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1 Introduction

"Modern" mind-mappingtechnique popularized by Tony Buzan is used withivery
wide spectrum of activities and in various instdos — from educational institutions,
teambuilding or time-management activities in déf@ companies, to a personal usage
of an individual. The main purpose of the followipgges of this thesis is to discuss the
possibilities of application omind-mappinginto consecutive interpreting. The thesis
also examines the quality of preparation for intetipg of students (or novice
interpreters), who attend an introductory conseeuiterpreting seminar, on condition
that the students take their notes down in the fofrmind maps The students also
make their usual preparation (that means an asalgtithe assigned recording,
understanding its structure, the intention of eakpe, and learning a specific glossary of
the topic) for the next interpreting seminar by Igpm an alternative method — the
mind-mapping | want to find out, how the application @hind-mappingin the
interpreting processes can be useful and helpfuhi® beginning interpreters. The main
aim of the thesis is to find out to what extent thend-mappingcan be used in the
preparation phase of a novice interpreter and tatwktent camtmind mapsbe applied

in the actual novice interpreter’s notations.

I, as a student of the study program English vAfiplied Economics, had a
possibility to encounter thenind-mappingtechnique for the first time, when | was
taking management classes at Palacky Universitgrelramong many other activities,
we were usingnind mapsas a psychological and sociological tool in orttemwork
better in a team, to be able to improve our predEmis in front of a class, cope with
stress and time management well and make personakfplans in a more effective
way. Later on, | also started to take interpretifagses at the university and, among the
traditional methods (used for the preparation prafsan interpreter, the note-taking
process, etc.) used in consecutive interpretinghawee also practiced some alternative
ones — such as thmind-mapping That was the time when it occurred to me that it
could be interesting to combine the interpretind amnd-mappingogether within one
work. | decided to try searching the field morerthahly by choosing it as the topic of
my bachelor thesis and making an experiment onethgw students of interpreting.

In order to provide complex, clear and understhl@aformation, the thesis is
divided into a theoretical and a practical partteffthe first introductory chapter, the

second chapter of the theoretical part deals wigémory, which is considered to be the



key concept of the thesis. The chapter describespychological basis of human
memory, mentioning different attitudes towards thmeemory differentiation, and
showing the traditional and also selected alteveathodels of human memory. The
third chapter of the thesis provides an overviewhefidea oimind mapsincluding the
history, development and the recent usage (inctudiony Buzan’s rules fomind-
mapping. Most attention is paid to the popularizer of thethod, an English author and
educational consultant Anthony Buzan and to soméisfbooks —Mind Mapping
(2006), The Mind Map Book1993), orUse Your Memorye.g. 1986). However, other
authors (mainly professional interpreters), who camtrate, inter alia, on human
memory from the interpreter’s point of view in thaiorks, like Andrew Gillies, Ivana
Ceinkova, Daniel Gile, James Nolan, or Franz Péchhaekerbriefly introduced and
their approaches are compared to Buzan’s altemaiie throughout the whole thesis.
The forth and the last chapter of the theoreticait mleals with the description of
consecutive interpreting in general as well asdbesecutive interpreting courses at
Palacky University.

The practical part of the thesis provides an ohiation to the methodology and
procedure of the examined research. It scrutinizesexperimental situation, describes
the students’ assessment, assigned recording @&ndittration of interpreting. | also
provide a questionnaire and its answers (dividet ithree different tables for
quantitative and qualitative answers, and furthemments on themind-mapping
method) filled in by the students, who answereddghestions after having experienced
the preparation phase withind-mapping Final assessment is also provided. Hand-
drawnmind mapsused during analyzing the assigned recording efstindents can be
found in the Annexes of the thesis. A list of wordited and works consulted can be

found at the end of the thesis in Chapter 9.

1.1 Hypothesis

As the process of interpreting from one languag® ianother demands high
concentration, good memory and, of course, exdekaowledge of both — target and
source — languages, specific parts of the human bra availed (see e.g. Nolan 2005).
In all types of interpreting, as e.g. Ivadzikova suggests (2008), the process of
preparation before the interpretation itself — sashpreparing or brushing up one’s
specific glossary, getting to know the structurspéeches, etc. — is an undisputable and

very important part of the interpreting processomer to be able to transfer the
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speaker’s information more easily and accuratelierpreting is an action bounded to
specific brain interactions and demands specifigsmaf thinking. Thus psychology,
neurology and other similar branches of studiesulshbe taken into account (see e.g.
Ceikova 2008).

| suggest that making use mind-mappingas a means of improving quality (as it
has been mentioned in the introduction) of mosérpreting processes, such as the
preparation and the note-taking process, could $&efull for novice interpreters.
Therefore, | state a hypothesis that the applinationind-mappingnto the interpreting
processes could help novice interpreters, or stsdahinterpreting studies, to learn a
new glossary more easily, to understand a new tpicthe structure of a speech better,
or to make connections and links between statemmote naturally and in a more
efficient way. A research in the practical parttod thesis concentrates on the process of
preparation of a novice interpreter for classescofhsecutive interpreting at the

university.



2 Memory

The purpose of the following chapter is to provaldrief overview of psychological
theories on the structure of human memory. Firsdlbfa traditional model of human
memory by Atkinson and Shriffin is discussed intorendepth, and then other selected

alternative views (e.g. Baddeley 1999, Tulving 19312 the memory system are shown.

2.1 Psychological Basis of Memory

Paraphrasing Robert J. Sternberg words (2009, h&mory is the means to recall our
experience in order to use the information at presélan Baddeley, who is a British
psychologist, professor of psychology at the Ursitgrof York, and is well-known for
his outstanding contributions into the field of pglogy (e.g. for his conceptualization
of the working memorynodelthat will be discussed later on in Subchapterd.ghe
thesis) claims (1999) that human memory can, onest®uld to be, studied from
different points of view. He states thateuropsychology biochemistry and
experimental psychology are the main fields that should be taken into awoto
According to Baddeley, studying memory is a verfficilt case to solve because,
almost for certain, the process of learning (thftowdnich the information, skills, etc.
flows into the brain) involves a chain of electrgpiological and neurological changes
in the brain. He proposes that the most effectiag of studying memory is to study it

from both psychical and physical, or biologicalimmf view.

2.2 The Atkinson-Shiffrin Model of Memory

An American psychologist and psychometrician RolJerEternberg explained (2009)
that cognitive psychologists had described thresicbhememory mechanismsnput
(encoding into memorystorage andoutput (information retrieval). These operations
are considered to be the three steps of the mepropess. Sternberg continues that, as
a result of a continuous research and experiméatsfollowed, theraditional model
of memory (as it is considered today), which was formed afssey, short-term and
long-term memory (storage), was created. Even th@&itgrnberg thinks (2009) that the
model still influences current memory consideratioa few alternative approaches are
also described within the thesis.

In hisEssentials of Human MemoBaddeley stressed (1999) that there had been

three main kinds of memory explored — and the cotuadization has prevailed as the



traditional model of human memory till nowadayseTiust kind of memory (and, as he

proposes, we can also think of memory as a stordgs)will be discussed is the

sensory(or sometimes calleatonic) memory The first experiments were taken by an
American cognitive psychologist George Sperlingg@9and he was the first one, who
explored and proposed its existence based on hithoous research. In this case, the
sensory information is taken in by sensory recepfahich are the five human senses)
and processed by the nervous system. The inform&ibeld by the sensory memory
only for a few seconds after it is perceived arehththe information is transferred to the
short-term memory.

