SO3R

Shrnuti prace danou metodikou u Anny

Piimé praci s metodou SQ3R vénovala zékyné 18,5 minuty z celého setkéni. Pii druhém

individualnim setkani Anna popsala vSechny obrazky, spravné urcila nejen titul a podtitul, ale

vSimla si také Cisel, kterd v textu stoji jako nadpisy pro jednotlivé odstavce. V textu dokazala najit

zvyraznéna slova i rizna Cisla, ta vSak nenasla vSechna. Pfi prozkoumani celého dokumentu si

zakyné vSimla i otdzky, kterd se nachazi v levém hornim rohu. Anna formulovala celkem Ctyfti
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dotazy. Jeden z nich se pfimo ptal na tu¢na slova v textu. Na nékteré otazky nasla odpovéd’ jiz po
pieéteni prvniho odstavce, formulovala tak jesté jeden dotaz, ktery rozvijel informaci, kterou se
prave docetla. Text Cetla zakyné pouze jednou, prvni odstavec hlasitym ¢tenim, zbylé dva tichym
¢tenim. Po piecéteni celého textu neméla zadné dotazy ani nejasnosti a zacala tedy odpovidat na
své formulované otazky. Z ptivodnich péti otazek nasla odpoveéd’ na Etyfi z nich. Pii rekapitulaci
zékyné zminila také nékteré z Cisel a tunych slov z textu, dokézala propojit jednotlivé informace
a poskladat je logicky za sebou.

Pii zavérecné reflexi bylo zakyni sd€leno, ze ji jednotliva setkdni pomahaji pfi praci
v bézné vyuce. Uvedla, ze ji diive nenapadlo si text nejprve prohlédnout, zaméfit se na jednotlivé
obrazky a zvyraznéna slova, ale zacala rovnou text Cist, coZ casto vedlo k potfebé opakovaného
¢teni. Dle slov Anny si nyni pfi vyuce nejen anglického jazyka automaticky prohlédne nejprve
grafické prvky textu a az po ziskani predstavy o obsahu piechazi ke ¢teni. Jak uvedla zakyné,
otazky si, jako pii praci s metodou SQ3R, nestanovuje, avsak i tak vyuziva prvky této strategie a
uveédomuje si jeji pfinos ve svém zivote. Dale také uvedla, ze si mysli, ze novy nauceny zptsob
prace stextem vyuzije v nasledujicich letech, jelikoz v tomto obdobi dokoncuje povinnou

devitiletou skolni dochazku a nastupuje na gymndzium, kde pro ni budou texty mnohem

v v
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INDIVIDUALNI SETKANI 2 - DAVID

DELKA
(min)

CINNOST

POPIS CINNOSTI

0:20

4:41

Survey

Zakovi je piedloZen text (viz obrazek 3). a poté je vyzvan, aniz by si text
cetl, k seznameni a prohlédnuti si textu.

Autorka vyzkumu klade zakovi pfedem pfipravené otazky, které jsou
rozdéleny do tif kategorii — obrazky, nadpisy, text (obrazek 1). Zak
odpovida prevazné slovné. Na nékteré otazky reaguje pouze ukazanim v
textu, tedy neverbalné. Timto zpisobem ziskava o textu predstavu a sdili
své predpoklady o jeho obsahu.

David: ,, About Jamie Oliver. About how he cook or prefer meal or about
healthy meal.

0:59

Question

Na zaklad¢ pokynt zak formuluje otazky k textu, které ho napadaji na
zakladé piedchoziho kroku metody. Zak tvoti velmi rychle dva dotazy.

David: ,, Why he want to be a chef? And what makes him so famous..
popular?

1:58

Read

Zak Cte nahlas prvni odstavec textu. Informace si nepodtrhava. Jiz po
precteni prvniho odstavce nachazi odpovédi na svou otazku a pisemné
zaznamenava odpovéd’. Zadné dalsi otazky netvofi.

2:02

Respond

David pisemné¢ odpovida na své formulované otazky a nasledné je Cte
nahlas.

David: ,, Why he want to be a chef? Because he hates junk food and
worries about children’s health. Second - what makes him so popular?
His relaxed and friendly style makes him popular.

0:47

Review

74k pisemné rekapituluje pieéteny text. Své véty nasledné éte nahlas.

David: ,, He was dyslectic so he can’t read very well. He want to be chef
so he studied to become a chef and he has TV programs about healthier
food fir children. He is going to some schools to make better lunches for
children. And that’s all

Tabulka 10: Popis jednotlivych etap prace s metodou SO3R — David, individudlni setkani 2
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Shrnuti prace danou metodikou u Davida

Piima pace s metodou zabrala ptiblizn¢ 11 minut. Prvnimu kroku metody vénoval David
priblizné stejnou dobu jako spoluzaci. Pii prvnim kroku metody zak popsal vSechny obrazky, nasel
vSechna ¢isla 1 tuény text. TaktéZz urcil spravné titul i podtitul, jako nadpisy odstavel urcil
nespravné prvni slova kazdého odstavce. Pfi dotazovani na barvu a velikost pisma dokézal popsat,
v ¢em se urcité ¢asti textu 1isi. Béhem prozkouméni celého dokumentu neuvedl otazku, kterd se
nachazi v levém hornim rohu. Formuloval celkem dva dotazy, na jeden se dozvédé¢l odpoveéd’ jiz
po piecteni prvniho odstavce. Po vybidnuti ho nenapadaly zadné jiné otazky, které by mohl k textu
stanovit. Po precteni, které probéhlo pouze jednou, nemél zak zadné dotazy ani nejasnosti.
Pokracoval tak k dal§imu korku, pti kterém pisemné odpovédé€l na své otazky. Jeho rekapitulace

byla vcelku strucna.
Pti zavérecné reflexi zak uvedl, ze pro néj prace s danou metodou nebyla vyrazné pfinosna,
jelikoz mu prace s anglickymi texty nepiijde narocna a neptedpoklada tedy, ze by metodu

V budoucnosti vyuzival.

casova délka jednotlivych Cinnosti - David, 2. setkani
6:00

5:00

4:00

3:00

2:00

1:00 I I

0:00 - . .
SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW

Graf 10: Casové rozlozeni jednotlivych etap v minutich — David, individudini setként 2
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INDIVIDUALNI SETKANI 2 - PETR

DELKA
(min)

CINNOST

POPIS CINNOSTI

0:17

4:49

Survey

74k se seznamuje s predlozenym textem (viz obrazek 3), ktery si po
libovolné dlouhou dobu prohlizi.

Autorka vyzkumu dava zakovi pfedem pfipravené otazky, rozdélené do 3
kategorii — obrazky, nadpisy, text (viz obrazek 1 Na zaklad¢ tohoto kroku
ziskava o textu predstavu. Sdili své piredpoklady o jeho obsahu.

Petr: ,, About the chef named Jamie and his TV program and cook maybe?,,

2:39

Question

Na zéklad¢ instrukci zak formuluje otazky k textu. Pracuje samostatné, nad
otazkami nejprve premysli, az po 40 vtefinach zacina psat.

Petr: ,,Is Jamie some sort of chef? Has Jamie children? Has he got TV
program? “

4:10

Read

74k &te prvni odstavec textu nahlas, béhem ¢teni si podtrhava informace,
které koresponduji k jeho otdzkam. Jiz po ptrecteni prvniho odstavce
nachazi odpovédi na své otazky, na které pisemné odpovida a na pobidku
formuluje dalsi otazku.

Petr: ,, Did he finish school? “

Poté ¢te zbytek textu potichu. Po piecteni nema zadné dotazy, rozumi vSem
sloviim v textu a moznost opakovaného piecteni nevyuziva.

3:36

Respond

Petr odpovida na své formulované otazky pisemné, nasledné je Cte nahlas.

Petr: ,, Is Jamie some sort of chef? Yes, he study and became a chef. Has
Jamie children? Yes, he have five children. Has he got TV programme?
Yes. He has. First, he made in 23 old. Did he finish school? No, but he
eventually came back to school to study to be chef

1:46

Review

Petr rekapituluje text nejprve pisemné, nasledné cte text nahlas.

Petr: ,,Jamie is British chef and he is making a TV shows to teach children
to be healthy. "

Tabulka 11: Popis jednotlivych etap prdace s metodou SQ3R — Petr, individudini setkani 2
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Shrnuti prace danou metodikou u Petra

Piimé praci s metodou SQ3R bylo vénovano 17 minut. Pfi zavérecném setkani nebyl zak
prilis aktivni a zdalo se, Ze se obtizné¢ soustiedi. Popsal jednotlivé obrazky velmi stru¢né,
nevénoval pozomost detailim. Spravné urcil titul, podtitul a vSiml si 1 nadpist jednotlivych
kapitol. NejspiSe z duvodu nesoustiedénosti neplnil vzdy spravné zadané instrukce, piecetl
naptiklad pouze prvni slovo pii ukolu ptecist prvni vétu. Neuvedl vSechna ¢isla z textu, dokazal
najit vSechna tucna slova v textu a stru¢né popsal, jak se lisi néktera slova v textu ve velikosti a
barvé. Pii prohlidnuti celého dokumentu tentokrat neuvedl otdzku nachazejici se mimo text, uvedl
vSak, Ze se nejspise jedna o stranku z pracovniho sesitu. Pii formulovani otazek se zaméfil na
informace, které se lze dozvédét jiz z prvniho odstavee, konkrétné prvni véty, kterou jiz Cetl. Po
hlasitém cteni si otazky zodpovédél, nedokazal vSak Zadnou dalsi formulovat. Byl tak naveden,
na né&jakou informaci k nim. Zék tak nakonec dokézal vytvofit dalsi otazku. Po jednom pieéteni
textu pisemné odpovédel na vSechny tii otazky. Jeho zavére¢na rekapitulace byla velmi stru¢na a
cely text shrnul dvéma vétami.

Z Petrovy reflexe vyplynulo, Ze pfi vyuZziti metody pii praci s textem postupoval jinak, nez
je bézné zvykly. Neni si vSak jisty, zda prvky metody bude vyuzivat i nadéle, jelikoz nezaznamenal
vyrazné zjednoduSeni néasledného cteni. Uvedl také, Ze mozna tento zpusob pfistupu k textim
vyuzije az na stiedni Skole, kde se setkd s velky mnozstvim rozmanitych a slozitych texti.

I3

V soucasné dobé vsak nezaznamenava zadny osobni piinos ze setkani.

casova délka jednotlivych ¢innosti - Petr, 2. setkani
6:00

5:00

4:00
3:00
2:00
1:00
0:00 _—

SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW

Graf 11: Casové rozlozeni jednotlivych etap v minutach — Petr, individudlni setkant 2
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7 Interpretace vysledkii vyzkumu

VO 1: Jak se zménila rychlost zaki pFi praci s textem po absolvovani experimentalni

aplikace strategie SQ3R?

Jelikoz byla vSechna setkani zaznamenavana pomoci audionahravky, je mozné zaméfit se
i na casové udaje z jednotlivych setkani. Kdyz porovname délku trvani prace s textem pfi prvnim
a druhém individualnim setkani, u v8ech tii zaka doslo k vyraznym rozdiltim z hlediska ¢asu (viz

graf 12).

U obou chlapcii, tedy u Davida i Petra, doSlo ke zkraceni ¢asu vénovanému praci
s metodou. K nejvétsimu rozdilu doslo pravé u Petra, ktery pti druhém individualnim setkani
vénoval celkové praci s textem o 5,5 minut méné ve srovnani s prvnim setkdnim. U Davida se
jedna o zkraceni o celé 4 minuty. Zatimco u jediné zakyn¢, kterou byla Anna, doSlo naopak

k navySeni ¢asu, ktery vénovala praci s textem, a to konkrétné o 4,5 minuty.

Porovnani délky prace s textem pfi prvnim a poslednimindividudlnim setkani

23:00
22:00
21:00
20:00
19:00
18:00

17:00
16:00
15:00
14:00
13:00
12:00
11:00
10:00
9:00
8:00
7:00
6:00
5:00
4:00
3:00
2:00
1:00
0:00

Graf 12: Porovnani celkové délky prace s textem za pouziti metody SO3R.

Prvni sloupec zndzoriuje cas prdace pri prvnim individudlnim setkani. Druhy sloupec zndzornuje cas pri druhém individudlnim setkani
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VO 2: Jak se zménila délka doby, kterou Zici vénuji jednotlivym krokim metody po

absolvovani experimentalni aplikace strategie SQ3R?

Anna vénovala ¢as prozkoumani textu stejny pii prvnim i poslednim setkani (viz graf 13).
V tomto kroku tedy nedoSlo k Zadné zméné. Vyraznd zména nenastala ani pfi odpovidani na
dotazy ze strany vyzkumnika. Pfi formulaci otdzek zakyné pracovala na druhém individualnim
setkani o néco rychleji, ¢as se tak mirné snizil. Mirny rozdil 1ze pozorovat také pfi Cteni, které
podruhé zakyni zabralo lehce vice ¢asu. U poslednich dvou kroki, kterymi jsou ,,respond® a
»review®, doslo k vyraznému navysSeni Casu. Zrekapitulovani textu zabralo zakyni pfiblizné
dvojnasobek ptivodniho Casu. Doslo k tomu z diivodu ptfedchozi pisemné piipravy, kterou pii
prvnim individualnim setkani neprovedla a text tak rekapitulovala ihned po zodpovézeni svych
formulovanych otazek.

porovnani trvani jednotlivych ¢innosti - prvni a poslednisetkani - Anna
6:00

5:00

4:00

3:00

2:00

s RN
0:00 -

SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW

W 1. setkani M2, setkani

Graf 13: Porovnani trvani jednotlivych cinnosti pri prvnim a poslednim individudlnim setkani - Anna

U Davida doslo ke dvojnasobnému navyseni ¢asu vénovanému prozkoumani textu, naopak
odpovédi na otazky byly pii druhém setkani kratsi o 2 minuty, coZ je znazornéno v grafu 14. I pies
to, ze zak pti prvnim setkani formuloval Ctyii otazky a pti druhém setkani pouze dvé, jeho Cas
vénovany tomuto kroku ziistava ptiblizné stejny. Velky rozdil mizeme zaznamenat vSak U tfetiho
kroku, kterym je cteni, pfi némz doslo u druhého individualniho setkani o zkraceni o necelé dvé

minuty. Divodem mohlo byt také to, ze pii prvnim setkani si zak formuloval v pribéhu ¢teni dalsi
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dotaz, zatimco pfi druhém setkani jej zadné dalsi mozné otazky nenapadly. Totozné casy lze

pozorovat také u zavérecné rekapitulace, ktera u obou setkani trvala pfiblizn€ stejnou dobu.

2:00 porovnanitrvani jednotlivych ¢innosti - prvni a poslednisetkani - David

6:00
5:00

4:00

3:00

2:00

1 1}
- ll 1

SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW
mRadal M Sloupecl

o

Graf 14: Porovnani trvani jednotlivych cinnosti pii prvnim a poslednim individudlnim setkani — David

V grafu 15 lIze u Petra pozorovat nejvétsi rozdily v jeho Casu straveném u jednotlivych
krokii. Nejvetsi zmeénu lze najit hned u prvniho kroku, kterym je prozkoumani textu. Zatimco u
prvniho setkani si Petr text prohlizel vice nez 1,5 minuty, u druhého setkéni se mu nevénoval ani
dvé¢ desitky vtetin. I to mohlo byt divodem, pro¢ i nasledné odpovédi na otazky nebyly tak detailni
a tento krok tak trval u druhého setkani o 2 minuty mén¢. Jedinym krokem, u kterého nedoslo
k Zadné zméng¢, byla formulace otazek. I pfes to, Ze si u obou setkani zak formuloval dalsi otazky
béhem Cteni textu, pfi druhém setkani Petr Cetl podstatné kratSi dobu. Naopak tomu je u

piedposledniho kroku, kde se ¢as zvysil o vice nez trojnasobek. I pfes to byla Petrova rekapitulace

velmi struéna a ¢as se zde také zkratil.
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porovnani trvani jednotlivych ¢innosti - prvni a poslednisetkani - Petr
8:00

7:00
6:00
5:00

4:00

3:00

2:00

1:00 I I
0:00 - .

SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW

Graf 15: Porovnani trvani jednotlivych cinnosti pri prvnim a poslednim individudalnim setkani — Petr

VO 3: Jakym grafickym prvkim se Zaci vénuji po absolvovani experimentalni aplikace
strategie SQ3R?

Jak 1ze vidét z tabulky 12, zaci dokazali pfi prvnim i druhém individualnim setkani najit
vSechny obrazky, urcit spravné jejich pocet. Pti otazce na typ obrazku urcila pouze zakyné¢, ze jde
o fotografie. Oba chlapci odpovédéli na tuto otazku tak, ze popsali, co na obrazku vidi, coz mohlo
byt zpisobeno pouhym nepochopenim zadani ¢i jeho pieslechnutim.

Co se ty¢e poznani titulu a podtitulu, v odpovédich se Zaci vici sobé lisili, avSak odpoveédi
jednotlivych zaka pti prvnim i poslednim individualnim setkani zustaly stejné. Kde lze pozorovat
vyraznou zmeénu, tak pii urCovani nadpist jednotlivych odstavclh. Zatimco pii prvnim
individualnim setkani nenasel ani jeden ze tii zaku tzv. ,headings®, pii druhém individualnim
setkani si jich v§imli oba dva zaci s dyslexii, tedy Anna i Petr.

V textu lze najit Ctyfi Ciselné udaje. David dokdzal vSechny vyjmenovat pii prvnim 1
druhém setkani, mtiZeme si vSak vSimnout, Ze Anna nasla pfi prvnim setkdni vSechny, pii druhém
pouze ti1 z nich. Petr vyjmenoval tfi ¢iselné udaje pii obou setkanich. Zajimavé je, Ze se v téchto
tiech pfipadech jednalo o vynechadni toho samého ¢iselného udaje, kterym je konkrétné ¢islo 16.

Z&ktm nedélalo obtize najit dal§i grafické prvky, dokazali spravné odpovédét na otazky

tykajici se otaznikli a vykficniku, ptimé feci, vzdy spravné nasli tucné pismo v textu. Posledni
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otazkou, kterou bylo, zda v celém dokumentu vidi cokoliv dalsiho, o cem jesté nemluvili a chtéli
by danou véc zminit, se odpovédi zakl vyrazné liSily. Zatimco odpovéd” Anny byla na prvnim
setkani strohd a zadné dalsi prvky 1 mimo text nenasla, pfi druhém setkani zminila rdmecek
s otazkou v hornim levém rohu, kterd se tykala tématu. Oba dva chlapci tuto otdzku zminili pti
prvnim setkédni, u druhého vSak ramecek nebrali v potaz. Odpovédi Davida i Petra se zamétily

spiSe na to, odkud text nejspise pochazi.