Baddeley stated (1999) that since the 1960’s tiaiebeen a huge controversy on
the diversification of human memory into short-teamd long-term storage — which are
another kinds of human memory. One of the firstrapphes claimed that thehort-
term memorywas the same system as fbag-term memory but was used under
special conditions that led to a limited long-tenetention. The second approach, which
Baddeley (1999) agrees with, was at first percei@edan alternative, and today it is
considered to be the traditional structure of themmory model — the short-term and
long-term storages are separate systems. Howeley, are closely integrated in
operation.

Baddeley (1999) also claims that gteort-term memorys an interaction of more
particular subsystems — and refers to another tfpeuman memory — the above
mentionedworking memoryWith regard to his suggestions, both systems erhories
are consistent of more different subsystems. Thelemo conceptualization of the
psychological structure model of human memory wap@sed by Richard Atkinson
and Richard Shiffrin in 1968. As it has been sa@dole, it proposed that memory
involves a sequence of three stage®rsory short-termandlong-term store(see Fig.
1). Sternberg describes (2009) the three typestwhge in words of Richardson-
Klavehn & Bjork (2003) in the following way: th&ensorystore can store very limited
amounts of information and for very brief perioddime; theshort-term storehen, is
capable of storing with a less limiting capacityddanger periods of time; and finally,
the long-term storehas a very large capacity and is capable of ganformation for
very long periods, perhaps even indefinitely. Tqodagychologists widely use the term

memoryinstead oftore



Short-term memory
(ST™M)
Temporary
S working memoryg

Control processes:
Reharsal

Retrieval stategies

Response output

Figure 1. The flow of information through the memory systeas, conceptualized by Atkinson and
Shiffrin (adapted from Baddeley 1999).

As Robert J. Sternberg stresses in @Gmynitive Psychology2009), different
cognitive psychologists explain the same infornratrovarious ways. Basic differences
between the alternative approaches are set byitfezedces in models of memory.
These models often help scientists to formulatel #ren research, many kinds of
psychological phenomena. In the course of the reBedevelopment, the model of
memory is capable of being adjusted to new infoimnatthe second option is that

scientists propose their alternative models of mgmo

2.3Working Memory

Robert J. Sternberg (2009) claims that althougtrtuditional model of human memory
is considered to be the Atkinson-Shiffrin one, tpdae most widely used and accepted
structure is the one that applies in therking memory Psychologists (e.g. Baddeley
1999) who use it, view theshort-term and long-term memoryfrom a different
perspective than the traditional model does. WHhile traditional Atkinson-Shiffrin
model views thavorking memornyas a different name for tlshort-term memorgnd is
different from thelong-term memorythe alternative (e.g. Baddeley 1999) view on
memory defineghe working memoryas a part of théong-term memorygsystem. The

working memorystores only a newly activated part of tlmmg-term memoryand
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transfers these activated parts both in and ouh ftee place of the storage. In his
Cognitive Psychologyrobert Sternberg (2009) explains that “whereasthinee-store
view emphasizes the structural receptacles foedtorformation, the working memory
model underscores the functions of working memaerygoverning the processes of
memory. These processes include encoding and atbegrinformation,” (Sternberg
2009, 193).

| want to mention another interesting contributioto the alternative view of the
memory model, which is the Endel Tulving’s one. Endulving is an Estonian
experimental psychologist and cognitive neuros@gntvho was the first one to make
the distinction betweerpisodic and semantic memoryin 1972 and extended the
possible views of the structure of human memorynyacientists and psychologists
have dealt with his view of the memory system. &oample, in hiHuman Organic
Memory DisordersAndrew Richard Mayes, a cognitive neuroscientisgtes that
“episodic memory is the system concerned with rebexing personally experienced
autobiographical information, whereas semantic nigngthe system concerned with
remembering world and language knowledge withouyt @cessary reference to the
conditions of acquisition,” (Mayes 1988, 16). Thew of human memory based on the
above mentioned approaches and proposed by A. Redva represented by Figure 2.

MEMORY

SHORT-TERM MEMORY LONG-TERM MEMORY

Figure 2. A hierarchical taxonomic scheme for memory (adagtecth Mayes 1988). The author uses

also a different terminology for the specific kinefshuman memory — declarative or procedural memory



3 The Idea of Mind Maps

Mind-Mappingis a popular and well-known method, popularized propagated by an
English psychology author and educational consulfearthony (usually appears as
“Tony”) Peter Buzan The following chapter of the thesis provides aline of the
history and the development of the idea. For thpp@ses of the thesis and its empirical
research, | concentrate on the way Tony Buzan mepde.g. in hiMind Mapping
2006) his view on the subject — which is often edlimodern” mind-mapping Key
concepts of the idea are described in his words @amdisputable terms such as
imaginationandassociation, lineaversuswvhole brain thinkingand“radiant thinking”
are consequently mentioned and described. The ehafsto explains a conception of
wasting time based on the works (e.g. 1993, 2096)dny BuzanMind mapsin the
view of interpreters are also introduced on them@plas of lvanaeiikova and Daniel
Gillies and different approaches towards the tlesodf interpreting studies are briefly

mentioned.

3.1 The Development of the Idea

The concepts of recording ideas in the form ofyses or other graphical representation
includingmind mapshave been used for centuries. The first mentmuathe creative
thinking goes back to tH&“ century BC, when a philosophd?orphyry of Tyros used
mind-mappingin order to form his ideas and make learning eads for the others.
Another early adopter ahind-mappings the Catalan philosoph&amon Llull (who

is also the author of the first major work in Catalliterature). EverLeonardo da
Vinci used themind-mappingtechnique for his note-taking. Historians someime
consider him the person who popularirethd-mappinghe most.

Even though various traces ofind-mappingwere found after Leonardo, they
have been included into serious theories and dpedlby scientists and academics not
before the beginning of the 1950s or 60s. In tie 1®50snetwork semantics which
was a theory that made it possible for people ttetstand how human beings develop
learning — was developed. This concept was thethdurearranged and reworked by
Ross Quillian and Alan Collins (who made an extensive commitment in the form of
researches on creativity, graphical thinking aratrigng), who built the future ahind
maps They both used a kind of network, which was vemilar to today’s Buzan’s
mind-mappingtechniques, where all the concepts and key idesr® wonnected by

10



links. Thanks to their contributiomind-mappinghas become very used as a learning
and collaborative techniques tool.

The use ofmind-mappingin many other fields of every day life became even
more popular in the late 1960s, when Tony Buzaeredéd the idea by creatinget of
rules to be used whemind-mapping Nowadays, it is possible to meetind maps
almost everywhere — from the personal usage at htomsehools or companies, where
they serve as a tool for learning, concepts shamtyas a part of many teambuilding
activities. Mind mapsare still done on paper, but many of them are noade on a
computer usingnind-mapping softwarerhis simplifies the creating ehind mapsand
also saves time (e.g. when one needs to rearranggdosomething to his or herind
map). Mind-mappingprograms are also available on the latest smamg#)cso you can
brainstorm almost anywhere and at any fime

As for the interpreter’s point of view anind-mapping lvanaCenkovéa, who is an
active interpreter at the highest posts (e.g. atEboropean Union institutions) from
French and Russian and vice versa mainly, suggesier Uvod do teorie tlumdeni
(2008) that nowadays, after a long developmentiféérént types of interpreting (from
consecutive to simultaneous, liaison, and otheg,methods used in interpreting (such
as note-taking in the consecutive, or the procésseparation before interpreting) are
extended and various alternative techniques siartfiluence the traditional methods in
interpreting. She thinks that it is much easier ctwoperate between researchers,
interpreters, and other people interested in teeareh of interpreting, thanks to social
and political changes in Europe after 1989. Shemdclathat there is a trend of
interdisciplinarity among many different fields studies (e.g. among interpreting
studies, linguistics, psychology, neurology, samiyi, and other) and these fields of
study influence one anothéreikova means (2008) that the reasons of such aisituat
are understandable — a more systematic cooperdttween a few enthusiastic
professionals of interpreting has grown, and modgeatronic communication media
and new interpreting bulletins and magazines came existence. The common
cooperation was strengthened thanks to the orgamzaf many scientific seminars,
symposiums, trainings, and conferences, but alaok#h to the young generation of
researchers, who were even better prepared fosdiemtific work. Thereforemind-

! The history ofmind-mappingvas adapted from:
http://www.mindmappingsite.com/history/80-historfroind-mapping. Accessed on April 14, 2013.

11



mapping which is a part of the alternative methods irenpteting, is also becoming
more and more used by interpreters and studermt$espreting today.

3.2Buzan’s Theory

In hisUse Your Memory1986) Tony Buzan explains why he decided to deidd mind
mapsand try to popularize them. He talks about theearidGreeks and Romans, as in
their times, the rulers and other educated peoplged to be able to remember as much
as possible in order to show their intelligence amgtiom. Memory was worshipped so
much that they even made a goddess out of heledddinemosyne. The modern word
mnemonicgwhich is used for the description of memory tinagntechniques including
mind-mappingywas named after her. Buzan was inspired by thedds who were able
to remember thousands of items (e.g. various Btatiszgarding their empire) by using
simple, but sophisticated methods. Even though dyphbad proved the existence of left
and right brain functions before, the Greeks believthat there were two basic
principles that ensure perfect memoirpaginationandassociation(both of the terms
are further discussed in Subchapter 3.2.4). TheeKsreeven set the rules for
remembering information well — as Buzan descrid&86), one should include color
(the more colors you use, the better), imaginaftbe more vividly you can imagine,
the more easily you will remember), rhythm, movemd&moving objects are
remembered better than the still ones), the humearses, sex (if you apply this aspect
into your daydreaming ability), sequencing and drdg (categorize and structure
things), number and dimension (use the right-besitivity in order to see memory
images in 3D view) in their associated and linkeehtal landscape. This is how Tony
Buzan became interested in mnemonics and startel@welop his‘modern” mind-
mappingtechniques.

As to begin with Tony Buzan’s view on the memaorstem (e.g. 2006), five basic
and major actions of the human brain are includé@dinvits functioning — receiving,
storing, analyzing, controlling, and outputting. gdening with the first one, Buzan
understands with theeceiving function that the brain receives information byngsihe
five human senses. Tis#oring function, which follows, keeps the information &afin
the brain and, if needed, enables the accessTbetthird,analyzing, function enables
the brain to recognize patterns and organizes nmtion in manners that are
understandable — by examining the information awndstjoning the meaning. When

using thecontrolling function, the brain controls the manner, in whick manage
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information — according to Buzan (2006), we daidifferent ways, depending on our
health condition, personal attitudes, or environtn&he last function -eutputting —
comes into action when the brain outputs the reckinformation through our thoughts,
speech, movement, drawing, and many other posmbilof the creativity skill. Buzan
suggests (e.g. 1993, 2006) thamand mapcould be created in order to utilize these
plentiful brain skills. Therefore, it can serveasaid for the human brain that needs to

preserve and raise information in an effective wagt on demand.

3.2.1Key Words and Key Images

In his theories (e.g. 1993, 2006) Tony Buzan prepas close operation betweehey
word and akey imagein order to connect the functioning of both lefdamght brain
hemispheres togethdfor the purpose of explaining thkey word Buzan describes it as
the one that represents a specific image, or aanexdf images — &ey wordis
transformed into a drawkey imagefor the purpose of connecting both left and right
brain functions. The action then enables to radtaeconnections and trigger the recall
of the entire associated information. Speaking abdwkey imagdahen, Buzan suggests
that it is the one which (when transmitted into tirain through the human senses)
makes it possible to recall not only a single worda phrase, but the whole and
complex information related to it — in a multi-dingonal form. Therefore, if you
imagine a word (either written or spoken), the rai not able to trigger the entire
experience and information of a specific topic.sTts because a single word does not
represent enough information — the word is onlyagt pf the whole sentence and the
sentence on itself is defining and has its lineaitations. Thus the whole brain cannot
be engaged and the information cannot be triggprederly (as, for example, in the
case when thkey wordis transferred into thieey imagg (Buzan 2006).

3.2.2Description of Mind Maps

Tony Buzan developed (e.g. 1986) a set of rules shauld be used whemind-
mapping He extended the rules of the ancient Greek legraf mnemonics(as it has
been stated in Chapter 3.2 of the thesis) and $® @tveloped and added his own
original rules based on the cooperation of thedatt right brain hemispheres functions.
He namedmagination and association(see Subchapter 3.2.4 for more details) as the

key concepts afind-mapping
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As for the mind-mappingrules, he first talks about aemphasis which is,
according to Buzan (e.g. 1993), one of the majotofa in improving memory and
creativity. Whenmind-mappingone should always use a central image (placedeat th
center of a mind map) representing the main ideth@rtopic of a speech, text, etc. It
can trigger numerous associations and it draws yatention to itself. He also
recommends using images throughout the whmied mapin order to stimulate a
balance between visual and linguistic cortical Iskiand to improve the visual
perception. Another advice is to use three or neoters per the central image — colors
can stimulate memory and creativity and help toapsecfrom the monochrome
monotony. He also puts great emphasissgnaesthesigwhich is the linking of the
physical senses) — one should include words andeéma his or hemind mapthat
refer to the human senses (use the words that apture a rhythm, repetition,
sequencing, etc.). Buzan also suggests using wasabf size in printing, line and
image, where the hierarchy is based on the impecetari the ideas. A good tool for
distinguishing hierarchy and categorization is alsganized spacing, which increases
the clarity of the image.

The second main feature ofind mapsis anassociation which, according to
Buzan (e.g. 1993), also improves memory and crigatnd “is the integrating device
our brains use to make sense of our physical expegi the key to human memory and
understanding,” (Buzan 1993, 100). Buzan reminds &amy of the techniques used for
emphasis (which are the above mentioned ones) lsanba used for expressing the
association lines and vice versa. We should algoamows when we want to create
connections within and across the branch pattese, aolors, codes (e.g. ticks and
crosses, triangles and underlining, etc.) that wil associate with different ideas —
people, projects, or elements that often occur.

The third and the last one of Buzan’s rules fimnd-mappingis clarity. One
should be as clear as possible — use only one key per line, print (because they have
a more defined shape and are easier to ‘photografinvords in legible letters, print
the key words on lines — these lines form a skelefothemind mapand therefore can
provide neatness which improves the clarity andrlagcall. Lines should be of the
same length as the words are, and they shouldreected to one another — depending
on the importance or the hierarchy of the ideazaBu(e.g. 1993) suggests that it is
better to make the central lines thicker. One gha@l$o add boundaries around every

branching to differentiate the ideas. The printshguld be kept as upright as possible,
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because it gives the brain better access to theegesgd thoughts. Also, whenind-
mappingon a paper, one should keep their paper placeddmpally in front of them —

this format gives more freedom and space to writedraw.

Figure 3. The picture represents a hand-drawind map Emphasis is put on the hierarchy of branching

ideas.

However, in addition to the mentioned rules, Bugag. 1993) also suggests that
we should develop oupersonal stylein order to reflect the unique networks and
patterns of our thoughts. Our brains should be #&blielentify with them easily. One
should also try to improve thainind-mappingechniques step by step, every following
mind mapshould be better and better in mapping our thaughtl ideas, and we should

get better in interpreting them. Buzan adds that

any Mind Map is potentially infinite. In view ofdtradiant nature, every key
word or image added to a Mind Map itself adds tbespbility of a new and

greater range of associations, which themselvestaggossibilities of new and
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greater ranges, and so ad infinitum This demonstrates yet again the infinite
associative and creative nature of every normaldrubrain (Buzan 1993, 86).