OTAZKA ODPOVEDI ZAKU
ANNA DAVID PETR
1.setkani 2.setkani | 1.setkani 2.setkani | 1.setkani 2. setkani

Are  there | Yes Yes Yes Yes Yeah Yes
any
pictures?
How many | Three Three Three Three Three Three
pictures are
there?
What kind | A photo Photos One is in Some Some TV Photos
of picture is Kitchen, picture of | show
it? secondisin one man

front of andheisin

some different

building places

and third is

in  some

place with

many

people
Is there a | Health Health Health Health Jamie Jamie
title?  Can | hero Hero Jamie | hero Hero Oliver Oliver
you read it? Oliver
Is there a | Jamie Or maybe | Jamie Jamie Health Health
subtitle? Oliver the Jamie | Oliver Oliver hero Hero
Can you Oliver is
read it? just the

subtitle.
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Are there | Heading... Heading.. | Heading..asi.. Yes, No, there No? Yes.
any no there are | here? Jamie Jamie, isn‘t a One, two
headings? numbers. mo>na? Jamie D€ and | heading and three
Can you One two Oliver. Nebo Jamie
read them? three .
nejsou.  No,
there are no.
Is the text | Yes Yes Hmm..yes Yes Yes Yes
divided into
paragraphs?
How many | Three Three Three Three Three Three
paragraphs
are there
Are there | Yeah, 16, Yes 1975, | Yeah, 16, Yes, Yes, here Numbers?
any 1975, 24, 23 and | 1975, 24, numbers. 1975, 23, Yes. 1975,
numbers? 2003 2003 2003 1975, 23,2003 23,2003
Can you 2003 and
read them? 16.
Is there any | No No I don’t No I don’t see NoO
direct think something
speech?
Is there any | Yes. Yes. Yes. Yes. Yes. Jamie Yes.
highlighted | Jamies Jamies Jamies Jamies Dream Jamies
text? Can | School School School School School and School
you read it? | Dinner and Dinner and | Dinner and Dinner and Jamic Dinner and
Jamies Jamies Jamies Jamies Jamies
Dream Dream Dream Dream Dream
School School School School School
Is there | No.. No..  well. | No.. or Hmm.. Maybe the Maybe itis
anything there is There is this | some maybe it’s | questionon SOMe...
else you can | not. but I don’t|question.a g5  some | the top. Do Page of
see on the know how to | question is . . some
whole say it.. there | there. website you . like workbook.
paper? is like a about Fhe cooklr_19 Of And that is
sentence do TV series | watching all.
you like or the | cooking
cooking and book.. programme
watching s? Why and
cooking why not?
programmes
2

Tabulka 12: Zndzoriuje odpovédi Zikii na nékteré z otazek ze strany autorky vyzkumu tykajici se grafickych prvkii textu. Tabulka
porovnava odpovedi pri prvnim individudlnim setkani a druhém individudlnim setkdani
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VO 4: Jak se zménil pocet formulovanych otazek po absolvovani experimentalni aplikace

strategie SQ3R?

Z grafu Ize vypozorovat, ze u zakyné Anny nedo$lo k zddnym zménam mezi prvnim a
druhym individudlnim setkanim, jelikoz u obou byla zakyn¢ schopna vytvortit pét otazek. Avsak
pii prvnim setkani formulovala vSech pét dotazt jiz pti druhém kroku metody, tedy u kroku
nazyvany ,,question, zatimco U druhého individualniho setkani v tomto kroku vytvoftila otazky

pouze Ctyfi, patou otazku ptidala az po ptecteni prvniho odstavce.

U Davida lze pozorovat snizeni formulovanych dotazi o polovinu. Zatimco pfi prvnim
individualnim setkani nalezl odpovédi na otazky jiz po prvnim hlasitém cteni a rozhodl se tedy

formulovat dalsi otazky, u druhého setkani ho zadné dalsi mozné dotazy nenapadaly.

Pouze u Petra doslo ke zvyseni po¢tu formulovanych otazek. Ve druhém kroku metody se
jeho mnozstvi otazek shodovalo, avSak u zavérecného setkani vytvoril Zak dalsi dotaz po precteni

prvni ¢asti textu, stejné jako tomu bylo u Anny.

pocet formulovanych otazek pfi prvnim a druhém setkani

Anna David Petr

Graf 16 Porovnani poctu formulovanych otdzek pri prvnim a druhém individualnim setkani.

Prvni sloupec zndzornuje pocet otazek pri prvnim individudlnim setkani.
Druhy sloupec znazornuje pocet otazek pri druhém individualnim setkani
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VO 5: Jak se zménila kvalita formulovanych otazek po absolvovani experimentalni aplikace
strategie SQ3R?

Z formulovanych otazek Anny lze pozorovat zlepseni ve kvalité otazek (viz tabulka 13).
Zatimco pfi prvnim individualnim setkdni se Anna dotazovala na informace, jenz se pfimo objevuji
V prvni véte textu, a kterou zédkyné Cetla jiz pfi prozkoumavani textu, pti druhém setkani byly
Anniny dotazy vice obsahlé. DlleZitou zménou, ke které doslo, je zaméfeni dotazli na tuény text,
ktery se v textu nachdazi. I kdyZz na konkrétni otazku Anna nakonec nenasla odpovéd, z jeji
formulace lze znat, ze pii prozkoumavani textu vénovala daleko vétsi pozomost témto grafickym
prvkim. Dopliujici otdzka, kterou Anna formulovala v prib¢hu ¢teni, navic rozvijela informaci,
kterou si piecetla a chtéla se tak o ni dozveédét vice informaci.

Ke zvyseni kvality formulovanych otazek u chlapcii nedoslo. Nékteré z Davidovych otazek
se z prvniho a druhého individudlniho setkdni dokonce shoduji. Je vSak potfeba zdlraznit, Ze
David jiz pfi prvnim setkani tvofil spiSe oteviené otazky, na které nasledné odpovidal delsi vétou.
Naopak u Petra miizeme pozorovat spise uzaviené otazky, na které lze odpoveédét jednoslovngé.
Tento typ otazek vyuzil jak pii prvnim, tak i pfi druhém setkani. Stejn€ jako Anna, i Petr se pfi
prvnim setkani dotazoval na informace, které se jiz v pfedchozim kroku dozvédél. Ke zméné
nedoslo ani u druhého setkani, jelikoz se stejn¢ jako u Davida nékteré jeho dotazy shoduji a znovu
se zamétuji na informace z uplného zacatku textu.

Lze tedy fici, ze k nejvétsimu posunu a zlep$eni dovednosti formulovat otazky doslo prave

u zakyné Anny, u Zdka Davida a Petra nedoslo k Zadnym zménam.
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ZAK ODPOVED PRI SETKANI 1 ODPOVED PRI SETKANI 2
When he was born? Where was he born?
Is he chef? How many schools he has?
ANNA Is he famogs? What is he coolfing most?
Where he lives? Does he have his own TV show?
Has he has restaurant? How many books he wrote?
When he was in his first show? Why he want to be a chef?
When he was born? What makes him so famous.. popular?
DAVID How many shows he did?
What makes him popular?
Did he do a some sort of show? Is Jamie some sort of chef?
Did he has some children? Has Jamie children?
PETR Did his show still going? Has he got TV programme?
Did he finish school?

Tabulka 13: Znazoriuje formulované otazky Zakii pri prvnim a druhém individudlnim setkdani

VO 6: Jak se zménila dovednost rekapitulace textu po absolvovani experimentalni aplikace
strategie SQ3R?

Z tabulky 14 mizeme pozorovat u zakyn¢ Anny, ze délka rekapitulace je pfiblizné stejné
dlouhd u prvniho i druhého setkani. Pokud se vSak zaméfime na obsah, lze zjistit, ze pii druhém
setkani se zakyné v ramci prevypraveéni pribéhu zaméiila také na pojmy, které jsou v textu
zvyraznény tuénym pismem a také na nékteré ¢iselné udaje. Celkové tak jeji druhd rekapitulace
pusobi nejen koherentnéji a informaéné bohatsi, ale také gramaticky na vyssi tirovni, coz mize byt
zpusobeno také tim, ze se zdkyné& pii druhém setkani rozhodla rekapitulaci nejprve pisemné
formulovat.

U obou chlapcti mizeme vidét zkraceni délky jejich druhého prevypravéni. I pies to, ze je
Davidova rekapitulace kratsi, informaéné jsou ob¢& velmi shodné. Zajimavé je, ze i kdyz se zak
rozhodl pfi druhém setkani vyuzit pisemné ptipravy, jeho véty jsou gramaticky chudsi, vyuziva
spiSe jednodussi véty, zatimco u prvniho prevypraveéni Ize najit i delsi souvéti.

Petrovy rekapitulace jsou, ve srovnani s rekapitulacemi ostatnich dvou zaku, nejvice
odli§né. Zakovo druhé pievypravéni obsahuje pouze dvé informace, které zminil i pii prvnim
setkani. Prvni rekapitulace je mnohem obsahlejsi a komplexnéjsi. SpiSe nez ke zlepSeni jeho

dovednosti rekapitulace doslo tak ke snizeni, coz mohlo byt vSak zptsobeno ¢asem, ve kterém
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posledni vyzkumné setkani probé&hlo, coz bylo popsano jiz ve shrnuti prace s danou metodikou u

chlapce Petra ze druhého individualniho setkani.

ZAK

ODPOVED PRI SETKANI 1

ODPOVED PRI SETKANI 2

ANNA

Ok I can try tell. He’s a chefand he’s
dyslexic. He has five children and he
wants to help young people to live
healthy and live healthy and also he
hates junk food.. he want his
children to eat healthy... He was
born in London and maybe he lives
there as well and he is very famous
cause he have TV programmes.

So | learned that Jamie is dyslexic exactly
like me and it was very hard for him in
school so he leftat 16. He has a five children
and he wants children to eat healthy. In his
TV programmes Jamie Schools Dinners
he’s going to school dinners and trying to
cook healthy for children that going to that
school. Also Queen gave him some award
of his contribution.

DAVID

He wants to be chef and he make
programmes names Jamies dream
school about healthy food for
children healthy lunches in schools
and he worked in the schools and
taught the cooks how to cook health
food and health lunches for the
children and he hates junk food. And
that’s all.

He was dyslectic so he can’t read very well.
He want to be chef so he studied to become
a chef and he has TV programmes about
healthier food fir children. He is going to
some schools to make better lunches for
children. And that’s all.

PETR

Jamie is chef and he start write a
cookbook and TV show and
programmes. He is a father of five
children. He left a school at 16 but
he start another school to be to start
a be chef.

Jamie is British chef and he is making a TV
shows to teach children to be healthy.

Tabulka 14: Prevypraveni textu jednotlivymi Zaky pri prvnim a druhém individudlnim setkani
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Hlavni vystupy

e Pro Annu, zdkyni s dyslexii, byla celkovéd prace s metodou piinosnd, coz vyslo
najevo nejen z interpretace vysledkti vyzkumu, ale také z jeji vlastni reflexe po
ukonceni vSech setkani, ve kterych sdélila, Ze si jiz nyni uvédomuje pozitivni dopad
spolecnych setkani na jeji praci s texty v ramci bézné vyuky.

e U Petra, zaka s dyslexii, ani u Davida, zédka bez dyslexie, nepozorujeme zadné
vyrazné pozitivni zmény po experimentalnim aplikovani strategie SQ3R.

e Doba prace s textem se u vSech zakli zménila. U Zakyné s dyslexii doslo k navyseni
Casu, u zéka s dyslexii a zaka bez dyslexie doslo ke zkraceni ¢asu.

e U obou chlapci, doslo ve druhém individudlnim setkani k vyraznému zkraceni
¢asu, ve srovnani s prvnim setkanim, vénovanému kroku ,,survey* (=prozkoumani)
a ,read” (=¢teni). U Anny doslo v obou téchto krocich k mirnému navyseni casu.

e Po experimentdlnim aplikovani metody SQ3R zaci dokazali vyjmenovat vice
grafickych prvka.

e Pocet formulovanych otazek se po experimentalnim aplikovani metody SQ3R u
zakyné s dyslexii nezménil, u zaka s dyslexii narostl, avsak u zaka bez dyslexie se
pocet otdzek snizil o polovinu.

e Kbvalita formulovanych otazek se po experimentalnim aplikovani metody SQ3R u
zadkyné Anny zvysila, u Davida a Petra nedoslo k zddnym zménam.

e Dovednost rekapitulace textu se u zakyné s dyslexii zvysila, jeji pievypraveéni textu
pii druhém setkani je ve srovnani s prvnim kvalitnéjsi. U chlapce s dyslexii doslo
K vyraznému snizeni kvality i kvantity rekapitulace, u zéka bez dyslexie nedoslo

K vyraznym zmé&nam.
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8 Diskuse a limity prace

Hlavnim cilem vyzkumu bylo zjistit efektivitu metody SQ3R u 74kl s dyslexii 2. stupné
zakladni Skoly v oblasti ¢teni pfi praci s anglickym textem, coz bylo néasledné rozpracovano do
dil¢ich cilt. Strategie SQ3R byla experimentalné aplikovana pii praci s anglickym textem u
zaka 9. tiidy s dyslexii i bez dyslexie po dobu 3 mésici, a to jak formou individualnich, tak i
hromadnych setkdni. Po ukonceni vsSech setkani byla porovnana data z prvnich a druhych
individudlnich setkani, diky kterym bylo mozno zodpovédét vSechny vyzkumné otazky.

Pfi zpracovani vysledkl vyzkumu vyslo najevo, Ze u vSech zakt doslo ke zmén¢ v rychlosti
prace s textem. Zatimco u obou chlapct doslo k vyraznému snizeni délky, u divky doslo k jejimu
navySeni. Schopnost rychlejsiho a pfesnéjsiho ¢teni by mélo byt dle autora této metody jednim
z hlavnich vysledki strategie. Rychlejsi ¢teni vykazovali pfi druhém individualnim setkéni pouze
Petr a David. U Anny doSlo k mirnému prodlouZeni ¢teni zadaného textu.

Délku jednotlivych Cinnosti prace s textem za uziti metody SQ3R pii individuédlnich
setkani jednotlivych zaki mizeme porovnat vuci délce trvani jednotlivych krokt pii hromadnych
setkani. Jak lze na prvni pohled vidét v grafu 17, kde nalezneme primérné hodnoty trvani
jednotlivych krokt pfi individudlnich a hromadnych setkéni, pfi spole¢né praci se Zaci mnohem
déle veénovali skenovani zadaného textu. Primérné trval tato Cinnost jednu minutu Casu. U
individudlnich setkani se tomuto kroku zaci primérné vénovali v rdmci pil minuty. Vysledek v§ak
zkresluje délka tohoto kroku u zaka Petra pfi prvnim individualnim setkani, které bylo ve srovnani
S prozkoumavanim pfi ostatnich individudlnich sezeni podstatné¢ dlouhé. Béhem ostatnich
samostatnych setkani se vSichni zaci vénovali prozkoumavani textu pouze Vv ramci nékolika
sekund. Divodem toho, ze u individualnich setkani pozorujeme velmi kratkou dobu vénovanému
tomuto kroku mize byt také to, Ze pfi samostatné praci mohli zaci citit tlak na co nejrychlejsi
vykon, i kdyz byli vzdy ujistovani o opaku, zatimco pii spole¢né praci se mohli citit vice uvolnéné
a dokézali se tak na text vice zaméfit.

Velmi zajimavé je, ze u kroku ,,survey 11 ,,survey 2° pozorujeme vyrazné rozdily mezi
individudlnim a hromadnym setkanim, avSak u kroku ,,read® je pramérny ¢as krat$i o pouhych 45
sekund, pfitom byl pro individudlni setkani volen text obsahové jednodussi, obsahujici zakiim

znama slova a mélo by tedy precteni textu zabrat krat$i dobu. I zde vSak mtizeme polemizovat nad
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moznym zkreslenim primeéru z divodu jednoho vys$siho asového udaje, ktery jsme ziskali taktéz

z prvniho individudlniho setkani s Petrem.

porovnani priumérné délky jednotlivych ¢innosti
11:00

10:00
9:00
8:00
7:00
6:00
5:00

4:00

3:00

2:00 I
BIEET

SURVEY 1 SURVEY 2 QUESTION READ RESPOND REVIEW
B hromadna setkani B individudlni setkani

Graf 17: Porovnani primérné délky jednotlivych etap hromadnych a individudlnich setkani.
Prvni sloupce zndzornuji priiomérnou délku trvani dané cinnosti u hromadnych setkani.
Druhé sloupce znazornuji primeérnou délku trvani dané cinnosti u individudlnich setkant.

V oblasti zmény kvality a kvantity formulovanych otazek po experimentalni aplikaci
strategie SQ3R pozorujeme vSechny tii mozné scénare, kterymi je zlepseni vysledkd, vysledky
jsou shodné a nedoslo ke zméng, ale dokonce pozorujeme také zhorSeni vysledku. Stru¢ny prehled
zmén muzeme najit v nasledujici tabulce 15. U Anny nedoslo v ramci kvantity k zadné zméné,
avsak v ramci kvality Ize pozorovat pozitivni zmény, mezi hlavni miizeme uvést dotazovani se na
tuéné pojmy v textu, tvorba rozvijejicich otazek ¢i dotazovani se na grafické prvky, coz se pfi
prvnim individudlnim setkéani nekonalo. Pocet otazek u Davida se pii druhém individualnim
setkani snizil, avSak kvalita otdzek nebyla nijak pozménéna. U Petra doslo k navySeni kvantity
otazek, v této oblasti doslo tedy k pozitivnim zménam, ale stejné€ jako u Davida, ani zde nedoslo

ke zvySeni kvality formulovanych dotazi.
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FAK ZMENY VE FORMULOVANYCH OTAZKACH
KVANTITA KVALITA
ANNA beze zmén navyseni
DAVID snizeni beze zmén
PETR navyseni beze zmén

Tabulka 15: Zndzoriuje dosazené zmény ve kvantité a kvalité formulovanych otizek po experimentalni aplikaci metody SO3R
Ani na rychlost Cteni, ani na kvantitu a kvalitu formulovanych otazek se zadné ze zminovanych
zkoumani ve ¢tvrté kapitole nezamétovalo €ili vysledky naseho vyzkumu s nimi nelze porovnat.
S témito vyzkumy vSak miizeme srovnat uspéchy, které se tykaji posledniho kroku metody, ktera
je zamétena na rekapitulaci ¢i také prevypravéni textu.