3.2.3Linear Constructions and Wasting Time

In his Mind Mapping Tony Buzan claims (2006) that today, people ared use
communicate inlinear constructions. People use sentences and speak and write
through words on a daily basis. Buzan suggestsittigenerally considered to be the
best way how to enable the brain to store and Irenaljes and ideas. However, Buzan
does not agree with the general approach and pespbat people waste too much time
by communicating via the above mentioned structukssto support his claim, he uses
an example from a students’ classroom and he alds that “in fact, over 90 per cent
of written notes taken by students are superflubasause your brain naturally prefers
key wordghat represent the big picture,” (Buzan 2006, 18).

By saying this, Buzan proposes that people waste by writing down words
they would never be able to remember. He also siggdghat when studying, people
read extraneous words and search for the wordshthesn” t been highlighted in a text
or speech (and that is wasting of time either, beeahe words are difficult to find as
they are blended in the whole speech or text) Buman (2006), thassociationplays a
key role in the communication between people (al e further discussed in
Subchapter 3.2.2). As he continues, people alsteviimse when they interrupt or slow
down the links between thkey wordsby unnecessary linking words(due to the
growing distance of thkey word$ while speaking or writing. Main ideas, represente
by the key words should be then closely related not to weakencthenection. The
brain’s ability to remember and store the informatin thelong-term memorywhich
was further discussed in Chapter 2 of the thesishldv also be weakened. To
understand Buzan’s idea, | am adding also Rodelarkes’s (who is a professional
interpreter and has worked for about fifteen years staff interpreter for the European
Union in Brussels; he also trains conference imé&tgps now) point of view. Jones

suggests that
the first key to understanding a speech is thetifigation of the main ideas; the

second is an analysis of the links between thosasidA speech is not just a

sequence of juxtaposed sentences. The sentencesadesl to one another in a
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particular way, and it is this relationship thatetenines the overall meaning of a
speech, (1998, 31).

As it has been stated in Subchapter 3.1 — tooryd mapsare widely used by
educational organizations, businesses, governnigahizations and individuals around
the world. Paraphrasing Buzan’s words (e.g. 19986 such a system of taking notes
creates a complete representation of an idea, ptazgncept that is easily recognizable
only at a brief glance and is presented in a simmpieture of words and pictures
bounded together as a whole. Everynd mapshould then start at the central concept or
iIdea and then radiate outwards to provide dets@s Figure 4).

Figure 4. The picture shows a hand-drawind map wherehow to write a thesisepresents the central
idea.

Therefore, numerous advantages emerge — the kceatreept is clearly defined,
as well as the relative importance of each idedearly identified. The more important
ideas are placed at the center ofmand map and thus are easily recognizable.
Connections between the key concepts encouragedbeciationof the ideas and
concepts and are immediately indefinable. Alsogwemw of the information is very

quick and effective. The structure ofrd@nd mapis easily interchangeable and allows
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adding of other concepts. Eaotind mapcreates a unique whole and can aid accurate
recall (Buzan 2006).

3.2.4Imagination and Association

Buzan claims (e.g. 2006) that the brain works drasis of using one’s senses and thus
creating associations between images, colors, kegswand ideas. As the author of the
“modern” mind-mappingdea assumes, the main language of the braintisenespoken
nor written. On the contrary, Buzan thinks that tvain works through senses in
various ways by creating associations between isjakgy words, ideas, and colors.
Even well before humankind knew what the brain kExbkke or where it was located,
people in the ancient Greece discovered the alafitecalling information on demand
and activating memory exactly when it is neededeyTthought that it was closely
related to using the combination asociationandimagination. Both functions are
related to the whole brain activity. Our imaginatis stimulated mainly when our
senses are used, also exaggeration, rhythm andnmeowecolor, laughter, pictures and
images can help us to stimulate the imaginativendianction. On the other hand, we
can stimulate the associational function mainly Usyng numbers, symbols, words,

patterns, order, and images as well.

3.2.5Linear or Whole Brain Thinking?

As for hundreds of years the people’s communicat@s occurred in sentences — either
spoken or written — we have assumed that informattoould be contained in, by some
means, an accurate, linear, ordered, or list-l&ghion. Such assumptions aself-
restrictive. When people speak, they are limited to say ordingle word at a time. In
print, words occur in linear orders and sentenakgays with beginnings, middles and
ends. Such a fashion continues later in schoolskpleces and almost in every area of
today’s human life. It is said that the limitatiohthis approach is that it can take long
period of time before one can even get to the tssee of the matter and during the
long process, one will say or perceive much infdaromathat is not needed forlang-
term recall(Buzan 2006).

Therefore, in higvind MappingBuzan claims that “a recent research has shown
that the brain is a multi-dimensional faculty thstcapable of absorbing, interpreting
and recalling information in ways that are far mseasual, creative, multi-faceted and

immediate than speech and written words,” (Buzaf62d.7). Our minds are thus
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capable of taking information that mon-linear and we automatically do so all the
time: interpreting photographs, images and pictaresind us every day would serve as
great examples. When the brain perceives the spedwiences, it does not receive the
information word by word; it receives the infornmati as a whole, then selects,
interprets and gives it back to people in many &iraf ways. The brain usually

perceives each word and put it in the context adterg knowledge and words (Buzan

2006).

3.2.6Radiant Thinking

In order to understand whyind mapscould be so effective, Tony Buzan says (2006)
that we should know more about how our brains m®a@nd store information. As it
has been already said before, we probably do mok th a linear, tedious way — we
rather think in various ways at one time, using filke human senses and developing
our thoughts in both left and right hemisphereza@usuggest that the brain process the
information beginning from the central points, whiare consequently store and
triggered in images arkkey words Buzan describes this process emdfant thinking,”
(2006, 22) Thoughts, therefore, radiate outwards in connebtediches. The human
brain is able to create an infinite number of ideascepts, and visions. iind mapis
designed to copy the work of the human brain amiesents a reflection ghdiant
thinkingon paper.

As to conclude his ideas, Buzan states (2006)ahsinple rule is then obvious:
the more closely one can store information in a meanthat copies the natural
functioning of the human brain, the more effectway of one’s brain triggering the
recall of essential facts and memories will be. déatinues that it is not important,
whatever the status, nationality or sex is — Buekaims that everyone useadiant
thinking to connect thé&ey word associationwith thekey images- immediately. This
is what, according to Tony Buzan, forms the basrsall human thinking and this is
what presents the creationrafnd maps

3.3Mind Maps in the View of Interpreters

In her Uvod do teorie tlum¢eni lvana Ceilkova claims (2008) that even though the
mind-mappingtechnique is unusual, new aatternative in interpreting, it helps to
improve the strategy ofperception, understanding andanalysis of a speech or text.
Students can also follow the speaker’'s body languagre easily and are able to
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concentrate more on the reformulation of intermtetext. As she continues, great
emphasis is placed on using of the minimum of wanas the maximum of the brain’s
memory.

From an interpreter’s point of view, another pssienal French conference
interpreter, Andrew Gillies (2005) would describenand mapas a way of organizing
information on a piece of paper. He says that utallg looks as the form of an organic
chart; it can sometimes be multi-colored and li¢ @ a large, often plain, sheet of
paper. Words and pictures — drawings or icons —carmmected to one-another on the
page in various ways. Lines connect their positonthe page and create relations
between them. He agrees with Buzan that this fofmepresenting ideakelps the
mind to associate and recall informationand is, therefore, capable of being useful and
helping us to organize and remember informatiora ibetter way. However, Buzan
concentrates omind-mappingnuch more in depth (for more information, go bagk t
Subchapter 3.2).