Dle Robinsona, ktery danou metodiku popsal, by si m¢li Zaci za pomoci této techniky 1épe
zapamatovat prectena fakta. U Zakyné Anny mulZeme pozorovat po experimentalni aplikaci
metody SQ3R zvyseni kvality dovednosti rekapitulace textu, u zadka Petra a Davida nedoslo
k vyraznym pozitivnim zménam. U Petra doslo dokonce ke snizeni jak kvality, tak i kvantity
rekapitulace. Ke stejnym vysledkiim dosli také i Wong a Jones, ktefi ve svém zavéru uvedli, ze se
u zaki zvysila schopnost odpovidat na otazky, avSak nedoslo ke zlepSeni schopnosti pfevypravéni
pieéteného textu, jelikoz v tomto ohledu nebyl zpozorovan Zzadny rozdil mezi kontrolni a
experimentalni skupinou (Gerstern et al., 2001). Stejny vysledek, jako v nasem vyzkumu, byl
zaznamenan také v roce 1991, kdy touto metodikou pracovalo 9 chlapct s diagnostikovanou
dyslexii ve v€ku 16-18 let. Pouze jeden zak z tohoto vyzkumného vzorku vykazoval vyrazné
zlepseni v dovednosti rekapitulace, stejné€ jako tomu je u Anny. U zbylych osmi zakt doslo bud’ k
mirnému zlepSeni, které¢ vSak neprokazuje dostatecnou uspéSnost intervence za pomoci této
metody, nebo doslo dokonce ke zhorSeni vysledkli a dovednost pfevypravéni precteného textu
témito zaky byla po aplikaci metody jesté nizsi, néz tomu bylo na zacatku. Stejny vysledek
muzeme zaznamenat i u zadka Petra, jehoz prvotni rekapitulace obsahuje vice informaci a je tak
celkové delsi, zatimco pfi druhém individudlnim setkani zak popsal cely text pouze dvéma
jednoduchymi vétami.

K celkovému zlepSeni ¢tenaiské gramotnosti doslo ve vyzkumu Siregara et al. (2020), kdy
byly porovnany testy ¢teni pred aplikaci metody s testy po celkové intervenci. Autofi uvadi, Zze u
experimentalni skupiny doslo ke zlepseni o celych 36 %, s ¢imz se vysledky naseho vyzkumu
neshoduji. K tomu muiZze vést hned né€kolik divodl. Jednim z nich mize byt naptiklad fakt, ze

autofi vyzkumu z roku 2020 vyuzili strategii SQ3R taktéz u zakl s obtizemi ve Cteni, avSak
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pracovali s texty v matetském jazyce, zatimco zde byly vyuzity texty V cizim jazyce, konkrétné
V jazyce anglickém, kterému se Zaci na dané Skole uci od 3. tiidy.

V pribéhu naseho vyzkumu jsme identifikovali nékolik faktora, které mohly ovlivnit jeho
vysledky. Tyto faktory lze rozd¢lit do tii kategorii: limity souvisejici s vyzkumnym vzorkem,
vyzkumnikem a samotnym prostfedim, kde byl vyzkum provadén.

Odpovédi ucastnikt vyzkumu mohly byt ovlivnény jejich aktualnim psychickym nebo
fyzickym stavem. Skutecnost, Ze rozhovory byly zaznamenavany, mohla u respondentli vyvolat
urcité napéti a nepohodli. I pies to, ze k setkani doslo vzdy ptfed zahajenim vyuky, aby bylo mozno
navodit pfijemnou a klidnou atmosféru, mohli nékteti zaci, zejména ti s dyslexii, pocitovat
nepfijemné pocity pii formulaci otdzek a predpoklada ¢i hlasitém cteni textu, coz mohlo dale
negativné ovlivnit jejich celkovou praci s textem.

Stejné€ jako respondenti, 1 vyzkumnik mohl byt ovlivnén svym psychickym a fyzickym
stavem b&hem prace s textem. Dal§Sim faktorem je, Ze toto byl prvni vyzkumny projekt autorky v
této specifické oblasti, coz mohlo mit také vliv na prabéh a vysledky vyzkumu.

Jelikoz Slo o kvalitativni vyzkum, jeho vysledky nelze zobecnit. To podporuje také maly
vzorek respondentt, jelikoz se badani tiCastnili pouze tii zaci. Dale také nebyli Gcastnici rozdéleni
do experimentalni a kontrolni skupiny, jako tomu je v podobnych studiich vyuzivajicich tuto
metodu.

Vysledky mohly byt ovlivnény také prostfedim a casem, ve kterém setkani probihala.
Néktera setkani se uskutecnila v rannich hodinéach v klidném prosttedi tfid, zatimco jiné probihala
odpoledne, kdy mohli byt Zzaci unaveni a ruseni hlukem z venkovniho $kolniho hfi§t¢ nebo z

vedlejsich tfid.
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Zavér

V teoretické Casti prace byly popsany zdkladni pojmy tykajici se specifickych poruch
uceni, byly uvedeny a porovnany jejich riizné definice, klasifikace a nasledné byly objasnény také
mozné pii¢iny vzniku téchto obtizi. Nasledujici kapitola se zamétila detailnéji na dyslexii, ktera je
pro tuto praci sté€Zejni. Vyrazna ¢ast druhé kapitoly se vénovala popisu projeva dyslexie v riznych
fazich a sférach zivota. Pfedevsim na jeji dopady na $kolni tispéSnost pii osvojovani si anglického
jazyka. Z diivodu zaméteni diplomové prace na ¢teni anglickych textd byly nasledné definovany
a popsany pojmy jako je ¢tenafska gramotnost a ¢teni s porozuménim. Kapitola se zaméfila nejen
na ukotveni téchto termint v RVP ZV, ale taky na zptsob, jakym jsou tyto dovednosti
Vv kurikularnim dokumentu rozvijeny. Posledni kapitola se vénovala popsani metody vyuzivané
Vv praktické ¢asti prace. Kromé vysvétleni jednotlivych etap, ze kterych se metoda skladé, zde
nalezneme také fadu riznych vyzkumi, které danou strategii vyuzivaly a zkoumaly tak jeji vliv.

Prakticka cast diplomové prace vymezuje hlavni cil vyzkumu, kterym bylo zjistit efektivitu
metody SQ3R u zéka s dyslexii 2. stupné zékladni Skoly v oblasti ¢teni pfi préci s anglickym
textem. Na zékladé hlavniho a dil¢ich cili pak byly stanoveny vyzkumné otazky. Pro naplnéni
vSech cilti byly zvoleny kvalitativni metody polostrukturovaného rozhovoru, pozorovani, analyzy
dokumentace a vysledk ¢innosti a v neposledni fadé také experimentalni aplikace metody SQ3R.

Zminéné metody byly vyuzity pii celkem 11. setkanich se tfemi zaky, z nichz dvéma byla
pedagogicko-psychologickou poradnou diagnostikovana dyslexie. Pii jednotlivych sezenich Zaci
pracovali s pfedem vybranym textem za pomoci metody SQ3R. Po ukonceni vech sezeni s zaky
doslo ke zpracovani a analyze dat v kapitole interpretace vysledkl vyzkumu.

Z vysledkl experimentalni aplikace této strategie vyplynulo nékolik kliCovych zjisténi. Z
analyzy audionahravek jednotlivych setkani a nasledného zpracovani dat vyplynulo, ze aplikace
strategie SQ3R m¢éla na zaky rozdilny vliv.

U obou chlapct, Davida a Petra, doslo ke zkraceni Casu vénovaného praci s textem. Naopak
u Anny, jediné zékyné¢ s dyslexii, doslo k navyseni ¢asu. Vysledky ukazaly, Ze Anna vénovala pfi
poslednim individualnim setkani vice casu krokim "respond" a '"review", coz naznacuje
dikladné€jsi pfipravu a obsdhlejsi rekapitulaci. U Davida se vyrazné snizil ¢as vénovany
prozkoumani textu a ¢teni. U Petra doSlo k vyraznym zménam, kdy naptiklad cas vénovany
zkoumani textu a jeho Cteni vyrazné poklesl, zatimco Cas straveny odpovidanim na otazky se
zvysil.
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Dalsim zkoumanym aspektem byla schopnost zakl identifikovat grafické prvky v textu.
Vsichni zaci byli schopni pfi obou setkanich spravné identifikovat obrazky a jejich pocet. Pii
druhém setkéni vSak oba zéaci s dyslexii dokazali urCit nadpisy jednotlivych odstavci, coz pii
prvnim setkéni nezvladli a lze tento fakt povazovat za Gspésny.

Zkoumali jsme také pocet a kvalitu formulovanych otazek. U Anny se pocet otazek
nezmeénil, ale kvalita se vyrazné zlepSila. Anna formulovala vice komplexnich dotazii a vénovala
veétsi pozornost grafickym prvkiim textu. Naopak u Davida doSlo k poklesu poétu otazek na
polovinu, zatimco kvalita otdzek zlstala na stejné urovni. Petr, ktery zvysil pocet otazek, vSak
nedosahl zlepSeni v jejich kvalité.

Poslednim zkoumanym aspektem byla schopnost rekapitulace textu. U Anny se kvalita
rekapitulace zlepsila, jeji druhé prevypravéni textu bylo koherentnéjsi, informacné bohatsi a
gramaticky na vys$§i trovni. U Davida doslo k mirnému zkraceni rekapitulace, ale informacéné byly
obé¢ rekapitulace srovnatelné. U Petra se kvalita i kvantita rekapitulace vyrazné snizila, coz mize
byt zptsobeno okolnostmi, za kterych probihalo druhé setkani.

Hlavni vystupy vyzkumu ukazuji, Ze metoda SQ3R byla nejptinosnéjsi pro Annu, zakyni
s dyslexii, kterd zaznamenala pozitivni dopady na svou praci s texty nejen béhem experimentu, ale
1 v ramci bézné vyuky. Celkov¢ Ize fici, Ze metoda SQ3R méla nejvétsi ptinos pro tuto, zatimco u

ostatnich dvou zaki nebyly zmény tak markantni.
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Priloha 1 - Informovany souhlas

Informovany souhlas

vyzkumny projekt: Aplikace strategii SQ3R ve vyuce anglického jazyka u zaku s dyslexii na 2.
stupni zakladni Skoly

vedouci projektu: PhDr. Renata Mlcakova, Ph.D.

autor projektu: Be. Radka KisSova

Ustav specialnépedagogickych studii

Pedagogicka fakulta Univerzity Palackého v Olomouci

Vazena pani, vaZzeny pane,

obracim se na Vas se zadosti o spolupraci na vyzkumném projektu k diplomové praci. jehoz cilem je seznamit

zaky s metodu SQ3R a naucit je pomoci této metody efektivné pracovat s textem tak. aby mohlo dochazet ke
zlepSeni jejich Ctendfské gramotnosti a zvySeni porozuméni prectenému textu.

SQ3R je metoda efektivniho cteni. Nazev metody je zkratkou slov survey, question, read,

recite a review. Volné pielozeno jako prozkoumani, dotazovani, cteni, pfevypravéni a zhodnoceni. Tento
pistup k préci s textem je moZné vyuzit u viech typl textu v riizném jazyce, at’' uz v uéebnici anglického
jazyka &i pii Eteni odbormych texti.

Pro zji$téni podkladi k Setfeni bych se potfebovala pravidelné setkavat s Va$im ditétem a pracovat s anglickym
textem za pomoci metody SQ3R. Soucasti vyzkumu by bylo pozorovani — jak se dité orientuje v daném textu,
zda dokaze na dané téma vytvofit vhodné otazky, jakym zpusobem text pfeéte a zda si po jeho pfecteni bude
schopno na vytvofené otazky odpovédét. Pouze pro potieby vyzkumného Setieni bude také pofizena
audionahravka z kazdého setkani. Audionahravka bude slouZit pouze k rozboru a vyhodnoceni zptsobu prace
s textem, pro moznost zachyceni konkrétnich odpovédi a vyhodnoceni délky trvani jednotlivych ukoni a nebude
zpfistupnéna zadné tieti osobé. Také Vas zadam o umoznéni nahlédnuti do pedagogické dokumentace Vaseho
ditéte a uziti dilezitych informaci v diplomové praci.

Prace s Vasim ditétem by se uskutecnila celkem 6-8x (podle moznosti Skoly) vzdy po 45 minutach. V prvnim
individualnim setkani by probéhl vstupni test. ktery mi da informace o soucasnych schopnostech ditéte pii praci
s textem. Poté bychom se setkali v celé skupiné (pfiblizné 3-4 Zaci) a spolecné pracovali za vyuziti této metody.
V poslednim, znovu individualnim setkani, by probéhl vystupni test. Vstupni a vystupni test se posléze porovna
a ukaze, zda u Vaseho ditéte doslo ke zménam ve schopnostech pracovat s danym textem.

K uvedenym ¢innostem potiebuji Vas souhlas.

V piipadé VaSeho souhlasu bude uvedeny vyzkum u Vaseho ditéte probihat na Zikladni Skole a gymnazin
Vitkov v pfedem domluvenych dnech béhem standardni vyuky., dité tedy nebude zatéZovano nad ramec bézného
vyucovani.

Autorka Setfeni zajisti plnou anonymitu respondentls. Zjiiténé tidaje nebudou zpfistupnény zadné tieti osobé,
budou slouzit pouze pro uely vyzkumného Setfeni a budou ponechany u autorky 3etfeni. K osobnim udajim
bude piistupovano a nakladano s nimi v souladu se Zakonem ¢. 110/2019 Sb., Zakon o zpracovani osobnich
udaji.

Velmi Vam dékuji za Vasi vstiicnost a spolupraci. V pfipadé jakychkoli otazek se na mé, prosim, obrafte.
e-mail: tel:

Bc. Radka Kissova
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Prohlaseni

Prohlasuji, Ze souhlasim s Gcasti meho ditéte na vySe vvedeném projektn. Autorka projekiu mne informovala o
podstaté vyzkumu a seznamila mne s cili a metodami a postupy. které budou pfi vyzkumu pouzivany, podobné
jako s vyhodami a riziky, které pro mne z Gfasti na projektu vyplyvaji. Souhlasim s tim, Ze viechny ziskané
tdaje budou pouzity jen pro uéely vyzkumu a ze vysledky vyzkumu mohou byt anonymné publikovany.

Meél/a jsem moZnost vie si fadné, v klidu a v dostatecné poskytnutém &ase zvazit, mél/a jsem moZnost se autorky
zeptat na vie, co jsem povaZoval/a za pro mne podstatné a potfebné védét Na tyto meé dotazy jsem dostal’a
jasnou a srozumitelnow odpovéd. Jsem informovan/a, ze mam moznost kdykoliv od spoluprace na projekin
odstoupit, a to i bez udani divodu.

IMENO SYNA/DCERY

JMENO A PODPIS RODICE (ZAKONNEHO ZASTUPCE)
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Priloha 2 - Prepis individualniho setkani 1 — Anna

5.2.2024 — Anna

0:00

Autorka vyzkumu: There are a few words that you need to know before we start with the text.
You can write in these papers as you want. You will keep them.
Firstly, can you read these words in the box?

Anna: Title, subtitle, paragraph, ...

Autorka vyzkumu: Highlighted

Anna: Higlighted, characters, number, question tag, exclamation

Autorka vyzkumu: Brackets

Anna: Brackets

Anna: percent.. ne.. percentages, pictures, graph, chart, cartoon

Autorka vyzkumu: Do you know any of them?

Anna: Yeah, | know title, characters, pictures, photo, cartoon

Autorka vyzkumu: Can you translate words you know?

Anna: title je nadpis, characters jsou poostavy, pictutres jsou obrdzky, photo je obra... ne fotka,
cartoon je jako pohadka nakreslena

Autorka vyzkumu: Title — it is the name of the text, it tells you what is it about — Can you show
me the title?

Anna: Here. No here

Autorka vyzkumu: Subtitle — it is under the title, it gives you more information — Can you show
me the subtitle

Anna: ...here

Autorka vyzkumu: Paragraph — a text can be divided into parts / sections. The small section is
called paragraph. — Can you show me a paragraph

Anna: this is paragraph

Autorka vyzkumu: Do you know it in Czech?

Anna: Odstavec

Autorka vyzkumu: Yes. Heading — it is at the beginning of each paragraph, it is like a title for
the paragraph. — can you show me a heading

Anna: This

Autorka vyzkumu: Highlighted or bold text

Anna: This

Autorka vyzkumu: Yes the letters are thicker and darker then the rest. Characters — those are
letters, numbers, and other marks in the text

Anna: Yes

Autorka vyzkumu: Question tag —is at the end of a question, show me a question tag

Anna: Here
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Autorka vyzkumu: Exclamation —is at the end of a sentence, it indicates strong feelings, show
me an exclamation mark

Anna: Hmm.. vykri¢nik?

Autorka vyzkumu: Yes. Brackets — there are always two of them, they separate a sentence or a
word in a text, can you find them in the text?

Anna: This

Autorka vyzkumu: No, that is a comma, there are always two. It’s this.

Anna: aha... zavorky?

Autorka vyzkumu: Percentages — used to say an amount from a hundred, can you show me?
Anna: this

Autorka vyzkumu: Can you show me a graph?

Anna: this and this..

Autorka vyzkumu: Yes. This is a graph and this is a chart.

So can you show me a chart?

Can you show me a cartoon?

Can you show me a photo?

You can make notes If you need to.

Do you need to explain anything else?

(5:15)

Autorka vyzkumu: Let’s start working with the text. | will give you a while to look at the paper
first and you tell me when you are ready.

(5:30)

Anna: Yeah | think I'm ready

Scan

Pictures

Autorka vyzkumu: Tell me, are there any pictures?

Anna: yes there are pictures

Autorka vyzkumu: How many pictures are there?

Anna: three

Autorka vyzkumu: What kind of picture is it?

Anna: a photo

Autorka vyzkumu: Who or what is in the pictures?

Anna: a man

Autorka vyzkumu: What is the person / are the people doing?

Anna: He is cooking something in the first picture and the third he write at something... the
second he.. stand in front of some... hmm... restaurant maybe
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Autorka vyzkumu: Is there anything else you can say about the pictures?

Anna: maybe he is famous cause there are photographs and he’s writing something... and he is
cooker maybe or a chef

Autorka vyzkumu: Is that everything?

Anna: yeah

Titles

(6:48)

Autorka vyzkumu: Is there a title?

Anna: Yeah it is

Autorka vyzkumu: Can you show me the title?

Anna: Here

Autorka vyzkumu: Can you read it?

Anna: Healthy hero

Autorka vyzkumu: Are there any subtitles?

Anna: yeah

Autorka vyzkumu: Can you read it?

Anna: Jamie Oliver

Autorka vyzkumu: Are there any headings? Can you read them?

Anna: Heading... eh... no

Autorka vyzkumu: Can you read the first sentence of the text?

(7:20) Anna: Jamie Oliver has a lot of energy, he is a chef ...cookbook writer and TV food and
health activist as well as father of five children.

Autorka vyzkumu: Can you read the last sentence of the text?

(7:47) Anna: He.. ne. So he made a TV programme called Jamies Dream School and try to teach
students how weren’t doing well. Aha tak ne. He helped a lot of young people.
Autorka vyzkumu: Is the text divided into paragraphs?

Anna: yes

Autorka vyzkumu: How many paragraphs are there?

Anna: three

Autorka vyzkumu: Can you read the first and the last word of the first paragraph?
Anna: Jamie industry

Autorka vyzkumu: Can you read the first and the last word of the second paragraph?
Anna: He meals

Autorka vyzkumu: Can you read the first and the last word of the third paragraph?
Anna: Jamie people

Autorka vyzkumu: In the text, are there any other characters besides letters? Are there any
numbers?
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Anna: Yeah, 16, 1975, 24, 2003

Autorka vyzkumu: Are there any question tags?
Anna: No

Autorka vyzkumu: Are there any exclamation marks?
Anna: No

Autorka vyzkumu: Are there any brackets?

Anna: No

Text

Autorka vyzkumu: Look at the letters. Are they all the same size?

Anna: No

Autorka vyzkumu: What words are different?

Anna: Jamies school dinners a Jamies Dream school

Autorka vyzkumu: Are they all the same colour?

Anna: Yeah

Autorka vyzkumu: What about the title and subtitle? Are they the same?

Anna: No

Autorka vyzkumu: So what is different?

Anna: The subtitle is different. It is bigger and white and the text is black and.. the title is.. written
different then the text.

Autorka vyzkumu: Are there any words highlighted in the text? Can you read them?
Anna: Yes. Jamies school dinner and Jamies Dream School

Autorka vyzkumu: Is there any direct speech in the text?

Anna: No

Autorka vyzkumu: Are there any questions in the text?

Anna: No

Autorka vyzkumu: Is there anything else you can see on the whole paper? What is it?
Anna: No.. thereis not.

Autorka vyzkumu: What do you think the text will be about? You can write it down.
Anna: | can say it. About Jamie Oliver and about his life maybe

Question

(11:15)

Autorka vyzkumu: You told me a lot of things about this paper. Now, look at what you wrote
and based on what you think about the text, create a question. Make a question, then you will
read the text. And after that, you will try to answer your question. So, create the question
about something, that you think you will find in the text. But, don’t worry if you don’t find the
answer after reading, that is also ok.
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Do you understand?

Anna: yeah

Autorka vyzkumu: You should make at least one question. But you can create as many as you
want, it is up to you. You will write the question on the paper. Don’t worry, if you start reading
and you feel like you will not find an answer to the question, you can always change the
question.

(12:03) Anna: okay

(13:27) Anna: I’'m done | guess.

Autorka vyzkumu: Can you read your questions?

Anna: When he was born? Is he chef? Is he famous? Where he lives? Has he has restaurant?
Read

(13:44)

Autorka vyzkumu: Now you will read the text. While reading, you can make notes on the paper.
You can also underline words or sentences in the text that are important to your question. And
also write down things, underline that you don’t understand.

Autorka vyzkumu: Please, read the first paragraph aloud.

Anna: Jamie Oliver has a lot of energy, he is a chef... cookbook writer and a TV food and health
activitist as well as father of give children. He wants everybody to eat well and live well especially
children. He has born north of London in Essex in 1975 and made his first TV programme in the
age of twenty three. His relaxed friendly style makes him very popular in 2003. The queen give
him award for his... contribution to british food industry.

Autorka vyzkumu: Did you find an answer to your question already?

Anna: yeah

Autorka vyzkumu: You can write the answer to your questions

Anna: He is chef. He was born in 1975 and he is famous.

Autorka vyzkumu: Please, read the rest of the text on your own.

(16:02) Anna: Okay

(16:37) Anna: I’'m done with the second paragraph

Autorka vyzkumu: Okay, read the third one.

(17:14) ’'m done.

Autorka vyzkumu: If you need to, you can read it again.

Anna: | don’t

Autorka vyzkumu: Is there anything you didn’t understand?

Anna: No

Respond

(17:23)

Autorka vyzkumu: If you found an answer to your question, write it on the paper.

Autorka vyzkumu: Can you read your question and your answer?
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Anna: Ok. When he was born? In 1975. Is he chef? Yes. Is he famous? Yes, he is. | don’t found
answer for where he lives. Has he his restaurant? | don’t found the answer.

Review

Autorka vyzkumu: Can you tell me what did you learn in the text? Can you describe the text
with a few sentences? You can write them down first if you want.

(18:42) Anna: Ok I can try tell. He’s a chef and he’s dyslexic. He has five children and he wants to
help young people to live healthy and live healthy and also he hates junk food.. he want his
children to eat healthy... He was born in London and maybe he lives there as well and he is very
famous cause he have TV programmes.

Autorka vyzkumu: Is that all?

Anna: That’s all | guess.

(19:26)
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Piiloha 3 - Piepis individualniho setkani 1 — David

0:00

Autorka vyzkumu: There are a few words that you need to know before we start with the text.
You can write in these papers as you want. You will keep them.
Firstly, can you read these words in the box?

David: title, subtitle, paragraph, headings, highlighted, bold text, characters, number, question
tag, exclamations, brackets, percentages, graph, chart, cartoon, photo

Autorka vyzkumu: Do you know any of them?

David: yes

Autorka vyzkumu: Can you translate words you know?

David: Title je nadpis, subtitle podnapis, paragraph je paragraf, heading néjaké dllezité nebo
hlavni, highlighted je podtrZzeny text, charaktery nebo osobnosti, number Cisla, question tag jsou
otdzky, exclamation to nevim, brackets to téZ ne, percentages nevim, pictures obrazky, grafy,
chart jsou néjaké nacrty asi, cartoon animak nebo animovany pfibéh, nebo tfeba pohadka, photo
fotografie,

Autorka vyzkumu: Title — it is the name of the text, it tells you what is it about — Can you show
me the title?

David: Here

Autorka vyzkumu: Subtitle — it is under the title, it gives you more information — Can you show
me the subtitle

David: Here

Autorka vyzkumu: Paragraph — a text can be divided into parts / sections. The small section is
called paragraph. — Can you show me a paragraph

David: this one?

Yes. And In Czech it is not paragraf, we use different word.

David: Odstavec

Autorka vyzkumu: Heading — it is at the beginning of each paragraph, it is like a title for the
paragraph. — can you show me a heading

David: Téma. This and this

Autorka vyzkumu: Highlighted / bold text — the letters are thicker and darker than the rest —
can you show me a bold text

David: This, this and that’s all

Autorka vyzkumu: Characters — those are letters, numbers, and other marks in the text
Autorka vyzkumu: Question tag —is at the end of a question, show me a question tag

David: here

Autorka vyzkumu: Exclamation —is at the end of a sentence, it indicates strong feelings, show
me an exclamation mark

David: vykfricnik, here
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Autorka vyzkumu: Brackets — there are always two of them, they separate a sentence or a word
in a text, can you find them in the text?

David: ¢arky?

No, that is a comma, there are always two of them, try again. What could it be? ...

It’s these two. Do you know that word in Czech?

David: yeah, here, zavorky

Autorka vyzkumu: Percentages — used to say an amount from a hundred, can you show me?
Autorka vyzkumu: Can you show me a graph?

David: here

Autorka vyzkumu: Can you show me a chart?

Can you show me a cartoon?

Can you show me a photo?

You can make notes If you need to.

Do you need to explain anything else?

(4:29)

Autorka vyzkumu: Let’s start working with the text. | will give you a while to look at the paper
first and you tell me when you are ready. Don’t read it yet, just look at it.

(4:37)

David: Yes, I'm ready

Scan

Pictures

Autorka vyzkumu: Tell me, are there any pictures?

David: yes

Autorka vyzkumu: How many pictures are there?

David: three

Autorka vyzkumu: What kind of picture is it?

David: one is in kitchen, second is in front of some building and third is in some place with many
people when someone is writing something in the book for someone.

Autorka vyzkumu: Who or what is in the pictures?

David: maybe some popular chef

Autorka vyzkumu: What is the person / are the people doing?

David: in the first picture he is cooking some salad maybe and in the second picture he is maybe
describing what is.. what is the building behind him or the place and in the third picture he is
writing some some names on the book for his fans.

Autorka vyzkumu: Is there anything else you can say about the pictures?

David: on every picture he has different outfit. On first he has some jacket or hoodie, in second
he has chef outfit and in third he has a jacket and glasses.
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Titles

Autorka vyzkumu: Is there a title?

David: yes

Autorka vyzkumu: Can you show me the title?

David: here

Autorka vyzkumu: Can you read it?

David: Health hero

Autorka vyzkumu: Are there any subtitles?

David: here

Autorka vyzkumu: Can you read it?

David: Jamie Oliver

Autorka vyzkumu: Are there any headings? Can you read them?

David: heading.. asi.. here? Jamie mozna? Jamie Oliver. Nebo nejsou. No, there are no.

Autorka vyzkumu: Can you read the first sentence of the text?

David: Jamie Oliver has a lot of energy, he is a chef, cookbook writer and TV food and health
activists as well as father of five children. He wants everybody to eat well and live well, especially
children. He was born north of London in Essex in 1975 and made his first TV programme at the
age of 23. His relaxed, friendly style makes him very popular makes him very popular. In 2003 the
Queen gave him an award for contribution to British food industry.

Autorka vyzkumu: Can you read the last sentence of the text?

David: The Queen gave him an award for contribution to British food industry

Autorka vyzkumu: Is the text divided into paragraphs?

David: hmm.. yes

Autorka vyzkumu: How many paragraphs are there?

David: three

Autorka vyzkumu: Can you read the first and the last word of the first paragraph?

David: Jamie and industry

Autorka vyzkumu: Can you read the first and the last word of the second paragraph?

David: He, meals

Autorka vyzkumu: Can you read the first and the last word of the third paragraph?

David: Jamie, people

Autorka vyzkumu: In the text, are there any other characters besides letters? Are there any
numbers?

David: Yes, 16, 1975, 24, 2003

Autorka vyzkumu: Are there any question tags?

David: No

Autorka vyzkumu: Are there any exclamation marks?
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David: No
Autorka vyzkumu: Are there any brackets?
David: No

Text

Autorka vyzkumu: Look at the letters. Are they all the same size?

David: No

Autorka vyzkumu: What words are different?

David: some are big | some names. Like in London or Jamie Oliver. And sometimes in the first
letter of the sentence and... In TV it’s two big letters

Autorka vyzkumu: Are they all the same colour?

David: yes

Autorka vyzkumu: What about the title and subtitle? Are they the same as the rest?
David: No

Autorka vyzkumu: So what is different?

David: Title is all with big letters and subtitle is also with big letters but the text is different.

Autorka vyzkumu: Are there any words highlighted in the text? Can you read them?
David: Yes. Jamies school dinner and Jamies Dream School

Autorka vyzkumu: Is there any direct speech in the text?

David: | don’t think no

Autorka vyzkumu: Are there any questions in the text?

David: No

Autorka vyzkumu: Is there anything else you can see on the whole paper? What is it?
David: No.. or some question.. a question is there.

Autorka vyzkumu: What do you think the text will be about? You can write it down.
David: About his life and progression from basic cooker to professional cooker.

Question

(11:20)

Autorka vyzkumu: You told me a lot of things about this paper. Now, look at what you wrote
and based on what you think about the text, create a question. Make a question, then you will
read the text. And after that, you will try to answer your question. So, create the question
about something, that you think you will find in the text. But, don’t worry if you don’t find the
answer after reading, that is ok.

Do you understand?

David: Yes. How many?
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Autorka vyzkumu: You should make at least one question. But you can create as many as you
want, it is up to you. You will write the question on the paper. Don’t worry, if you start reading
and you feel like you will not find an answer to the question, you can always change the
question.

David: maybe I’'m finished

Autorka vyzkumu: Can you read your questions?

David: When he was in his first show? When he was born?

Read

(12:45)

Autorka vyzkumu: Now you will read the text. While reading, you can make notes on the paper.
You can also underline words or sentences in the text that are important to your question. And
also write down things, underline that you don’t understand.

Please, read the first paragraph aloud.

David: Jamie Oliver has a lot of energy, he is a chef, cookbook writer and TV food and health
activists as well as father of five children. He wants everybody to eat well and live well, especially
children. He was born north of London in Essex in 1975 and made his first TV programme at the
age of 23. His relaxed, friendly style makes him very popular makes him very popular. In 2003 the
Queen gave him an award for contribution to British food industry.

Autorka vyzkumu: Did you find an answer to your question already?

David: Yes. My first question is when he was in his first show and there is.. and made his first TV
programme at the age of 23 so he was in his first show at 23. When he was born? He was born in
1975 in Essex.

Autorka vyzkumu: Do you think you can think of other questions?

David: yes.

(15:02) Finished.

Autorka vyzkumu: Can you read your questions?

David: How many shows he did? What makes him popular?

Autorka vyzkumu: Please, read the rest of the text on your own.

David: Okay

David: Finished

Autorka vyzkumu: Okay, read the third one.

Done.

Autorka vyzkumu: If you need to, you can read it again.

David: No

Autorka vyzkumu: Is there anything you didn’t understand?

David: No

Respond

(16:30)
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Autorka vyzkumu: If you found an answer to your question, write it on the paper.

David: mhm

David: I'm done

Autorka vyzkumu: Can you read your question and your answer?

David: When he was in his first show? He was in his first show when he was 23. When he was
born? He was born in 1975 in Essex. How many shows he did? He did many programmes and
documentaries. What makes him popular? He became popular by his project to make school
lunches more health for children.

Review

Autorka vyzkumu: Can you tell me what did you learn in the text? Can you describe the text
with a few sentences? You can write them down first if you want.

(18:55)

David: No. He... he wants to be chef and he make programmes names Jamies dream school about
healthy food for children healthy lunches in schools and he worked in the schools and taught the
cooks how to cook health food and health lunches for the children and he hates junk food. And
that’s all.

(19:37)
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Priloha 4 - Prepis individualniho setkani 1 - Petr

5.2.2024 - Petr

Autorka vyzkumu: There are a few words that you need to know before we start with the text.
You can write in these papers as you want. You will keep them.
Firstly, can you read these words in the box?

Petr: Title, subtitle, ...

Autorka vyzkumu: Paragraph

Petr: paragraph, heading, highlight, bold text, characters, number, question tag, ...

Autorka vyzkumu: Exclamation mark

Petr: mhm

Autorka vyzkumu: Bracket

Autorka vyzkumu: Percentages

Petr: yeah, graph

Autorka vyzkumu: Chart

Petr: chart, cartoon, photo

Autorka vyzkumu: Do you know any of them?

Petr: maybe this one | don’t know

Okay, You don’t know this word? And which one do you know?

Autorka vyzkumu: Can you translate words you know?

Petr: Popisek, podnapis, paragraf, tohle bych zvladl prelozit doslovné

Autorka vyzkumu: Zkus

Petr: Vysoké svétlo nebo osvétleni, pak tam ... postavy, Cislo, otazka, otazkovy blog, pak to Uplné
dole ten graf, néjaka pohadka animovanad a fotografie

Autorka vyzkumu: Title — it is the name of the text, it tells you what is it about — Can you show
me the title?

Petr: Here

Autorka vyzkumu: Yes, you can write it down

Autorka vyzkumu: Subtitle — it is under the title, it gives you more information — Can you show
me the subtitle

Petr: It’s here

Autorka vyzkumu: Paragraph — a text can be divided into parts / sections. The small section is
called paragraph. — Can you show me a paragraph

Petr: these two

Autorka vyzkumu: Do you know it in Czech?

Petr: odstavce?

Autorka vyzkumu: Yes. Heading — it is at the beginning of each paragraph, it is like a title for
the paragraph. — can you show me a heading

Petr: here, these two
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Autorka vyzkumu: Highlighted / bold text — the letters are thicker and darker then the rest —
can you show me a bold text

Petr: here, then here, and ... | don’t know

Autorka vyzkumu: Characters — those are letters, numbers, and other marks in the text
Question tag — is at the end of a question, show me a question tag

Exclamation — is at the end of a sentence, it indicates strong feelings, show me an exclamation
mark

Brackets — there are always two of them, they separate a sentence or a word in a text, can you
find them in the text?

Petr: This

Autorka vyzkumu: No, that is a comma, there are always two of them, try again. What could it
be?

Autorka vyzkumu: It’s these two. Do you know that word in Czech?

Petr: yes, zavorky

Autorka vyzkumu: Percentages — used to say an amount from a hundred, can you show me?
Can you show me a graph?

Can you show me a chart?

Can you show me a cartoon?

Can you show me a photo?

You can make notes If you need to.

Do you need to explain anything else?

Petr: No

(6:40)

Autorka vyzkumu: Let’s start working with the text. | will give you a while to look at the paper
first and you tell me when you are ready. Don’t read it yet, just look at it.

(7:10)

Petr: Okay... ready

Scan

(7:10)

Pictures

Autorka vyzkumu: Tell me, are there any pictures?
Petr: yeah

Autorka vyzkumu: How many pictures are there?
Petr: three

Autorka vyzkumu: What kind of picture is it?

Petr: some TV show
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Autorka vyzkumu: Who or what is in the pictures?

Petr: some sort of... cookers

Autorka vyzkumu: What is the person / are the people doing?

Petr: maybe some interview... and cooking something and telling about the restaurant
Autorka vyzkumu: Is there anything else you can say about the pictures?

Petr: all three have the one person on them, the same... and...

Autorka vyzkumu: Is that everything?

Petr: yes

Titles

Autorka vyzkumu: Is there a title?

Petr: yes

Autorka vyzkumu: Can you show me the title?

Petr: here

Autorka vyzkumu: Can you read it?

Petr: Jamie Oliver

Autorka vyzkumu: Are there any subtitles?

Petr: here

Autorka vyzkumu: Can you read it?

Petr: health hero

Autorka vyzkumu: Are there any headings? Can you read them?

Petr: heading? This one?

Autorka vyzkumu: Do you remember what a heading was?