3.3.1Different Approaches

lvana Cefikova also states (2008) that comparing the idealkiorodels of approaches
towards interpreting — such as so called Genewuas,Reidelberg, and Russian School
of interpreting studies to Tony Buzan’s alternataygproach — are different in many
ways, but are also sharing an undisputable minintbhat every interpreter should
follow. These arebrevity, clarity, comprehensibility and legibility. Taking into

account that different approaches towards consecutiterpreting agree on these
minimums, but differ in other requirements on pragian and note-taking, there does
not exist any universally ideal interpreter's ntaking method or a method for
preparation before an interpreting itself, and ripteters adjust their preparation and

notation towards a specific situation and currezgds.
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4  Consecutive Interpreting and Mind-Mapping

As the hypothesis suggests, even thoughrtimel-mappingechnique may be useful for
all kinds of interpreting — mainly in the phasetloé preparation process — the following
chapter concentrates only on the consecutive ferpiwrpose of the later empirical
research (which was realized with students who tiddee seminar on consecutive

interpreting). The application afiind mapsnto consecutive interpreting is also shown.

4.1 Consecutive Interpreting

In her bookThe Interpreter's ResourcMary Phelan, an Irish interpreter interested
mainly in community and legal interpreting, assur®301) that a simple definition of
this type of interpreting would be that an intetprdistens to a speaker while taking
notes. Associate professor of interpreting studegienna, Franz Pochhacker (whose
ideas are going to be discussed in the followingptérs as well), then describes the
consecutive in other words: “It can be the higlegsivhen one personality lends all his
knowledge, skill and style to the presentationhaf thought of another,” (P6chhacker
2002, 36). When the speaker has finished, thepratsr delivers his or her rendition
into their native language. The speech can ustally from one to three minutes (but,
according to Phelan (2001), there can also occoepions when the speech could last
for up to twenty minutes), and that is why the ipteter has to rely on his or her
memory supported by notes knowledge of bothtarget and source languages,
concentration and understanding are also important factors. The interpreted speech
should contain the essential and important infolonathowever, the interpreter may
summarize, or shorten, the non-essential informatiélthough this method is
apparently time consumingpnsecutive interpretings still widely used (as e.g. Phelan
2001 claims) and there are many events and occasibare hardly any other type of
interpreting could be used instead — especiallynatiere is no equipment that is
needed forsimultaneous interpreting a press conference, a question and answer
session, a business negotiation, or a festive BpéexPhelan continues, even though
simultaneous interpretingg becoming more and more populemnsecutive interpreting
is taught in all study programs for interpretinglanis the essential part of an entrance
procedure into most interpreting posts.

As it has been mentioned before in Chapter 3dnd¢eikova states (2008) that
thanks to different branches of study interestednterpreting, it is possible (and it
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should even be a must) to see the developmenteakjdapproaches, conceptions and
models of interpreting processes from many diffepaints of view. She adds that the
process of interpreting is very complicated and glexy phenomena and processes
involved in it are not easily accessible for anestation. If the theory of interpretation
is considered to be a scientific discipline, thernlgvresearching and observing, it has to
lean on other scientific fields as well. In othevrds, the theory of interpreting must be
of an interdisciplinary character — according Geiikova (2008)psycholinguistics
neurological and cognitive sciencesare the first to be mentioned when observing the
process of interpreting and textual linguisticse ttheory of discourse, stylistics,
psychology, anthropology, the philosophy of languagd computational linguistics are
also in place when a product of interpreting iskég concept of study.

In addition, theconsecutive interpretingelies onlong-term memorywhich is one
of the key terms of Tony Buzan's theory. In Higterpretation Techniques and
ExercisesJames Nolan, an American interpreter who has (anwthers) worked as
Deputy Director of the UN Interpretation where haught in the United Nations
interpreter training program, and who is now a toterpreter examiner, states (2005)
that psychological studies have also shown thanakiough, people experience large
difficulties remembering alarge number of words, it is much easier to remembea
series of ideasNolan gets the inspiration, among others, fronddRick Jones’s ideas.
In his bookConference Interpreting Explainedones suggests that “interpreters are not
faced with a sequence of unconnected words, bunimgfal discourse. They must
therefore attach these tags to ideas rather tltavidal words,” (1998, 34). Therefore,
a close connection between the interpreter's psafas mind and the idea @hind-
mappingis being seen. Nolan also claims (2005) that aessful note-taking technique
— which is also a part of the preparation for a@assf interpreting — should use a
method ofreducing words to ideasand there is also a needttansform the ideas
into symbolsthat can be easily re-expressed in another lamgu@fcourse, he agrees
with Phelan and other interpreters (P6chhacketiejlGile — who will be introduced
in the following chapters of the thesis) that atenpreter must not try to write down
word for word everything the speaker says. As heticoes,a hundred words may
obviously contain only one idea, while one word maynply several ideas | suggest
then that Nolan’s thoughts may serve as a supmortBuzan’'s theories and the

application ofmind-mappingnto the interpreting processes.
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Another proof of an interdisciplinary character inferpreting is Daniel Gile’s
(who is a French professional conference interpretginion (2009) thatesting and
decision-makingare parts of the process — which is gfsgchological character An
interpreter can also cooperate with his colleagoasulting him as well as serving him
as his consultant — this could be understood axialsgical character in the theory of
interpreting. He or she can also try to use a d@euror glossary that is at hand — but
such an action uses a large processing capacittheofbrain that is essential for
interpreting, and is rather risky in terms of pb#gy in losing the next interpreting
units of the speaker’s speech. The interpreterneaer stop interpreting and leave his
or her spot in order to find a solution to theitempreting problem — this implies a
thought that he or she should bell prepared not to experience any (or at least
lowered to the minimum) problems that he or shaads capable of solving. As it is
stated through the whole thesis and as Gile cli#089) as well, a good start towards
such a success could be the good preparationddatér interpreting. It follows that in
interpreting the main part of the knowledge acduisimust be completebefore the
actual interpreting begins. Knowledge requirements are thus often unpredietab
thanks to many different topics, data, quotatiolBpms, inside jokes, or even
mathematics being used at a medical conferencerpheters must therefore take

decisions very rapidly and have a widgsheral culture” (Gile 2009, 112).

4.2 Preparation for Interpreting

As Cenikova suggests (2008), the preparation for inteiqpgeis an essential and
undisputable part of the interpreter's work, whettie interpreter is a beginner — such
as a student of the interpreting studies — or amesenced professionaCenkova
continues that this process should serve as atoardseffectivenessbriefnessand
unambiguousnessin interpreter’s notes taken during later actuatenpreting. As
Ceilkova stresses (2008) various approaches from the swhools of interpreting
(Geneva, Paris, Heidelberg, etc.) agree that thergreter’'s notes should bear the
features of saving time, briefness and easy letibilThey also claim that the
interpreter’'s notes serve only as an additional-aitiey are not an aim, but a means
towards the interpreter’'s goals. All of the menéidrstatements put great emphasis on
the preparation process of an interpreter in otdetbe able to meet his or her

interpreting goals.
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In his bookThe Interpreting Studies Readeranz Pdchhacker says (2002) that
consecutive interpretinand sometimes also other forms of interpretisg)ot always
done only by the professionals — it can often bgised by own members of various
institutions during scientific discussions, comnig@randertakings, or other conferences
between homogenous groups. Thereforearaadysis (which is a part of the preparation
process) of the text or speech that is going tontezpreted in future, can help the not-
professional interpreters (who may sometimes inérfor their colleagues, etc.). For
example, the specialists in commercial mattergnag, finance, and others who speak a
foreign language (or even several foreign languagesild be able to act and interpret
their specific subject in a more efficient way, atldis act as if they were the
professionals.