Petr: Jo. No there isn’t a heading

Autorka vyzkumu: Can you read the first sentence of the text?

Petr: hmmm... Jamie Oliver has a lot of energy, he is a ... chef, cookbook writes and TV food and
health activities as well as father of five children

Autorka vyzkumu: Can you read the last sentence of the text?

Petr: So he made a TV programme called Jamies Dream School and try to teach students who
weren’t doing well, he help a lot of young people

Autorka vyzkumu: Is the text divided into paragraphs?

Petr: yes

Autorka vyzkumu: How many paragraphs are there?

Petr: three

Autorka vyzkumu: Can you read the first and the last word of the first paragraph?
Petr: Jamie and industry

Autorka vyzkumu: Can you read the first and the last word of the second paragraph?
Petr: He and meals
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Autorka vyzkumu: Can you read the first and the last word of the third paragraph?
Petr: Jamie a people

Autorka vyzkumu: In the text, are there any other characters besides
Numbers/question tags/ exclamation marks/ brackets

Autorka vyzkumu: Are there any numbers?

Petr: Yes, here 1975, 23, 2003

Autorka vyzkumu: Are there any question tags?

Petr: No

Autorka vyzkumu: Are there any exclamation marks?

Petr: No

Autorka vyzkumu: Are there any brackets?

Petr: No

Text

Autorka vyzkumu: Look at the letters. Are they all the same size?

Petr: No someone have is bigger and thicker

Autorka vyzkumu: What words are different?

Petr: Jamies school dinner and Jamies Dream school

Autorka vyzkumu: Are they all the same colour?

Petr: No some are darker

Autorka vyzkumu: Are there any words highlighted in the text? Can you read them?
Petr: Yes. Jamie Dream School and Jamie ...

Autorka vyzkumu: Is there any direct speech in the text?

Petr: | don’t see something

Autorka vyzkumu: Are there any questions in the text?

Petr: No

Autorka vyzkumu: Is there anything else you can see on the whole paper? What is it?

letters?

Petr: Maybe the question on the top. Do you like cooking or watching cooking programmes? Why

and why not?

Autorka vyzkumu: Do you?

Petr: No

Autorka vyzkumu: What do you think the text will be about? You can write it down.

Petr: About the Jamie Oliver, maybe he’s a chef in a restaurant and he doing some..

. some...

néjaky serial o tom vafeni a néjakém tom Zivotnim stylu. And.. maybe the story.. like what he is

doing before being a chef and his life
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Question

Autorka vyzkumu: You told me a lot of things about this paper. Now, look at what you wrote
and based on what you think about the text, create a question. Make a question, then you will
read the text. And after that, you will try to answer your question. So, create the question
about something, that you think you will find in the text. But, don’t worry if you don’t find the
answer after reading, that is ok.

Do you understand?

Petr: yes

Autorka vyzkumu: You should make at least one question. But you can create as many as you
want, it is up to you. You will write the question on the paper. Don’t worry, if you start reading
and you feel like you will not find an answer to the question, you can always change the
question.

(15:32) Petr:mhm

(17:21) Petr: I'm ready.

Autorka vyzkumu: Can you read your questions?

Petr: Did he do a some sort of show? Did he has some children?

Read

Autorka vyzkumu: Now you will read the text. While reading, you can make notes on the paper.
You can also underline words or sentences in the text that are important to your question. And
also write down things, underline that you don’t understand.

Please, read the first paragraph aloud.

(18:15)

Petr: Jamie Oliver has a lot of energy, he is a chef, cookbook writes and a TV food and health
activity as well as father of give children. He wants everybody to eat well and live well especially
children. He was born north of London in Essex in 1975 and made his first TV programme in the
age of thirty twenty third twenty three. His relaxed friendly style makes him very popular in 2003.
The queen give him award for his conti.. contribution to brits’ food industry.

Autorka vyzkumu: Did you find an answer to your question already?

Petr: yes

Autorka vyzkumu: You can write the answer to your questions

(21:33) Done.

Try to create other questions for the rest of the text.

(21:37) Petr: yes

(22:14) Petr: Ready

Autorka vyzkumu: Can you read your questions?

Petr: Did his show still going?

Autorka vyzkumu: Please, read the rest of the text on your own.

Petr: Okay
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Autorka vyzkumu: Petr reading

Petr: Ready

Did you finish the second paragraph?

Petr: Yes

Okay, read the third one.

(24:13) I’'m done.

Autorka vyzkumu: If you need to, you can read it again.

Petr: No

Autorka vyzkumu: Is there anything you didn’t understand?

Petr: No

Respond

Autorka vyzkumu: If you found an answer to your question, write it on the paper.

Petr: | didn’t

Autorka vyzkumu: Can you read your question and your answer?

Petr: Did he do some sort of show? Yes he made a TV food and health activities and TV
programme Jamies School Dinner and Jamies Dream school. Did he has some children? Yes he
had.. Yes he have.. Yes he is a father to five children. Did his show still going? | don’t know.

Review

(28:39)

Autorka vyzkumu: Can you tell me what did you learn in the text? Can you describe the text
with a few sentences? You can write them down first if you want.

Petr: ready

Autorka vyzkumu: Can you read it?

Petr: Jamie is chef and he start write a cookbook and TV show and programmes. He is a father of
five children. He left a school at 16 but he start another school to be to start a be chef.

Autorka vyzkumu: Is that all?

Petr: Hmm... yes.

(29:16)
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Priloha 5 - Prepis hromadného setkani 1

0:00

Autorka vyzkumu: Let’s start working with the text. | will give you a while to look at the paper
first and you tell me when you are ready.

1:25 Autorka vyzkumu: Are you all ready?

Anna: Yes

David: Yes

Petr: Yes

Scan

1:28

Pictures

Autorka vyzkumu: Tell me, are there any pictures?

Anna: Yes

David: Yes

Petr: Yes

Autorka vyzkumu: How many pictures are there?

Anna: Three

David: Three

Autorka vyzkumu: What kind of picture is it?

Anna: Photo

David: A face photo

Autorka vyzkumu: Who or what is in the pictures?

Anna: Actors maybe

Petr: Actors of Sherlock Holmes

Autorka vyzkumu: Is there anything else you can say about the pictures?
Anna: No

David: There are names below it. There is Benedict Cumberbatch, Jeremy Brett and Robert
Downey Junior

Titles

2:57 Autorka vyzkumu: Is there a title?

Anna: Yes

David: Mhm

Petr: Yes

Autorka vyzkumu: Can you show me the title? Petr, can you read it?
Anna: Here

Petr: Sherlock Holmes the world’s most famous detective.
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Autorka vyzkumu: Are there any subtitles?

Anna: No

David: No

Petr: Hmm. No?

Autorka vyzkumu: Are there any headings?

Anna: No

David: Yes

Petr: Yes

Autorka vyzkumu: David, can you read them?

David: Sherlock Holmes, Arthur Conan Doyle

Autorka vyzkumu: Anna, can you read the first sentence of the text?

Anna: Sherlock Holmes is the most famous detective in the world

Autorka vyzkumu: Petr, can you read the last sentence of the text?

Petr: He helped to make crime drama the popular... genre it is today

Autorka vyzkumu: Is the text divided into paragraphs?

Anna: Yes

David: Yes

Petr: Yes

Autorka vyzkumu: How many paragraphs are there?

Anna: Two

Autorka vyzkumu: Anna, can you read the first and the last word of the first paragraph?
Anna: Sherlock, history

Autorka vyzkumu: Petr, can you read the first and the last word of the second paragraph?
Petr: Arthur and today

Autorka vyzkumu: In the text, are there any other characters besides letters? Numbers/
question tags/ exclamation marks/ brackets, ...

Anna: Yes. But there are no question tags. There is an exclamation mark. No brackets
David: Yes. 221, 1887

Petr: Yes. No brackets

Text

Autorka vyzkumu: Look at the letters.

Autorka vyzkumu: Are they all the same size / colour?

Anna: No

David: No

Petr: Yes

Autorka vyzkumu: What words are different?

Anna: Sherlock Holmes and Arthur Conan Doyle. They are bigger.
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Petr: It is the same.

Autorka vyzkumu: Are there any words highlighted in the text? Can you read them?

Anna: Yes

David: Yes. Sherlock Holmes and Arthur Conan Doyle

Petr: Yes

Autorka vyzkumu: Is there any direct speech in the text?

Anna: No there’s not.

David: Yes | agree

Petr: Hmmm. No

Autorka vyzkumu: Are there any questions in the text?

Anna: No

David: No

Petr: No

Autorka vyzkumu: Is there anything else you can see on the whole paper? What is it?
Anna: Someone searched Sherlock Holmes on a phone. And there is a battery of the phone.
David: The text is on some tablet or some phone. It looks like some website Project Discover
Petr: Hmm. The time is here. The time someone looked at it. It says 19 hours and 11 minutes.

Autorka vyzkumu: What do you think the text will be about? You can write it down

Anna: About Sherlock Holmes and Arthur Conan Doyle, about their lives and maybe about solving
some crimes.

David: About Sherlock Holmes and his story how he became a detective and Arthur Conan Doyle
how he became a doctor.

Petr: About Sherlock Holmes and about Arthur Conan Doyle. Maybe their story and... something
about them.

Question

11:39

Autorka vyzkumu: You told me a lot of things about this paper. Now, look at what you wrote
and based on what you think about the text, create a question. Make a question, then you will
read the text. And after that, you will try to answer your question. So, create the question
about something, that you think you will find in the text. But, don’t worry if you don’t find the
answer after reading, that is ok.

Autorka vyzkumu: Do you understand?

David: Yes

Petr: Yes

Autorka vyzkumu: You should make at least one question. But you can create as many as you
want, it is up to you. And you will write the question on the paper. Don’t worry, if you start
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reading and you feel like you will not find an answer to the question, you can always change
the question.

14:32 Autorka vyzkumu: Can you read your questions?

Anna: Is Sherlock Holmes still alive? Is he real or just fictive? How he became detective? And who
is Arthur?

David: Where he lives? Who is his friend? How many crimes he solved?

Petr: Where Sherlock live? Who write Sherlock? What Arthur doing for living?

Read

15:10 Autorka vyzkumu: Now you will read the text. While reading, you can make notes on the
paper. You can also underline words or sentences in the text that are important to your
question. And also write down things / underline that you don’t understand.

Autorka vyzkumu: Please, Anna, read the first paragraph out loud.

Anna: Sherlock Holmes is the most famous detective in the world. He lives at 2 hundred... no...
221B Baker Street in London, he plays the violin, he likes very few people, and he has a brilliant,
problem-solving mind. Sherlock Holmes is in the Guinness Book of Records because he is the
most portrayed character in film and TV history.

Autorka vyzkumu: Please, Petr, continue reading.

Arthur Conan Doyle was a Scottish doctor who was interested in the very new science of forensics.
He was worried that too many innocent people were going to prison. So, he invented Sherlock Holmes
and his forensic methods of crime detecting. The first stories appeared in 1887 and were extremely
popular.

Autorka vyzkumu: Please, David, finish the text.

But six years later Conan Doyle got fed up with Sherlock Holmes and killed Sherlock's character in a
story! The public was furious and demanded that Conan Doyle brought Sherlock back to life. So Conan
Doyle wrote 56 stories and four novels over 40 years! He helped to make crime drama the popular
genre it is today.

18:20 Autorka vyzkumu: Please, read the text on your own if you need to.
All pupils reading

20:19 Autorka vyzkumu: Are you finished?

Anna: Yes

David: Yes

Petr: Yes

Autorka vyzkumu: Is there anything you don’t understand?
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Anna: No

David: No

Petr: No

Autorka vyzkumu: You can read the text again if you want to.
Anna: No

David: No

Petr: No

Respond

20:30 Autorka vyzkumu: If you found an answer to your question, write it on the paper.

Pupils writing

21:22 Autorka vyzkumu: Can you read your question and your answer?

Anna: Is Sherlock Holmes still alive? Yes, but Arthur killed him in his story but then he brought
Sherlock back to life. Is he real or just fictive? He is just fictive. How he became detective? | didn’t
find an answer. And who is Arthur? Arthur is Scottish doctor.

David: Where he lives? He lives at 221B on Baker Street in London. Who is his friend? He doesn’t
have friends, because it is not written in the text. How many crimes he solved? He solved many
crimes in many stories.

Petr: When Sherlock live? Sherlock live around 1887 Who write Sherlock? Arthur Conan Doyle
write a story about Sherlock What Arthur doing for living? He was a Scottish doctor.

Review

24:05 Autorka vyzkumu: Can you tell me what did you learn in the text? Can you describe the
text with a few sentences? You can write them down first if you want.

Anna writing

26:38 So can you tell me what you remember from the text?

Anna: The text was about what why Arthur invented Sherlock and who’s Sherlock Holmes. It is
also about how many novels Arthur write. And about what Sherlock doing in his free time maybe
there was... he doesn’t have many friends.

David: The text was about character Sherlock Holmes. About his author Arthur Conan Doyle who
is Scottish doctor and he is interested in criminals... criminal stories, | think. So he made character
Sherlock Holmes who is a detective and solves criminals and he write 56 stories and 4 novels
about Sherlock Holmes.

Petr: Text about Arthur Conan Doyle and Sherlock Holmes. Arthur was Scottish doctor, who
writes about innocent people who go to prison for nothing, and he invented Sherlock Holmes
forensic detective, and he writes about sherlock where he live and what do does and his stories...
detective stories that sherlock solves. And then he kills sherlock in his story, but the people are
furious about that. Then he came back to life, and he write 56 stories about him.
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Priloha 6 - Prepis hromadného setkani 2

0:00

Vocabulary

Autorka vyzkumu: So before we start with the text, we will do some vocabulary. Let’s look at
the paper. What will we talk about? What do you think?

David: About senses?

Autorka vyzkumu: Yes, about senses. What does it mean?

David: Smysly?

Autorka vyzkumu: Yes, smysly. Anna, can you name all the senses?

Anna: Yes, hearing, sight, smell, taste, and touch

Autorka vyzkumu: Can you connect each picture with the correct word? You can work together.
Pupils writing

Autorka vyzkumu: Can you take turns and tell me what each picture represents?

Anna: Hearing

David: Smell

Petr: Taste

Anna: Touch

David: Sight

Autorka vyzkumu: Now | want you to read the sentences at the botDavid of the paper. Do you
see any highlighted words?

Anna: Yes

David: Yes

Autorka vyzkumu: What colour are they, Petr?

Petr: Blue

Autorka vyzkumu: Yes. Highlighted words are blue. Read the sentences and then divide the
blue words under each sense. Do you understand?

Anna: Yes

Autorka vyzkumu: You can work together if you want to.

Pupils working on their own, giving signs once they are finished,

Autorka vyzkumu: Anna, can you read the first sentence and tell me where did you put the blue
word?

Anna: | like listening to music. Listening is in hearing.

David: Listening is In hearing. David, read the next sentence.

Petr: Deaf people can’t play instruments very well. Deaf is sight.

Autorka vyzkumu: Ok, do you agree?

Anna: No.

Petr: No.

Autorka vyzkumu: So what do you think?
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Anna: | put deaf in hearing.

Autorka vyzkumu: Yes, that is correct. Can you explain what does deaf mean?

Anna: People who can’t hear.

Autorka vyzkumu: Yes. You can write it down if you want to. David, can you continue with the
third sentence?

David: Can you taste the soup? | putitin taste.

Autorka vyzkumu: David, read the fourth sentence, please.

Petr: The meal is full of flavor. Flavor is in taste.

Autorka vyzkumu: Flavour is taste, do you all agree?

Anna: Yes

Autorka vyzkumu: Yes, that is correct. Anna, the fifth sentence, please,

Anna: | love the feel of warm ben on winters night. | put feel in touch.

Autorka vyzkumu: Do you agree with Anna?

David: Yes

Petr: Yes

Autorka vyzkumu: Yes. | also agree. Petr, let’s read the next one.

Petr: The sound was too loud. Sound is in hearing.

Autorka vyzkumu: What about you, Anna and David, did you put it into hearing as well?
Anna: Yes

David: Yes

Autorka vyzkumu: Good, next one Anna.

Anna: What is that odour? The smell is disgusting. | put it both into smell.

Autorka vyzkumu: Do you agree?

David: Yes

Autorka vyzkumu: David, read the next one.

David: Let’s go and see the new movie. See is sight.

Autorka vyzkumu: Do you agree?

Anna: Yes

Petr: Yes

Autorka vyzkumu: Yes, that is correct. Petr, read the next one.

Petr: You always smell great. What fragrance do you use? | put it in smell.

Autorka vyzkumu: Yes, that is correct, do you know all the words?

Anna: No, what is frangrance?

David: Vonavka?

Autorka vyzkumu: Yes. You could also say a perfume. Anna, can you read the next one, please.
Anna: | hate the texture of banana! | can’t eat it. | put texture in touch and eat in taste.
Autorka vyzkumu:. Do you agree?

David: Yes
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Petr. JA mdm texture in sight.

Autorka vyzkumu: | think you are both correct, because you can feel the texture with you hands
and your lips, so that would be touch, but you can also see a texture, so Petrs answer would be
also possible. But, in this specific sentence, does the person feel the texture with their skin or
does the person see the texture?

Petr: Feels it.

Autorka vyzkumu: So where will we put it? Touch or sight?

Petr: Touch

Autorka vyzkumu: Good. David, next one please.

David: Look at it! Sight.

Autorka vyzkumu: Yes, and the last one, Petr?

Petr: Can you hold it for me? It is touch.

Autorka vyzkumu: Do you agree?

Anna: Yes

David: Yes

Teacher: Ok, do you understand everything, or do you need to translate or explain anything?
Anna: No

David: No

Petr: No

10:45

Autorka vyzkumu: Let’s start working with the text. | will give you a while to look at the paper
first and you tell me when you are ready.

11:45 Autorka vyzkumu: Are you all ready?

Anna: Yes

David: Yes

Petr: Yes

Scan

11:47 Pictures

Autorka vyzkumu: Tell me, are there any pictures?
Anna: Yes

David: Yes

Petr: Yes

Autorka vyzkumu: How many pictures are there?
Anna: Four

David: Four

Autorka vyzkumu: What kind of picture is it?
Anna: Photo
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David: Photos

Petr: Photo

Autorka vyzkumu: Who or what is in the pictures?

Anna: This is a perfume maybe... hmm and this is a boy with a flour and a book.
David: There is a woman with flowers, and she is smelling them

Petr: Some glasses with... something

Autorka vyzkumu: What could be inside?

Anna: | don’t know it in English, but maybe koreni.

Autorka vyzkumu: Yes, maybe. It’s spices.

Anna: Oh okay, so some spices.

Autorka vyzkumu: What else are the people doing in these pictures?

Anna: They are all smelling a flower.

Autorka vyzkumu: Is there anything else you can say about the pictures?
Anna: No

David: One picture is black and white, maybe it is old. And the others are with colours.
Anna: Oh and this is a painting.

Autorka vyzkumu: Well, so they are not all photos, right?

David: No, this is a painting. There are three photos.

Autorka vyzkumu: Yes, good gob.

Titles

14:16 Autorka vyzkumu: Is there a title?

Anna: Yes

David: Mhm

Petr: Yes

Autorka vyzkumu: Can you show me the title? Petr, can you read it?
Petr: Follow your nose.

Autorka vyzkumu: Are there any subtitles?

Anna: Yes

David: Yes

Petr: Yes

Autorka vyzkumu: Anna, can you read it?

Anna: Meet three people whose sense of smell has made a difference to their lives.
Autorka vyzkumu: Are there any headings?

Anna: No

David: Yes

Petr: Yes

Autorka vyzkumu: David, can you read them?
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David: Hellen Keller, James Bell, Journalist Lucy Mangan

Autorka vyzkumu: Petr, do you agree?

Petr: Yes

Autorka vyzkumu: Anna, can you read the first sentence of the text?

Anna: Helen Keller was a famous activist for the deaf and blind, and was deaf and blind herself.
Autorka vyzkumu: Petr, can you read the last sentence of the text?

Petr: She can feel the different texture of... lasagne, steak or fish, but for her they’re all quite
tasteless.

Autorka vyzkumu: Is the text divided into paragraphs?

Anna: Yes

David: Yes

Petr: Yes

Autorka vyzkumu: How many paragraphs are there?

Anna: Three

David: Three

Autorka vyzkumu: Anna, can you read the first and the last word of the first paragraph?
Anna: Helen, place

Autorka vyzkumu: David, can you read the first and the last word of the second paragraph?
David: James, fragrances

Autorka vyzkumu: Petr, can you read the first and the last word of the third paragraph?

Petr: Journalist and tasteless

Autorka vyzkumu: Yes, very good. In the text, are there any other characters besides letters?
Numbers/ question tags/ exclamation marks/ brackets, ...

Anna: Yes. Here 140, There is no question tag.

David: Yes. | don’t see any exclamation mark or brackets. There is a percentage. 75 to 95.

Petr: Yes. There are numbers... 2800.

Text

19:19 Autorka vyzkumu: Look at the letters.

Autorka vyzkumu: Are they all the same size / colour?
Anna: No

David: No

Petr: No

Autorka vyzkumu: What words are different?

Anna:

David: Names. And some words are blue.

Petr: Names are bigger.

Autorka vyzkumu: What about the title and the subtitle?
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Anna: It’s bigger.

Petr: The paragraphs are named A, Band C

Autorka vyzkumu: Good job, how do we call it? When a paragraph has a name or a title?
Petr: Heading?

Autorka vyzkumu: Yes! So, at the beginning, you said there are no headings. So are there?
Petr: Yes, there are three headings. A, Band C

Autorka vyzkumu: Are there any words highlighted in the text? Can you read them?

Anna: Yes. James Bell and the blue.

David: Yes. Lucie Mangan

Petr: Yes. Hellen Keller

Autorka vyzkumu: Is there any direct speech in the text?

Anna: Yes. “You start with a superior sense of smell, but you must train it, like a concert pianist”.
David: Yes

Petr: Yes. “When a person passes”.

Autorka vyzkumu: Is there anything else you can see on the whole paper? What is it?
Anna: Yes | can see this in the text... it’s pomléka in Czech and that’s all | guess.

David: It's on a website. There is a website background.

Petr: No

Autorka vyzkumu: What do you think the text will be about? You can write it down.
Anna: About inventing perfumes and how they did it.

David: About how they made flavours for perfumes.

Petr: About some smell and maybe some... néjaké nemoci spojené s vnimanim prosteé.

Question

22:40

Autorka vyzkumu: You told me a lot of things about this paper. Now, look at what you wrote
and based on what you think about the text, create a question. Make a question, then you will
read the text. And after that, you will try to answer your question. So, create the question
about something, that you think you will find in the text. But, don’t worry if you don’t find the
answer after reading, that is ok.

Autorka vyzkumu: Do you understand?

Anna: Yes

David: Yes

Petr: Mhm

Autorka vyzkumu: You should make at least one question. But you can create as many as you
want, it is up to you. And you will write the question on the paper. Don’t worry, if you start
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reading and you feel like you will not find an answer to the question, you can always change
the question.

Pupils writing, giving a sign once finished.

25:25 Autorka vyzkumu: Can you read your questions?

Anna: When they invented perfume? Who invented them? And how?

David: Can be food in the flavour? Who made first perfume? How many flavours can be in
perfume?

Petr: Have they all some inventions? Did someone live in BC?

Read

25:45 Autorka vyzkumu: Now you will read the text. While reading, you can make notes on the
paper. You can also underline words or sentences in the text that are important to your
question. And also write down things / underline that you don’t understand.

Autorka vyzkumu: Please, Anna, read the first paragraph out loud.

Anna: Helen Keller was a famous activist for the deaf and blind, and was deaf and blind herself.
She had an extraordinary sense of smell, and could identity people's jobs by the odour on their
clothes. "When a person passes," she said, impression of where he has been - the kitchen, the
garden, or the sickroom." She also described smell as something "that transports us across
thousands of miles and all the years we have lived." A smell can remind us of another time and
place.

Autorka vyzkumu: Please, Petr, continue reading.

David: James Bell has worked for a perfume company for over twenty years. He says, "You start
with a superior sense of smell, but you must train it, like a concert pianist." James passed a 'smell
test' and the company sent him to study at a perfumery school in France, where he learned to
recognize about 2,800 synthetic and 140 natural materials. Since that time he has helped to
create some of the world's favourite fragrances.

Autorka vyzkumu: Please, David, finish the text.

Petr: Journalist Lucy Mangan has never smelled the fragrance of a rose. She has never tried
different perfumes in a shop. Lucy is anosmic, which means she can't smell anything. She has
been anosmic since birth. As 75-95% of the flavour of food comes from its smell, meals have
never had much flavour. She can feel the different textures of lasagne, steak, or fish, but for her
they're all quite tasteless.

Autorka vyzkumu: Is there anything you didn’t understand?

Anna: Yes, this. Extra ordinary

Autorka vyzkumu: Ok, does anybody know what it means?

David: Nadnormalni?
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Petr: | don’t know.

Autorka vyzkumu: Yes, vyjimecény. Anything else?
Anna: Yes, fragrances.

David: Vonavky

Anna: Ok, that’s all.

Autorka vyzkumu: Please, read the text on your own if you need to.
All pupils reading.

20:19 Autorka vyzkumu: Are you finished?

Anna: Yes

David: Yes

Petr: Yes

Autorka vyzkumu: Is there anything you don’t understand?
Anna: No

David: No

Petr: No

Autorka vyzkumu: You can read the text again if you want to.
Anna: No

David: No

Petr: No

Respond

32:23 Autorka vyzkumu: If you found an answer to your question, write it on the paper.
Pupils writing

34:16 Autorka vyzkumu: Did you find answers to your questions?

Anna: No...

David: Yes, but only one

Petr: Yes, one

Autorka vyzkumu: Can you read your question and your answer?

David: Can be food in the flavour? Yes, it can be. And 240 more natural materials.

Petr: Have they all some inventions? James Bell study a perfumery school in France.

Review

34:50 Autorka vyzkumu: Can you tell me what did you learn in the text? Can you describe the
text with a few sentences? You can write them down first if you want.

Pupils writing.

39:38 So can you tell me what you remember from the text?
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Anna: About woman who can’t smell anything, so food is not that tasty for her and about a men
who works in perfume factory for twenty years and | don’t remember anything else.

David: It was about perfumes and deaf and blind girl that can smell jobs or where the person was,
and it was about a man who studied perfume school in France.

Petr: About three people, one have really good smell, one have no smell, she don’t have smell
since her birth. Last go study perfumery.

41:22
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Priloha 7 - Prepis hromadného setkani 3

0:00

Vocabulary

Autorka vyzkumu: So before we start with the text, we will do some vocabulary. Let’s look at
the paper. On the left, you can see some phrasal verbs. Do you know what a phrasal verb is?
David: Néjaké fraze?

Autorka vyzkumu: Yes, phrasal verbs are difficult, because the meaning is not always very clear,
and you need to memorize what it means. There are the meanings on the right, do you see
them?

Anna: Yes

Autorka vyzkumu: So, connect each phrasal verb with one meaning. You can work together if
you want to.

Pupils writing

Autorka vyzkumu: Now, everyone will read one phrase and connect it with the meaning.
Anna: Set off — begin a journey.

David: Leave behind — go away and not take something

Anna: Stop off — be a guest.

Autorka vyzkumu: | don’t think that is a match, but we will continue, and we will figure it out,
okay?

David: Stay with — continue and carry on —stay for a short time.

Autorka vyzkumu: Okay, so you got the first two correctly. Let’s look at the other three verbs.
David: Maybe stop off is stay for a short time?

Autorka vyzkumu: Yes, that is correct, how would you translate it?

David: Zastavit se na chvilku?

Autorka vyzkumu: Yes. What about stay with?

Anna: Zlstat s nékym?

David: Be a guest?

Autorka vyzkumu: Yes! And the last one? Carry on?

Anna: Continue

David: Continue

Autorka vyzkumu: Now take this and try to put these phrasal verbs, that we just talked about,
into these sentences. You can work together if you want to.

Pupils working on their own, giving a sign once they are finished,

Autorka vyzkumu: Anna, can you read the first sentence?

Anna: When do you set off on your trip.

Autorka vyzkumu: Ok, do you agree?

David: Yes

Autorka vyzkumu: David, read the next sentence, please.
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David: Do you need to stop, or can you stop off.

Autorka vyzkumu: Anna, do you agree?

Anna: No. Carry on.

Autorka vyzkumu: Yes, that is correct. Do you remember the meaning of the phrase?
David: Yes, to stay somewhere for a short time.

Autorka vyzkumu: Correct, can you translate your sentence, please?
David: Potfebujes zastavit, nebo muzes zastavit na chvilku?

Autorka vyzkumu: Anna, can you translate yours?

Anna: Potrebujes zastavit, nebo mizem pokracovat?

Autorka vyzkumu: David, what do you think is correct?

David: Carry on is correct.

Autorka vyzkumu: Anna, number three.

Anna: On the way home, we'll stop off at the shops.

Autorka vyzkumu: David, do you agree?

David: Yes

Autorka vyzkumu: Good, read the last one please.

David: It's hard to leave behind your family and friends.

8:47

Autorka vyzkumu: Let’s start working with the text. | will give you a while to look at the paper
first and you tell me when you are ready.

9:23 Autorka vyzkumu: Are you all ready?

Anna: Yes

David: Yes

Scan

9:25

Pictures

Autorka vyzkumu: Tell me, are there any pictures?
Anna: Yes

David: Yes

Autorka vyzkumu: How many pictures are there?
Anna: Two

David: One

Autorka vyzkumu: What kind of picture is it?
Anna: Photo

David: Photo

Autorka vyzkumu: Who or what is in the pictures?
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David: Some children

Autorka vyzkumu: What could be inside?

Anna: They are waving and sitting on a boat

David: Waving from a boat

Autorka vyzkumu: Is there anything else you can say about the pictures?

Anna: There are six children

David: They are on a sea.

Autorka vyzkumu: Are they all children?

Anna: Maybe this is like an adult. The woman on the right.

David: Yes

Autorka vyzkumu: Anna, you said there were two pictures, can you tell me something about
that one?

Anna: Theres a lady on it. It is her profile picture maybe. She is wearing glasses and a hat
Autorka vyzkumu: Do you think that the lady on this picture is the same lady that is sitting on
the boat?

Anna: Yes, probably

David: Yes

Titles

11:10 Autorka vyzkumu: Is there a title?

David: Yes

Autorka vyzkumu: Can you show me the title? David, can you read it?

David: Rachel Ridley

Autorka vyzkumu: Are there any subtitles?

Anna: Yes

David: Yes

Autorka vyzkumu: Anna, can you read it?

Anna: Follow the dream.

Autorka vyzkumu: Are there any headings?

Anna: No

David: Yes

Autorka vyzkumu: David, can you read them?

David: Follow the dream

Autorka vyzkumu: Okay, so Rachel Ridley is a title and follow the dream is a subtitle and a
heading, correct??

Anna: Yes

Autorka vyzkumu: Let’s think about it. Could the “Rachel Ridley” be something else than a title?
Anna: Oh, that is her blog.
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David: It could be a website

Autorka vyzkumu: So if this it the name of the website, what is the title of the text?

David: probably this — follow the dream

Autorka vyzkumu: And is there a subtitle?

Anna: No

David: Yes

Autorka vyzkumu: David, can you read the subtitle?

David: Hey! Do you dream of exotic places? Of trips to distant deserts and mountains? Do you
dream of adventure? Well, Liz Clark has been living that dream, and I've been following her
inspirational blog.

Anna: Oh, okay

Autorka vyzkumu: Anna, can you read the first sentence of the text?

Anna: When Liz finished university in California, she wasn’t sure about her future

Autorka vyzkumu: David, can you read the last sentence of the text?

David: Liz, | think I'll join you! Does anyone else want some adventure?

Autorka vyzkumu: Is the text divided into paragraphs?

Anna: Yes

David: Yes

Autorka vyzkumu: How many paragraphs are there?

Anna: Five

David: Five

Autorka vyzkumu: Anna, can you read the first and the last word of the first paragraph?

Anna: When, it

Autorka vyzkumu: David, can you read the first and the last word of the second paragraph?
David: Over, islands

Autorka vyzkumu: Anna, can you read the first and the last word of the third paragraph?
Anna: During, surf

Autorka vyzkumu: David, can you read the first and the last word of the fourth paragraph?
David: But, fun

Autorka vyzkumu: Anna, can you read the first and the last word of the fifth paragraph?
Anna: She, adventure

Autorka vyzkumu: Good. In the text, are there any other characters besides letters? Numbers/
question tags/ exclamation marks/ brackets, ...

Anna: Yes. Maybe 2005, There is an exclamation mark at the end.

David: Yes. Here is a question tag. | don’t see any exclamation mark. There is a direct speech “it
feels so great to inspire others to live their dream”

Text
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16:33 Autorka vyzkumu: Look at the letters.

Autorka vyzkumu: Are they all the same size / colour?

David: No

Autorka vyzkumu: What words are different?

David: The title and subtitle is different and some words is different colour. Like set off and leave
behind

Autorka vyzkumu: Are there any words highlighted in the text? Can you read them?
Anna: Yes. The blue ones.

David: No

Autorka vyzkumu: Is there anything else you can see on the whole paper? What is it?
Anna: Maybe she posted it on her blog on 23" of March. There is the date and the time.
David: Hmm, no,

Autorka vyzkumu: What do you think the text will be about? You can write it down.
Anna: About Rachel’s life and some her adventure.
David: It will be about some adventure.

Question

19:10

Autorka vyzkumu: You told me a lot of things about this paper. Now, look at what you wrote
and based on what you think about the text, create a question. Make a question, then you will
read the text. And after that, you will try to answer your question. So, create the question
about something, that you think you will find in the text. But, don’t worry if you don’t find the
answer after reading, that is ok.

Autorka vyzkumu: Do you understand?

Anna: Yes

David: Yes

Autorka vyzkumu: You should make at least one question. But you can create as many as you
want, it is up to you. And you will write the question on the paper. Don’t worry, if you start
reading and you feel like you will not find an answer to the question, you can always change
the question.

Pupils writing, giving a sign once finished.

23:40 Autorka vyzkumu: Can you read your questions?

Anna: What kind of adventure she experienced? What exotic place she visit? Who is Liz Clark?
And how old was Rachel when she experienced some adventure.

David: What was the best adventure? Where she was? How long does she travelled?

171



Read

24:15 Autorka vyzkumu: Now you will read the text. While reading, you can make notes on the
paper. You can also underline words or sentences in the text that are important to your
question. And also write down things / underline that you don’t understand.

Autorka vyzkumu: Please, Anna, read the first paragraph out loud.

Anna: When Liz finished university in California, she wasn't sure about her future. Then one day
she met one of her old professors and he offered to lend her his yacht for as long as she wanted
it.

Autorka vyzkumu: Please, David, continue reading.

David: Over the next three years, Liz learned to sail - and in October 2005, she set off on her
journey. It was hard for Liz to leave behind her friends and family, but over ten years and more
than 25,000 miles later, she's still travelling. She's been to so many fascinating places. Among
other countries, she has stopped off in Mexico, Costa Rica, Panama and the Galapagos Islands.
Autorka vyzkumu: Please, read the text on your own.

Pupils reading.

28:15 Autorka vyzkumu: Are you finished?

Anna: Yes

David: Yes

Autorka vyzkumu: Is there anything you don’t understand?

Anna: No

David: No

Autorka vyzkumu: You can read the text again if you want to.

Anna: No

David: No

Respond

28:25 Autorka vyzkumu: If you found an answer to your question, write it on the paper.

Pupils writing

31:34 Autorka vyzkumu: Can you read your question and your answer?

Anna: What kind of adventure she experienced? She was living on the ocean. What exotic place
she visit? So... She visited Costa Rica, Panama, Mexico and so many others. Who is Liz Clark? She
is a girl who lived on the ocean after university. And how old was Rachel when she experienced
some adventure. She didn’t experience any yet

David: What was the best adventure? The best adventure was the whole and living on the ocean.
Where she was? She was in Mexico, Costa Rica and many countries. How long does she travelled?
She has travelled 10 years and she is still travelling,
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Review

32:52 Autorka vyzkumu: Can you tell me what did you learn in the text? Can you describe the
text with a few sentences? You can write them down first if you want.

Pupils writing.

34:43 So can you tell me what you remember from the text?

Anna: Liz was in university in California, but she wasn’t surer about her future. Then one day she
met her professor, and he gave her his yacht she she started travelling a lot.

David: Her professor gave her his yacht. She travelled 25.000 miles. She want someone to be with
her, because she don’t like be lonely. She left behind family and friends.

36:09
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Priloha 8 - Prepis hromadného setkani 4

0:00

Vocabulary

Autorka vyzkumu: So before we start with the text, we will do some vocabulary. Let’s look at
the paper. On the left, there are words, on the right there are the definitions or word that has
the same meaning. You should connect each word with one definition, okay? You can work
together. Do you understand?