According to Daniel Gile (2009jmind andcommunication are the key concepts
within the interpreting processes. Senders formsutheir statements with an aim in
mind and the communication is successful if the @ntompleted or sensibly well
interpreted by a relevant segment. If you takeok lat the situation from the receiver’s
point of view, the communication is successful hey understand the sender’s, or

speakers, message.

4.3 Note-taking

Andrew Gillies suggests (2005) that thete-taking processis essential and central
(which is almost contrary to whateiikova claims) for the work of @onsecutive
interpreter. Notes represent the skeleton structure of a gpeexhe proposes, such a
skeleton, or an analysis of a speech structureyjldhme made during the process of
preparation. We can imagine the original speech goup of certain ideas in a certain
order; it is important to realize that the ideas aot unrelated. Speaker bears the ideas
in his or her mind; they make up a speech and elsed to one another. Gillies
continues that theorder can be logical, chronological, or set by the relative
importance of ideas These relationships expressed by structuresmaited in number
and are repeatedly present in many sorts of speedwme once one has learnt to
recognize them, he or she will need a quick andistent way for making notations of
them. According to Gillies (2005), this is the righkay how one’s notes may become
the visual reflection of the analysis of the sowspeech. He also adds that there are two
main levels that an interpreter listens to: thstfievel form the words of a speaker (in

order to understand them), and the second letbeisverall speech (to understand how
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do individual ideas and concepts correspond togethe make the whole meaning and
the purpose of the speaker). This is what Gillieastders to bé& macro-thinking,”
(Gillies 2005, 6).

Interpreters, who practice their work, developirtloevn methods and techniques
for note-taking. As Mary Phelan states (2001), alee those who use a great number
of symbols, while the others hardly use any. Onerpreter would be probably not able
to understand the notes of the other and the woded be totally unintelligible to any
other reader. Phelan continues that some intergreteen manage to write down every
word of the speech they hear, in spite of recommagmals that it is of the most
importance to be able tanalyze the speech and its theme or argumenMany
interpreters take notes in th&rget languageather than theource languagebecause
they think it is possible to save time and effotiern the time comes to deliver the
interpretation. Phelan agrees (2001) that thisaggr is also helpful for the interpreter
— he or she is able to make a conscious effortdeenaway from the source language
and its common structures and expressionscamsecutive interpretingthere is an
advantage, when the interpreter has a possibdiysk the speaker what exactly did he
or she mean and therefore the interpreter can stahel the speech more thoroughly.
This may happen if the interpreter is unsure obiatpof a speech and it is possible only
thanks to the lack of booths or equipment betwberspeaker and the interpreter.

As Phelan adds (2001)Jean-Francoiz RozaA established seven basic
principles of consecutive interpretingeven though many interpreters do not observe
and follow all of the rules (Phelan 2001), Rozahisories are considered to be basic
and essential for interpreting and are fundameotainost of the interpreting schools.
To name the seven rules, Phelan paraphrases (EF@Bn's words: the interpreter
shouldnote ratherthe ideathan the exact words used, he or she shouldahlseviate
long words by the first two and the last two letters only alternatively, find a short
word with the same meaning. The interpreter shaudd abbreviations of linking
words (e.g. like why, but, if, ths, tho), an expressioh a negation should be
abbreviated as well (OK, no OK, etc.). It is worth tnderline the stressmportance

or significance The page should be worked dowmleas should begrouped

2 Jean-Francoiz Rozan, who is the founder of theafed Geneva School of interpreting, set up his
conception of seven basic principles of consectititerpreting in 1956 (as stated e.gCieikova 2005,
87).
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intelligently. A line should be used in order $eparateindividual ideas and pages
ought to benumbered to avoid confusion. Every section ought to dressed off as
interpreted, symbols (of movement, correspondence, etc.) are recomnietalebe
used. Phelan explains (2001) her point of viewtha& principle ofsymbolism— she
admits that it is clearly impossible to learn syitslior every term and every word one
meets when interpreting; she suggests that symdasisbe helpful for term that are
frequently used and symbols are only worthwhilind interpreter is able to recall them

speedily and jot them down immediately.

4.4 Novice Interpreters at Palacky University

Bachelor-program-students of the study field Edgfer Translators and Interpreters at
Palacky University, who successfully passed the® IBvef entrance exams and
personal interview with possible future teachers, aferedsix basic and compulsory
courses of interpreting where they can learn and practice their skilldlanna
professional supervisor and assessment. Introducs®minars concentrate on
consecutive interpreting, beginning with memoryinireg exercises, different note-
taking methods, continuing with interpreting in ritoof a class, interpreting with a
partner and ending with an interpretation of reoags or readings from English to
Czech language, using professional equipment, asch computer with a headset, a
microphone, and other interpreting software. Exauaglent has his or her own “booth” —
in this case, a table with all essential interpigggquipment.

Progressively, in the following years of studigse students complete their
interpreting seminars, which gradually improve dedpen theiinterpreting skills and
knowledge, firstly in the consecutive interpretifigpm English into Czech and
retrospectively, and secondly also in the simulbaiseinterpreting from English into
Czech and retrospectively as well. Among the atatsmethods of training, also
alternatives — such as already mentiomadd-mappingechniques — are used in order
to increase the efficiency of the interpreting stsd

% According to The Common European Framework of Feefee for Languages: Learning, Teaching,
Assessment.
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5 Practical Part

5.1 Methodology and Procedure

As the title and the hypothesis of the thesis ssigdevanted to ascertain the influence
of the application of mind-mappingtechniques into the interpreting processes.
Therefore, | conducted a research with students, attend a consecutive interpreting
seminar at Palacky University. The research wasnéd on a group consistent 1
students all of whom are considered to be novice integnetand attend one of the
introductory consecutive interpreting seminars. Shedents were told tohange the
way of their preparation (made at home before the seminar took place) Her t
following interpreting seminar and use an alteneatway instead. The students,
therefore, obtained an assignment (which is pralideSubchapter 6.1.1 of the thesis)
of making their preparation by using application of mind-mapping

The students were askedd®ate their ownmind mapthat would have served as
an aid for the analysis of a recording that was theerpreted on the following seminar.
The assignedecording Martin Jacques: Understanding the rise of Chiaailable at
TED* (which is a nonprofit organization that, besid#®eo things, arranges and gathers
conference speeches on various topics and publitlees online) is an intermediate
level speech of 21:31 minutes in length. Martingles, an economist and the author of
a bookWhen China Rules the Worlduestions the understanding of China and its
progress in the view of the West. He structurespeech into three main pillars, where
he explains the reasons why the West is confuséd ttve growing output of China’s
economics and he also proposes a future possible of the People’s Republic of
China.

Themind mapshould have helped the students to be able ta tearstructure of
the speech, to understand the intent of a speakktoaprepare the specific glossary of
the topic in a more efficient way. Tmeind mapscreated by the students can be found
in the Annexes of the thesis (see Subchapter 8. Infoe information). The students
were also asked to try to interpret with makingrtmetations in the form of amind

map. After they finished their assignment, they wergtribhuted aguestionnaireduring

* Available at:
http://www.ted.com/talks/martin_jacques_understagdihe _rise_of china.html. Accessed April 12,
2013.
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the following consecutive interpreting seminar. Bhgdents were supposed to answer it
with regard to their recent experience witind-mapping

The questionnaire should have been answered derstsiown words, as well as
by using aone-to-ten-scalewhere 1 meant the most negative and 10 the nosstiye
answer or possibility. | then collected and assk$lse answers from the questionnaire
and sorted them intthree different tables (provided in Subchapter 6.2.2). The first
table contains the quantitative (or one-to-ten-3vears, the second table (which is
divided into two separate tables) contains thecseteopen answers of the students. The
third table contains further comments on the appbn of mind-mappinginto
interpreting. Thefinal assessmentis a part of Subchapter 6.2, where the possible
application of mind-mappingin one of the stages of the interpreting process i
discussed. Here | scrutinize the questionnaire arsw both quantitative and
qualitative — further comments, and timind mapscreated by the students of

interpreting.