David: Yes

Autorka vyzkumu: Are you finished?

Anna: Yes

David: Yes

Autorka vyzkumu: Okay, so let’s check it together. Anna, can you read the first word and tell
me the definition?

Anna: Provide — make someone to believe something?

Autorka vyzkumu: Not really. It means something else, but it is okay. What about you David,
do you have the same answer?

David: Yes

Autorka vyzkumu: Okay, so provide means to make something available - to give something
to use. So for example your mom provides you food, she buys the food so that you can eat it
at home. Is it clear?

Anna: Yes

Autorka vyzkumu: Good. So David, do the next one.

David: To deal with, to do something about a person or a thing that causes a problem or a difficult
situation.

Autorka vyzkumu: Yes, that is correct, Anna?

Anna: View is opinion?

Autorka vyzkumu: Yes. David, next one, please.

David: Regularly is usually, repeatedly

Autorka vyzkumu: Yes. Government

David: the group of people with the authority to govern a country or a state

Autorka vyzkumu: Yes, what is it in Czech?

Anna: Vlada?

David: Yes, vlada

Autorka vyzkumu: Yes. On to the next one, what is to convince?

Anna: Convince.. maybe make someone to believe something?

Autorka vyzkumu: Yes! Make someone to believe something. For example.. | could try to
convince you that I’'m the president of Czech republic, but you wouldn’t believe me probably,
right?
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David: No

Anna: Maybe

Autorka vyzkumu: Solution, David?

David: Solution is an answer or an explanation to a problem.

Autorka vyzkumu: Yes, do you know it in Czech??

Anna: Well.. feSeni.

Autorka vyzkumu: Yes, that is correct. Anna, environment?

Anna: Environment is the surroundings in which a person, animal or plant lives.

Autorka vyzkumu: Correct. David, next one?

David: Persuade is make someone to do something.

Autorka vyzkumu: Yes, correct. Do you see the difference between convince and persuade?
Anna: Yes, with convince the person believes, but with persuade the person does something.
Autorka vyzkumu: Yes, great. You try to convince someone into believing something, it can be
a lie. But when you persuade someone, you try to make someone do something. What about
the last one?

David: Incredible is something so great, it is difficult to believe.

Autorka vyzkumu: Yes, correct. Something truly great. Is there anything incredible in your life?
Anna: Hmm... maybe my boyfriend is incredible?

Autorka vyzkumu: That is great, Anna. Is there anything you didn’t understand, that should be
explained a bit more? | can give you some more examples.

David: No

Anna: No

8:10

Autorka vyzkumu: Let’s start working with the text. | will give you a while to look at the paper
first and you tell me when you are ready.

9:12 Autorka vyzkumu: Are you all ready?

Anna: Yes

David: Yes

Scan

9:15

Pictures

Autorka vyzkumu: Tell me, are there any pictures?
Anna: Yes

David: Yes

Autorka vyzkumu: How many pictures are there?
Anna: Four
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David: Four

Autorka vyzkumu: What kind of picture is it?

Anna: Photo

David: Animals and some buildings

Autorka vyzkumu: Who or what is in the pictures?

David: Cow, mantis and.. cooked mantis

Autorka vyzkumu: Is there anything else you can say about the pictures?
David: There is some tall building.

Anna: The cow is like a graph

Autorka vyzkumu: Ok, lets talk about the graph. What do you think about it? Why is there a
cow, why are there these colours?

David: Maybe 75% is meat

Anna: And 25% is vegetables that people eat.

Autorka vyzkumu: Yes, good. What about the other pictures?

David: Those are the mantis.. or how do you say kobylka?

Autorka vyzkumu: A grasshopper

David: So a grasshopper

Titles

10:55

utorka vyzkumu: Is there a title?

Anna: Yes

Autorka vyzkumu: Can you show me the title? Anna, can you read it?
David: The food of the future.

Autorka vyzkumu: Are there any subtitles?

Anna: Here

Autorka vyzkumu: David, can you read it?

David: Insects and the superfood of the future

Autorka vyzkumu: Are there any headings?

Anna: No

David: No

Autorka vyzkumu: Anna, can you read the first sentence of the text?
Anna: There are a lot of hungry people in the world, so how do we deal with it?
Autorka vyzkumu: David, can you read the last sentence of the text?
David: How much food made with insects will you eat?

Autorka vyzkumu: Is the text divided into paragraphs?

Anna: Yes

David: Yes
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Autorka vyzkumu: How many paragraphs are there?

Anna: Two

David: Two

Autorka vyzkumu: Anna, can you read the first and the last word of the first paragraph?

Anna: There, animals

Autorka vyzkumu: David, can you read the first and the last word of the second paragraph?
David: So, eat

Autorka vyzkumu: In the text, are there any other characters besides letters? Numbers/
question tags/ exclamation marks/ brackets, ...

Anna: No numbers, some question tags, there is a question “why don’t we eat insects?”, no
exclamations and no direct speech

David: No, there aren’t any numbers or exclamation marks.

Text

12:41

Autorka vyzkumu: Look at the letters. Are they all the same size / colour?

David: No

Autorka vyzkumu: What words are different?

David: Insects.

Autorka vyzkumu: So what is different?

David: It's bigger and have... different colour.

Anna: Some words are blue, they are highlighted.

Autorka vyzkumu: Can you read some of the highlighted words?

Anna: They in the text, it is bold. And blue is dealt with, solution, convince

David: persuade, view and flavour and bite

Autorka vyzkumu: Is there anything else you can see on the whole paper? What is it?
David: Another text

Autorka vyzkumu: And what is it?

David: Some facts

Autorka vyzkumu: Is there a title?

Anna: Yes, world food facts

Autorka vyzkumu: And subtitle?

Anna: Did you know that

David: Did you know that

Autorka vyzkumu: Is the text somehow divided, are there any headings? Tell me anything
David: There are some questions and highlighted words, questions and numbers, like 2050. That
is a year.

Anna: There are paragraphs
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David: Each paragraph is one text

Autorka vyzkumu: What do you think the text will be about? You can write it down.
Anna: | think it will be about what are we gonna eat in the future.
David: About healthier food and how can people eat healthier.

Question

19:00

Autorka vyzkumu: You told me a lot of things about this paper. Now, look at what you wrote
and based on what you think about the text, create a question. Make a question, then you will
read the text. And after that, you will try to answer your question. So, create the question
about something, that you think you will find in the text. But, don’t worry if you don’t find the
answer after reading, that is ok. You should make at least one question. But you can create as
many as you want, it is up to you. And you will write the question on the paper. Don’t worry,
if you start reading and you feel like you will not find an answer to the question, you can always
change the question.

Pupils writing, giving a sign once finished.

20:50 Autorka vyzkumu: Can you read your questions?

Anna: Why we should eat insects? How insects taste? How many meat are people eating?
David: What is the healthiest meat? What can change meal in the future?

Read

21:15

Autorka vyzkumu: Now you will read the text. While reading, you can make notes on the paper.
You can also underline words or sentences in the text that are important to your question. And
also write down things / underline that you don’t understand.

Autorka vyzkumu: Please, Anna, read the first paragraph aloud.

Anna: There are a lot of hungry people in the world, so how do we deal with it? In the next thirty
years, we'll need to provide enough protein for billions more mouths, and with all these extra
people there will be even less space for farming. One solution is for us to eat insects. They are a
great source of protein and they don't need as much space or water as farm animals.

Autorka vyzkumu: Please, David, continue reading.

David: So why don't we eat insects regularly? The fact is that many people in Asia, Africa and
South America already do. The problem is that Europeans and North Americans don't want to.
Some governments are now trying to convince them why it is a good idea. The Nordic Food Lab
in Copenhagen, for example, developed the 'Insect Deliciousness' project.
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Autorka vyzkumu: Ok, let’s read the rest of the text on your own. If you already found an
answer, you can write it down. If you can think of any other question, you can write that down
as well.

Pupils reading.

Autorka vyzkumu: Are you finished?

Anna: Yes

David: Yes

Autorka vyzkumu: Is there anything you don’t understand?

Anna: No

David: No

Autorka vyzkumu: You can read the text again if you want to.

Anna: No

David: No

Respond

24:15 Autorka vyzkumu: If you found an answer to your question, write it on the paper.

Pupils writing

Autorka vyzkumu: Can you read your question and your answer?

Anna: Why we should eat insects? Because they are great source of protein and they don’t need
as much space or water as farm animals. How insects taste? | don’t found answer to this question.
How many meat are people eating? | guess it is 75% because of the graph.

David: What is the healthiest meat? The Nordic Food Lab that healthier meat is from insects.
What can change meal in the future? They want to.. Europe and North America to eat more
insects because it is healthier.

Review

27:05

Autorka vyzkumu: Can you tell me what did you learn in the text? Can you describe the text
with a few sentences? You can write them down first if you want.

Pupils writing.

28:40

So can you tell me what you remember from the text?

Anna: ,In 30 years we should start eating insects because there will be not enough food for
everyone cause there will be like billion people more than now. And some countries are already
eating insects, because.. | don‘t know.

David: , It was about future meat and how to solve problems with meat and protein.”

29:27
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Priloha 9 - Prepis hromadného setkani S

0:00

Vocabulary

Autorka vyzkumu: So before we start with the text, we will do some vocabulary, that you will
need for the text. | want you to connect each adjective, that you can see on the top with the
meaning. Do you understand?

David: Yes

Autorka vyzkumu: Ok, you can work together.

Pupils writing

Autorka vyzkumu: Now, please take turns, choose one word and tell me the definition of the
word.

Anna: Historic is important in history

Autorka vyzkumu: Do you agree?

David: Yes

Petr: Yes

Autorka vyzkumu: Ok, good, David?

David: Ordinary is not different in any way.

Petr: Yes

Anna: Yes

Autorka vyzkumu: Good, Petr?

Petr: Creative is involving the use of skill or imagination

Autorka vyzkumu: Do you agree?

Anna: Yes

David: Yes

Anna: Different from what is normal is unusual

Autorka vyzkumu: Yes, that is correct. The last one, David?

David: Challenging is the last one.

Autorka vyzkumu: Okay, that was all correct. You can keep this in front of you so that you can
always find the meaning of the word while reading.

3:35

Autorka vyzkumu: Let’s start working with the text. | will give you a while to look at the paper
first and you tell me when you are ready.

4:55

Autorka vyzkumu: Are you all ready?

Anna: Yes

David: Yes

Petr: Yes
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Scan

5:00

Pictures

Autorka vyzkumu: Tell me, are there any pictures?

Anna: Yes

David: Yes

Petr: Yes

Autorka vyzkumu: How many pictures are there?

Anna: Three

David: Three

Petr: Four

Tacher: Okay, so you think its three and Petr thinks there are four. So lets look at it.
Petr: No, there are three. J4 jsem myslel Ze to jsou dva tam dole a to je jeden.
Autorka vyzkumu: Okay. So what kind of picture is it?

Anna: Photo

David: Photos

Petr: Photo

Autorka vyzkumu: Who or what is in the pictures?

Anna: Theres so many people and two girls are walking down the stairs, they are probably in
some sort of school

David: There is some building. Outside there is a playground with children.

Petr: There is two people and they are holding a book. One is a woman and one is man.
Autorka vyzkumu: Is there anything else you can say about the pictures?

Anna: No

Titles

Autorka vyzkumu: Is there a title?

Anna: Yes

David: Yes

Petr: Yes

Autorka vyzkumu: Can you show me the title? Petr, can you read it?
Petr: Brit School, London

Autorka vyzkumu: Are there any subtitles?

Anna: Yes

Petr: Yes

Autorka vyzkumu: Anna, can you read it?

Anna: Are you looking for a secondary school with a creative atmosphere? You'll be able to find
it at the Brit school.
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Petr: It is Buenos Aires, Argentina.

Autorka vyzkumu: Now tell me, is there one title or two titles?

Anna: Two

David: Two

Petr: Two

Autorka vyzkumu: Petr, can you read the second one?

Petr: River plate school

Autorka vyzkumu: Why are there two titles?

Petr: Because it is two different text. One is about school in London and

David: And river plate school is the second.

Autorka vyzkumu: If there are two titles, are there also two subtitles?

Anna: Yes

Autorka vyzkumu: Are there any headings?

Anna: No

David: No

Petr: No

Autorka vyzkumu: Anna, can you read the first sentence of the text?

Anna: Which one?

Autorka vyzkumu: Lets start with the first one.

Anna: Brit School students can take special classes in technology and performing arts like dance,
singing, music and drama.

Autorka vyzkumu: David, can you read the last sentence of the text?

David: If you study hard and have a passion for performing arts, you won't be able to resist the
BRIT School.

Autorka vyzkumu: Petr, can you read the first and the last sentence of the second text?
Petr: This is definitely a school with a difference and now the school and its ideas have changed
and everyone has the chance to be part of this historic institution.

Autorka vyzkumu: Is the text divided into paragraphs?

Anna: Yes

David: Yes

Petr: Yes

Autorka vyzkumu: How many paragraphs are in the first text?

Anna: Two

David: Two

Autorka vyzkumu: How many paragraphs are in the second text?

Anna: Three

David: Three

Petr: Three
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Autorka vyzkumu: Anna, can you read the first and the last word of the first paragraph?

Anna: Brit, actors

Autorka vyzkumu: David, can you read the first and the last word of the second paragraph?
David: Young, school

Autorka vyzkumu: Petr, can you read the first and the last word of the next paragraph?

Petr: This, teams

Petr: Three

Autorka vyzkumu: Anna, can you read the first and the last word of the next paragraph?
Anna: River, court

Autorka vyzkumu: David, can you read the first and the last word of the next paragraph?
David: The school, institution

Autorka vyzkumu: Yes, very good. In the text, are there any other characters besides letters?
Numbers/ question tags/ exclamation marks/ brackets, ...

Anna: Yes. There is a question tag — are you looking for a secondary school? There are no
exclamation marks

David: Yes. There are numbers - 2000

Petr: Yes. 1928. There are no brackets.

Text

Autorka vyzkumu: Look at the letters.

Autorka vyzkumu: Are they all the same size / colour?

Anna: No

David: No

Petr: No

Autorka vyzkumu: What words are different?

Anna:

David: Brit is bigger letters. Some words are blue

Petr: Titles are bigger. Titltes and subtitles are different colours.

Autorka vyzkumu: Are there any words highlighted in the text? Can you read them?
David: Creative, ordinary, unusual and challenging and historic

Autorka vyzkumu: Is there any direct speech in the text?

Anna: No

David: No

Autorka vyzkumu: Is there anything else you can see on the whole paper? What is it?
Anna: No

Petr: No

Autorka vyzkumu: What do you think the text will be about? You can write it down.
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Anna: About two different schools in two different countries and their history
David: It will be about two schools
Petr: It will be about British and American schools and their differences.

Question

16:30

Autorka vyzkumu: You told me a lot of things about this paper. Now, look at what you wrote
and based on what you think about the text, create a question. Make a question, then you will
read the text. And after that, you will try to answer your question. So, create the question
about something, that you think you will find in the text. But, don’t worry if you don’t find the
answer after reading, thatis ok.

Autorka vyzkumu: Do you understand?

Anna: Yes

David: Yes

Petr: Mhm

Autorka vyzkumu: You should make at least one question. But you can create as many as you
want, it is up to you. And you will write the question on the paper. Don’t worry, if you start
reading and you feel like you will not find an answer to the question, you can always change
the question.

Pupils writing, giving a sign once finished.

Autorka vyzkumu: Can you read your questions?

Anna: So for the first text | have questions: Is it a private school? Who invented this school? For
the second one | have when does the school start? Where exactly is the school? And for both |
have how old are the schools and how many people are studying here?

David: Is there some special subjects? What kind of school is it? How many students are in the
school and what sports are in the school?

Petr: Is the first school different compared to ordinary school? What is the schools differences to
ordinary school? Are they same in ideas?

Read

21:52

Autorka vyzkumu: Now you will read the text. While reading, you can make notes on the paper.
You can also underline words or sentences in the text that are important to your question. And
also write down things / underline that you don’t understand.

Autorka vyzkumu: Please, Anna, read the first paragraph out loud.
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Anna: BRIT School students can take special classes in technology and performing arts like dance,
singing, music and drama. However, they also do ordinary subjects, such as English, maths,
science and foreign langugges. After they graduate, many students will be able to have very
successful careers as singers or actors.

Autorka vyzkumu: Please, Petr, continue reading.

Petr: Young people can join the school from the age of fourteen. Its unusual curriculum means
students do exams and take part in performances and exhibitions. The timetable is challenging:
they have to practise at break time and after school, but they can't forget to do their homework
on time! If you study hard and have a passion for performing arts, you won't be able to resist the
BRIT School.

Autorka vyzkumu: Please, David, continue.

David: This is definitely a school with a difference. The school has over 2,000 students, and is
located in the stadium of one of South America's most important football teams.

Autorka vyzkumu: Is there anything you didn’t understand?

Anna: No

Autorka vyzkumu: Please, read the text on your own.

All pupils reading.

Autorka vyzkumu: Are you finished?

Anna: Yes

David: Yes

Petr: Yes

Autorka vyzkumu: Is there anything you don’t understand?

Anna: No

David: No

Petr: No

Autorka vyzkumu: You can read the text again if you want to.

Anna: No

David: No

Petr: No

Respond

26:30

Autorka vyzkumu: If you found an answer to your question, write it on the paper.

Pupils writing

Autorka vyzkumu: Can you read your question and your answer?

Anna: Is it a private school? | didn’t found it but | think it is. Who invented this school? | don’t
know. When does the school start? | don’t found an answer, but | think 9 o’clock like usual.
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Where exactly is the school? The school is in Buenos Aires. How old are the schools? The river
school is 96 years old. And how many people are studying here. There are over 2000 people.
David: Is there some special subjects? There are. Arts like dancing, singing and drama. What kind
of school is it? It is an art school. For the second text my question is How many students are in
the school? There are 2 000 students. What kind of sports are in the school? There are sports like
football, basketball and singing.

Petr: Is the first school different compared to ordinary school? Yes, it is, students can take special
class in technology and performing art and lot of more. What is the schools’ differences to
ordinary school? They have got their own kindergarten. Are they have same inideas? No, the Brit
school is more in history and the second is more to sports.

Review

33:00

Autorka vyzkumu: Can you tell me what did you learn in the text? Can you describe the text
with a few sentences? You can write them down first if you want.

Pupils writing.

36:55

So can you tell me what you remember from the text?

Anna: | remember that the British school is more about art and after graduating you can be an
actor or a singer, but the River school is more about sports, especially football. The River school
was invented in 1992 and first of all it was boys school.

David: One school is for arts and other one is for sports and they are in different countries.

Petr: The schools are different when compared to ordinary school. The Brit school is more to
science for the students and River plate is more to sports.

38:02
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Priloha 10 - Prepis individualniho setkani 2 - Anna

25.4.2024 - Anna

(0:00)

Autorka vyzkumu: Let’s start working with the text. | will give you a while to look at the paper
first and you tell me when you are ready.

(0:17)

Anna: I'm ready.

Scan

Pictures

Autorka vyzkumu: Tell me, are there any pictures?

Anna: yes

Autorka vyzkumu: How many pictures are there?

Anna: three

Autorka vyzkumu: What kind of picture is it?

Anna: photos

Autorka vyzkumu: Who or what is in the pictures?

Anna: there’s some men (pointing at the first two pictures) and there’s (pointing at the third
picture) two people a man and maybe a woman.

Autorka vyzkumu: What is the person / are the people doing?

Anna: In the first picture it look like he is cooking something and he is in kitchen. In the second
he is standing in front of some restaurant maybe and in the third he’s giving autographs to
someone.

Autorka vyzkumu: Is there anything else you can say about the pictures?

Anna: Hmm... no | don’t think so.

Titles

(1:20)

Autorka vyzkumu: Is there a title?

Anna: yes

Autorka vyzkumu: Can you show me the title?

Anna pointing

Autorka vyzkumu: Can you read it?

Anna: Healthy hero Jamie Oliver

Autorka vyzkumu: Are there any subtitles?

Anna: or maybe the Jamie Oliver is just the subtitle.
Autorka vyzkumu: Ok so what is the title and what is the subtitle?
Anna: Jamie Oliver is subtitle and healthy hero is title.
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Autorka vyzkumu: Are there any headings? Can you read them?

Anna: Heading.. there are numbers. One two three

Autorka vyzkumu: Can you read the first sentence of the text?

Anna: Jamie Oliver has alot of energy, he is a chef cookbook writer and TV food and health activist
as well as father of five children.

Autorka vyzkumu: Can you read the last sentence of the text?

Anna: He believed that schools didn’t help students who have problems so he made a TV show
called Jamies Dream School... no that is not the last sentence... oh.. He helped a lot of young
people.

Autorka vyzkumu: Is the text divided into paragraphs?

Anna: yes

Autorka vyzkumu: How many paragraphs are there?

Anna: three

Autorka vyzkumu: Can you read the first and the last word of the first paragraph?

Anna: Jamie industry

Autorka vyzkumu: Can you read the first and the last word of the second paragraph?

Anna: He meals

Autorka vyzkumu: Can you read the first and the last word of the third paragraph?

Anna: Jamie people

Autorka vyzkumu: In the text, are there any other characters besides letters? Are there any
numbers?

Anna: Yes 1975, 23 and 2003

Autorka vyzkumu: Are there any question tags?

Anna: No

Autorka vyzkumu: Are there any exclamation marks?

Anna: No

Autorka vyzkumu: Are there any brackets?

Anna: No

Text

Autorka vyzkumu: Look at the letters. Are they all the same size and color?
Anna: No

Autorka vyzkumu: What words are different?

Anna: Jamies school dinners a Jamies Dream school

Autorka vyzkumu: So what is different?

Anna: They are like bigger and darker.

Autorka vyzkumu: Anything else?

Anna: Oh yeah. The subtitle is bigger and white, and the title is bigger.
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Autorka vyzkumu: Are there any words highlighted in the text? Can you read them?

Anna: Yes. Jamies school dinner and Jamies Dream School

Autorka vyzkumu: Is there any direct speech in the text?

Anna: No

Autorka vyzkumu: Are there any questions in the text?

Anna: No

Autorka vyzkumu: Is there anything else you can see on the whole paper? What is it?

Anna: No.. well. There is this but | don’t know how to say it.. there is like a sentence do you like
cooking and watching cooking programmes?

Autorka vyzkumu: What do you think the text will be about? You can write it down.

Anna: Ok. | think it will be about Jamie Oliver and how he starts cooking and how he starts his
schools.

Question

6:16

Autorka vyzkumu: You told me a lot of things about this paper. Now, based on what you think
about the text, create a question. Make a question, then you will read the text. And after that,
you will try to answer your question. So, create the question about something, that you think
you will find in the text. But, don’t worry if you don’t find the answer after reading, that is also
ok. Do you understand?

Anna: yes, | understand

Autorka vyzkumu: You should make at least one question. But you can create as many as you
want, it is up to you. You will write the question on the paper. Don’t worry, if you start reading
and you feel like you will not find an answer to the question, you can always change the
question.

(8:01) anna: I'm ready.

Autorka vyzkumu: Can you read your questions?

Anna: Where was he born? How many schools he has? What is he cooking most? Does he have
his own TV show?

Read

(8:23)

Autorka vyzkumu: Now you will read the text. While reading, you can make notes on the paper.
You can also underline words or sentences in the text that are important to your question. And
also write down things, underline that you don’t understand.

Autorka vyzkumu: Please, read the first paragraph aloud.

Anna: Jamie Oliver has a lot of energy, he is a chef, cookbook writer and a TV food and healthy
activist as well as father of five children. He wants everybody to eat well and live well especially
children. He has born north of London in exess.. ne.. Essex in 1975 and made his first TV
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programme in the age of twenty-three. His relaxed friendly style makes him very popular in 2003.
The queen gave him award of his contridu... contridution.. no.. contribution to British food
industry.

Autorka vyzkumu: Did you find an answer to your question already?

Anna: yes

Autorka vyzkumu: You can create another question.

Anna: okay... so... How many books he wrote?

Autorka vyzkumu: Please, read the rest of the text on your own.

(12:13) I’'m done.

Autorka vyzkumu: If you need to, you can read it again.

Anna: No | don’t

Autorka vyzkumu: Is there anything you didn’t understand?

Anna: No

Respond

(12:23)

Autorka vyzkumu: If you found an answer to your question, write it on the paper.

Anna: I’'m ready

Autorka vyzkumu: Can you read your question and your answer?

Anna: Where was he born? He was born in north of London. How many schools he has? He has
no schools but his TV shows are called schools so | thought he has schools. What is he cooking
most? Healthy food cause he hates junk food. Does he have his own TV show? Yes. One called
Jamies School Dinners and other called Jamies Dream Schools and How many books he wrote? |
don’t found answer to that.

Review

(14:35)

Autorka vyzkumu: Can you tell me what did you learn in the text? Can you describe the text
with a few sentences? You can write them down first if you want.

Anna: So | learned that Jamie is dyslexic exactly like me and it was very hard for him in school so
he left at 16. He has a five children and he wants children to eat healthy. In his TV programmes
Jamie Schools Dinners he’s going to school dinners and trying to cook healthy for children that
going to that school. Also Queen gave him some award of his contribution.

(18:26)
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Piiloha 11 - Prepis individualniho setkani 2 - David

25.4.2024

David

(0:00)

Autorka vyzkumu: Let’s start working with the text. | will give you a while to look at the paper
first and you tell me when you are ready. Don’t read it yet, just look at it.

(0:20)

David: MiZem

Scan

Pictures

Autorka vyzkumu: Tell me, are there any pictures?

David: yes

Autorka vyzkumu: How many pictures are there?

David: three

Autorka vyzkumu: What kind of picture is it?

David: some picture of one man and he is in different places

Autorka vyzkumu: Who or what is in the pictures?

David: it's some cooker. In first picture he is in kitchen, in second picture he is in front of a
restaurant and in third picture he is in front of... or in a car and writing some autographs
Autorka vyzkumu: What is the person / are the people doing?

David: in the first picture he is cooking some meal maybe some salad in the second picture he is
maybe describing about the restaurant in the third picture he is writing some autographs
Autorka vyzkumu: Is there anything else you can say about the pictures?

David: it's maybe about some TV series

Titles

Autorka vyzkumu: Is there a title?

David: yes

Autorka vyzkumu: Can you show me the title?
David: here

Autorka vyzkumu: Can you read it?

David: Health hero

Autorka vyzkumu: Are there any subtitles?
David: yes

Autorka vyzkumu: Can you read it?

David: Jamie Oliver

Autorka vyzkumu: Are there any headings? Can you read them?
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David: Yes. Jamie, he and Jamie

Autorka vyzkumu: Can you read the first sentence of the text?

David: Jamie Oliver has a lot of energy, he is a chef, cookbook writer and TV food and health
activists as well as father of five children.

Autorka vyzkumu: Can you read the last sentence of the text?

David: In 2003 the Queen gave him an award for contribution to British food industry.
Autorka vyzkumu: Is the text divided into paragraphs?

David: yes

Autorka vyzkumu: How many paragraphs are there?

David: three

Autorka vyzkumu: Can you read the first and the last word of the first paragraph?
David: Jamie and industry

Autorka vyzkumu: Can you read the first and the last word of the second paragraph?
David: He and meals

Autorka vyzkumu: Can you read the first and the last word of the third paragraph?
David: Jamie and people

Autorka vyzkumu: In the text, are there any other characters besides letters?

David: Yes, numbers. 1975, 23, 2003 and 16.

Autorka vyzkumu: Are there any question tags?

David: No

Autorka vyzkumu: Are there any exclamation marks?

David: No

Autorka vyzkumu: Are there any brackets?

David: No

Text

Autorka vyzkumu: Look at the letters. Are they all the same size and colour?

David: No

Autorka vyzkumu: What words are different?

David: title and subtitle are different. It’s bigger and different colour. Subtitle is Jamie Oliver and
it’s white and title is the same colour.. nebo.. same as the text.

Autorka vyzkumu: Are there any words highlighted in the text? Can you read them?
David: Yes. Jamies school dinner and Jamies Dream School

Autorka vyzkumu: Is there any direct speech in the text?

David: No

Autorka vyzkumu: Are there any questions in the text?

David: No

Autorka vyzkumu: Is there anything else you can see on the whole paper? What is it?

192



David: Hmm.. maybe it's on some website about the TV series or the book. And that’s all.
Autorka vyzkumu: What do you think the text will be about? You can write it down.
David: About Jamie Oliver. About how he cook or prefer meal or about healthy meal.

Question

5:01

Autorka vyzkumu: You told me a lot of things about this paper. Now, look at what you wrote
and based on what you think about the text, create a question. Make a question, then you will
read the text. And after that, you will try to answer your question. So, create the question
about something, that you think you will find in the text. But, don’t worry if you don’t find the
answer after reading, that is ok. Do you understand?

David: Mhm

Autorka vyzkumu: You should make at least one question. But you can create as many as you
want, it is up to you. You will write the question on the paper. Don’t worry, if you start reading
and you feel like you will not find an answer to the question, you can always change the
question.

(5:30) David writing

(5:47) David: I'm done

Autorka vyzkumu: Can you read your questions?

David: Why he want to be a chef? And what makes him so famous... popular?

Read

(6:00)

Autorka vyzkumu: Now you will read the text. While reading, you can make notes on the paper.
You can also underline words or sentences in the text that are important to your question. And
also write down things, underline that you don’t understand.

Please, read the first paragraph aloud.

David: Jamie Oliver has a lot of energy, he is a chef, cookbook writer and TV food and health
activists as well as father of five children. He wants everybody to eat well and live well, especially
children. He was born north of London in Essex in 1975 and made his first TV programme at the
age of 23. His relaxed, friendly style makes him very popular makes him very popular. In 2003 the
Queen gave him an award for contribution to British food industry.

Autorka vyzkumu: Did you find an answer to your question already?

David: Yes.

Autorka vyzkumu: You can create another one if you can think of anything

David: Hmm.. no.

Autorka vyzkumu: Do you think you will find an answer to the other question later in the text?
David: Yes, maybe.

Autorka vyzkumu: Please, read the rest of the text on your own.
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David: Okay

David: Finished

Autorka vyzkumu: If you need to, you can read it again.

David: No

Autorka vyzkumu: Is there anything you didn’t understand?

David: No

Respond

(7:58)

Autorka vyzkumu: If you found an answer to your question, write it on the paper.
David: mhm

(9:34)

David: I'm done

Autorka vyzkumu: Can you read your question and your answer?

David: Why he want to be a chef? Because he hates junk food and worries about children’s health.
Second - what makes him so popular? His relaxed and friendly style makes him popular.

Review

(10:00)

Autorka vyzkumu: Can you tell me what did you learn in the text? Can you describe the text
with a few sentences? You can write them down first if you want.

David: He was dyslectic so he can’t read very well. He want to be chef so he studied to become a
chef and he has TV programmes about healthier food fir children. He is going to some schools to
make better lunches for children. And that’s all.

(10:47)
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Priloha 12 - Prepis individudlniho setkani 2 - Petr

25.4.2024

Petr

(0:00)

Autorka vyzkumu: Let’s start working with the text. | will give you a while to look at the paper
first and you tell me when you are ready.

(0:17)

Petr: I’'m done

Scan

Pictures

Autorka vyzkumu: Tell me, are there any pictures?

Petr: yes

Autorka vyzkumu: How many pictures are there?

Petr: three

Autorka vyzkumu: What kind of picture is it?

Petr: photos

Autorka vyzkumu: Who or what is in the pictures?

Petr: people

Autorka vyzkumu: What is the person / are the people doing?

Petr: eeeh.. cooking and standing in front of restaurant and... hmm.. some papers writing
Autorka vyzkumu: Is there anything else you can say about the pictures?
Petr: hmm.. no.

Titles

Autorka vyzkumu: Is there a title?

Petr: yes

Autorka vyzkumu: Can you show me the title?

Petr: here

Autorka vyzkumu: Can you read it?

Petr: Jamie Oliver

Autorka vyzkumu: Are there any subtitles?

Petr: yes

Autorka vyzkumu: Can you read it?

Petr: health hero

Autorka vyzkumu: Are there any headings? Can you read them?
Petr: No? Yes. One, two and three

Autorka vyzkumu: Can you read the first sentence of the text?
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Petr: Jamie

Autorka vyzkumu: That is the first word, can you read the whole sentence?

Petr: Jamie Oliver has a lot of energy, he is a chef, cookbook writes and TV food and health activist
as well as father of five children

Autorka vyzkumu: Can you read the last sentence of the text?

Petr: So he made a TV programme called Jamies Dream School and try to teach students who
weren’t doing well, he help.. he helped a lot of young people

Autorka vyzkumu: Is the text divided into paragraphs?

Petr: yes

Autorka vyzkumu: How many paragraphs are there?

Petr: three

Autorka vyzkumu: Can you read the first and the last word of the first paragraph?

Petr: Jamie and industry

Autorka vyzkumu: Can you read the first and the last word of the second paragraph?

Petr: He and meals

Autorka vyzkumu: Can you read the first and the last word of the third paragraph?

Petr: Jamie a people

Autorka vyzkumu: In the text, are there any other characters besides letters?
Numbers/question tags/ exclamation marks/ brackets. Are there any numbers?

Petr: Numbers? Yes. 1975, 23, 2003

Autorka vyzkumu: Are there any question tags?

Petr: No

Autorka vyzkumu: Are there any exclamation marks?

Petr: No

Autorka vyzkumu: Are there any brackets?

Petr: Yes

Can you show me a bracket?

Petr: This.

Text

Autorka vyzkumu: Look at the letters. Are they all the same size?

Petr: No

Autorka vyzkumu: What words are different?

Petr: Title and subtitle, they are bigger

Autorka vyzkumu: Are they all the same colour?

Petr: No the title is white

Autorka vyzkumu: Are there any words highlighted in the text? Can you read them?
Petr: Yes. Jamies School Dinner and Jamies Dream School
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Autorka vyzkumu: Is there any direct speech in the text?

Petr: No

Autorka vyzkumu: Are there any questions in the text?

Petr: No

Autorka vyzkumu: Is there anything else you can see on the whole paper? What is it?
Petr: Maybe it is some... page of some workbook. And that is all.

Autorka vyzkumu: What do you think the text will be about? You can write it down.
Petr: About the chef named Jamie and his TV programme and cook maybe?

Question

5:06

Autorka vyzkumu: You told me a lot of things about this paper. Now, look at what you wrote
and based on what you think about the text, create a question. Make a question, then you will
read the text. And after that, you will try to answer your question. So, create the question
about something, that you think you will find in the text. But, don’t worry if you don’t find the
answer after reading, that is ok. Do you understand?

Petr: yes

You should make at least one question. But you can create as many as you want, itis up to you.
You will write the question on the paper. Don’t worry, if you start reading and you feel like you
will not find an answer to the question, you can always change the question.

(7:16) Petr: Done

Autorka vyzkumu: Can you read your questions?

Petr: Is Jamie some sort of chef? Has Jamie children? Has he got TV programme?

Read

7:45

Autorka vyzkumu: Now you will read the text. While reading, you can make notes on the paper.
You can also underline words or sentences in the text that are important to your question. And
also write down things, underline that you don’t understand. Please, read the first paragraph
aloud.

Petr: Jamie Oliver has a lot of energy, he is a chef, cookbook writes and a TV food and health
activist as well as father of five children. He wants everybody to eat well and live well especially
children. He was born.. born north of London in Essex in 1975 and made his first TV programme
in the age of twenty-three. His relaxed friendly style makes him very popular in 2003. The queen
give him award for his contribution to the British food industry.

(19:47) Petr underlining

Autorka vyzkumu: Did you find an answer to your question already?

Petr: yes

Autorka vyzkumu: You can create another question
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(9:40) Petr: | don’t know

Autorka vyzkumu: Look again at the pictures, the highlighted words or the numbers and maybe
think about that.

(10:24) Petr: Ready

Autorka vyzkumu: Can you read your questions?

Petr: Did he finish school?

Autorka vyzkumu: Please, read the rest of the text on your own.

(11:49) Petr: Done

Autorka vyzkumu: If you need to, you can read it again.

Petr: No

Respond

11:55

Autorka vyzkumu: If you found an answer to your question, write it on the paper.

(14:36) Petr: Done

Autorka vyzkumu: Can you read your question and your answer?

Petr: Is Jamie some sort of chef? Yes, he study and became a chef. Has Jamie children? Yes, he
have five children. Has he got TV programme? Yes. He has. First, he made in 23 old. Did he finish
school? No, but he eventually came back to school to study to be chef.

Review

(15:31)

Autorka vyzkumu: Can you tell me what did you learn in the text? Can you describe the text
with a few sentences? You can write them down first if you want.

(16:56) Petr: ready

Autorka vyzkumu: Can you read it?

Petr: Jamie is British chef and he is making a TV shows to teach children to be healthy.

(17:15)
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