5.1.1Students’ Assignment

Assignment:

While preparing for the next interpreting seminéfednesday, March 20), please, use
an alternative procedure by creating a mind maph® assigned recordiniylartin
Jacques: Understanding the rise of Chiffde usual preparation consists of listening to
and analysis of the assigned recording, which megattthg acquainted with the topic,
the structure of the recording, the intent of theaker and creating (or reviewing) one’s
specific glossary. Most of you perform these praoced in an individual way, using a
minimum of theorems. This time, when preparing tbeording, please, follow these

steps:

1) use the mind map to note and analyze, utilize the maximum for your own
benefit; it should ease your work, not make it maifécult
2) while listening to the recording, take interpr&eanotes in a form of a mind map
that should fulfill the following criteria:
a. your notes must not overreach one page (prefepaiy A4 format)
b. note the main idea/key information at the centehefpage
c. write legibly, with distinctive letters; it is alssuitable to use different

sizes of the characters, different colors; if yoa areative — you could
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also use pictures, icons (e.g. according to theomapce of the
information)

d. derive other sense units from the key informatiafraw them out to the
edges of the page in a radiant way and in the alsekdirection

e. connect the sense units to one another by arrcevs)ecting lines and
other graphical signs, icons, or pictures

f. itis important to find the connection to the tgpiot only to the specific
recording. Try to imagine that the topic of the axeling is the key
information, and create the glossary then (the wald not have to be
included in the recording, use your memory and dd@sstead =
brainstorm using both Czech and English words).

g. quality, not quantity (e.g. 50 or more words) oé tvords noted is the
intention

h. itis important that the mind map helps you to asde individual words/
carriers of a meaning, and therefore can serven asdain creating your
interpreting glossary

3) then, bring your mind maps to the next seminar!!

5.2 Final Assessment

In the final assessment of the experiment basedcalfected data (from the
questionnaire - see below in Subchapter 5.2.1,estuchind mapsand additional
comments of students on the method) and theorngd to draw general conclusions. |
analyzed the questionnaire and made a quantitatiek qualitative output, including
also the comments. lllustrative examples of stuglenind mapswhich | comment on
in this part of the thesis, are enclosed in theex®s (see Subchapter 8.1).

The students were, to a greater or a lesser extagrdduced the method of
mind-mapping in the consecutive interpreting seminar. They wéoll by my
supervisor, PhDr. Veronika Pragerova, whahd mapsare generally used for and in
what way they can be useful to an interpreter. Tlaéter the introductory seminar on
mind-mapping they were asked tperform the assessmen{the already mentioned
preparation phase of an interpreter withnd map} After having experienced the

application ofmind-mappingthe students completed the questionnaire.

® Themind-mappingules were freely adapted from Buzan (1993).
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As the introduction informed, the main aim of thesis was to find out to what
extent themind-mappingcan be used in the preparation phase of a noxiegpreter
and to what extent canind mapge applied in the actual novice interpreter’s tiote.
The experiment with studentshind mapsand assessing the answers from the
guestionnaire showed thatind-mappings a very individual tool and cannot be useful
to everyone. Generally speaking, it depends onyewglividual, whether he or she is
going to be able to work witlnind mapsnore effectively or not.

With regard to the first research question — wéethind-mappingcould be useful
in the preparation phase of an interpreter — the majority of students wpositive
about the preparation phase witiind maps Most of them mentioned that they could
better understand®: the topic (e.g. “Yes, it did. | welcomed it because | coskee
everything that the speech was about. No obscunersees therefore appeared.”) and
the structure of a speech (e.g. “Yes, it helped to establish dbenections among
data.”). They were also able tormulate their thoughts in a better way (e.g. “Yes, it
helps. | could visualize it,” or “Maybe to add matetails to my thoughts.”), or break
away from concreteness in the speech (e.g. “Yégljted to imagine the whole concept
and associate what goes whereM)nd mapsalso helped the students to orientate better
in their notes (e.g. “Yes, | didn’t have to deatiwtihe fundamental structure and | could
focus on more complex and better expressions."hittk of words from theipassive
vocabulary, or to associate the topic with already known iinfation from some
previous experience (e.g. “Yes, definitely. I'lleug in future.”). Some of them could
also think of the topic in a different way than yhead been used to before (“Yes, it
opened my mind.).

The second research question — whethard-mappingcan be used as rete-
taking tool — most of the students wenegative about the application of the method
(e.g. “I wasn’t convinced about using this methaodl & was actually surprised that |
was able to re-create the speech afterwards, haywlesemetimes “missed” something,
couldn’t remember the connection etc., | prefer‘thaditional” approach,” or “I tried to
interpret the speech with the mind map, but it Witabetter than the notes, | was
confused. | didn’'t know what was and what wasnitlsnd | couldn’t really add any
additional notes because there was no space. Itlstracting.”).

® The full and complete answers can be found in Bapier 5.2.2 of the thesis.
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| think that one of the reasons that the studer@se so negative in usingind
mapsas a note-taking tool is that the@mind mapswere not created properly If you
take a look at the studemind mapsn the Annexes you can see that many of them lack
some of Buzan’'snind-mappingrules (explained previously in Subchapter 3.2.2e T
students stilkend to use linear constructions- most of them started with the central
idea, then radiated their thoughts in the clockwisection (which was all correct) and
then they started to write more than just a onedwor even whole sentences). Some of
them used only one pen or pencil and no colorsdate theimind map- which is also
wrong. However, many of them applied at least savhahe rules correctly, like
different letter sizes, various colors, circles,ages and pictures, indexes and
numbering, etc. | think that the second reasotfemegativism is that, even though the
students are novice interpreters, they are not t&mpeginners (as they all attend the
third consecutive interpreting seminar) and teyeloped their own note-taking style
for interpreting before tryingnind-mappingl can imagine that it is difficult, though, to
make their notations in a completely different wathout any preceding training. The
third reason would probably be the lack of trainiAg it was said before in the thesis,
Buzan claims (e.g. 1993) that developing omaiad-mappingstyle takes time. When
practising, one should start applying the rulesniard-mappingstep by step and that is
the way how to make them more effective and howdbused to them. The students
werenot given enough time to practice theimind-mappingskills. There is also one
last possible reason for the unavailability to fiptet withmind mapsrom the point of
view of an interpreter. | suppose that we can imaghemind-mappingechnique as a
visual mnemonic aid. Roderick Jones suggests tihatre¢ are of course limits to the
technique of visualization as a mnemonic aid. Aespemay be so abstract that no
amount of effort will produce a visualization okthotions expressed,” (1998, 35).

To conclude the final assessment, the experimeshown thamnind map<ould
be effective mainly in the preparation phase obwaige interpreter, but not as effective
as a note-taking tool. To prove my conclusion Ivjide the following opinions of the

students taken from the questionnaires:

“The mind mapworks on me only in the preparation phasgit is great for
ordering the information and creating, or brushipg the glossary. However, it
is useless while interpreting its preparation is very time demanding (persgnall

speaking, it also makes the interpreting more aliff).”
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“During interpreting | didn’t use a mind map; | ied on my own notesMind
map does have its pros- but | think it'stoo complicated to use it during

interpretation . | prefer notations.”

“l did not use the map during the interpretingiihk it's good as a preparation

tool, but rathewuseless during actual interpreting I still made a notation.”

5.2.1Questionnaire

Please, answer the following questions using youn words and also using a scale
from 1 to 10, where 1 means the most negative 8rtidd most positive possibility. Did
creating a mind map during your preparation fouaktonsecutive interpreting help

you to:

1) understand the topic better? 1-10?

2) get better in depth of the structure of a shedc10?

3) formulate better your thoughts? 1-10?

4) concentrate more on abstraction/ break away froncreteness? 1-107?

5) orientate better in your notes? 1-107?

6) think of words or collocations from your passiocabulary? 1-107?

7) associate with topics that are already storg@ur long-term memory and thus
to create a connection with already known and rebegrthe new better? 1-107?

8) think about the topic differently than you hdesen used to? 1-10?

5.2.2Tables of Quantitative and Qualitative Answers

The quantitative research (as shown below) has ishioat the most contributive area of
applyingmind mapgo the preparation phase of novice interpretersthaisthe students
were able to understand the topic more effectivElye median gained is 7.7 from 10
possible points. The second most helpful area, rdow to the students, is that they
were able to get better in depth of the assignedrdeng. The question obtained a 7.6
median. The most negative answers were in QueS8tisthinking about the topic in a

different way- where the median is only 3.2 points.
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(1) Table of quantitative respondents’ answers

Question1 9|8 | 7|7|7(5|/10| 6| 10| 8 7.7
Question29|10{8(9|3/6|8 |5|9 9 7.6
Question3 9|4 | 3/6(8|4|2 (4|2 7 4.9
Question4 8|7 |3(4|8|5|3 |49 5 5.6
Question58|2 |1(8|9(2|1 3|9 2 4.5
Question6/ 8|1 | 2(2(8|2|8 |2|10| 9 5.2
Question7 9|3 |1|5|7(2|1 |2|10| 5 4.5
Question8 9|3 |2(4|6(2|1 3|1 1 3.2

Table 1: Respondents’ answers — the quantitative methodrevheneans the
most negative and 10 is the most positive answer.

The tables (2a) and (2b) provide the qualitativesjonnaire answers of the students.
More comments on the qualitative answers are peavid the above final assessment
(see Subchapter 5.2). The students’ opinions are@mted (none of the questions were
answered neither only in a positive nor in a negatvay), probably because of the

above mentioned individuality of every human beuggl thus every interpreter.

(2a) Tables of qualitative respondents’ answers

I e = =T

Yes, it did. | | was able to It helped me to No, but the analysis

welcomed it becausq understand it better create better was more thorough

| could see structure. because Buzan

everything that the recommends one

speech was about. word only.

No obscure

sentences therefore

appeared.

Yes — | could see th¢ Definitely yes, but | Yes, it helps. | Yes, it helped to

connections betweel only in the could visualize it. | imagine the whole

the topics. preparation phase. concept and
associate what goes
where.

Yes, because it A little bit, the Maybe to add more

makes me pay more structure was details to my

attention to the clearer. thoughts.

structure (& mind

mapping is very

useful when
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expanding
vocabulary).
Some thoughts werg Yes, it helped to
not so confusing, establish the

when | could look on connections among
a structure of a data.

speech.

Table 2a: Selected respondents’ answers — the qualitativeadeQuestions from 1 to 4 contained.

(2b) Tables of qualitative respondents’ answers

[T s st U E

Yes, it helped me in| Yes (the 1 word | was able to make| Yes, it opened my
orientation, but it policy). factor connections.| mind.

was sometimes

misleading.

Yes, | didn’t have to No, | don’'t know | Although I

deal with the much about the appreciate this
fundamental topic. method, | like to
structure and | could make also my
focus on more interp. notes.

complex and better
expressions.

Quite the opposite. Yes, definitely. I'll
use it in future.

Definitely not, it was
a bit confusing.
Yes, better
orientation in my
notation.

It was little bit
confusing for me.

Table 3b: Selected respondents’ answers — the qualitativegdeQuestions from 4 to 8 contained.

The further comments of the students are showharfdllowing table (3). As the final
assessment (Subchapter 5.2) suggested, the attitodkards the application ofind-
mappingin the consecutive interpreting differ. Most oétstudents, though, appreciated
the use oimind mapsn the process of preparation. However, the appba in note-
taking was not welcomed probably because of the ddenind-mappingraining, being
used to individual note-taking techniques, and alathining all of themind-mapping

rules.
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(3) Table of qualitative respondents’ answers - commes

|

Respondent 1

It was a useful method, but it took way too longptepare.

Respondent 2

| wasn’t convinced about using this method and bk veatually
surprised that | was able to re-create the speigeiwards, however,
| sometimes “missed” something, couldn’t rememberdonnectior

etc., | prefer the “traditional” approach.

A7

Respondent 3 | | tried to interpret the speech with the mind miayg, it wasn’t bette
than the notes, | was confused. | didn't know wivats and what
wasn’'t said and | couldn’t really add any additionates because
there was no space. It was distracting.

Respondent4 || looked into the mind map only a few times duritige actua
interpreting, but | think that | could get usedittoif | used it more
often. | would be able to assess better, what shoukshould not b
a part of a mind map — then, it could be useful.

Respondent5 | - no comment -

Respondent 6

| usually write down almost everything — with théenchmap | have
started to focus on the meanings rather than wedsd | have tried
to write down only the significant words; on théet hand, | can’
imagine producing the whole map during single jmteting. | usec

the map, but | also added other information.

Respondent 7

The mind map works for me only in the preparatibage, it is great
for ordering the information and creating, or binghup, the

glossary. However, it is useless while interpretiitgy preparation i

55

very time demanding (personally speaking, it alsakes the

interpreting more difficult).

Respondent 8 | During interpreting | didn’t use MM; | relied on nown notes. MM
does have its pros — but | think it's too complezhto use it during
interpretation. | prefer notations.

Respondent 9 | I did not use the map during the interpreting.ihkhit's good as &

preparation tool, but rather useless during aantetpreting. | still

made a notation.
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Respondent 10 | | wasn't able to make a notation and to look atrmgd map at th

same time; | prefer note-taking without mind-majgpin

Table 3: Selected respondents’ answers — the qualitativeedetComments on the applicationroind-
mappinginto consecutive interpreting.

36



6 Conclusion

The main aim of the thesis was to find out to wédxent thanind-mappingcan be used
in the preparation phase of a novice interpreter tanwhat extent camind mapshe
applied in the actual novice interpreter’s notagioimhe thesis was divided into the
theoretical and the practical part. The first cbapif the theoretical part provides a
definition of human memory by different psycholdgiand different attitudes towards
the differentiation of human memory. Traditional asgll as alternative models of
human memory are shown. Then, in the second thealrathapter, |1 describe the
“modern” mind-mappingtechnique as suggested by Tony Buzan. | disciessitory,
development, and the current designnahd maps The rules formind-mappingare
shown on picture examples. The forth and the lhapter of the theoretical part deals
with the description of consecutive interpretinggeneral as well as the consecutive
interpreting courses at Palacky University.

The practical part of the thesis presents an dlotizbon to the methodology and
procedure of the examined research. It scrutinizesexperimental situation, describes
the students’ assessment, and assigns recordinthargltuation of interpreting. The
final assessment of the studerdattitudes towardsnind-mappingand themind maps
created by the students are also provided.

As the results of the experimental procedure Isn@vn,mind-mappings a very
individual technique and many conditions play tkes kole within its proper usage —
beginning with the individual's personality traitsis or her background, and ending
with the type of the interpreted recording or spedts structure and the extent of
abstraction in the speech, etonly one part of the hypothesis has been proven.
Regarding the previous conditions of individualitynd mapscan only be effective in
the phase of preparation of a novice interpretbe Students, who participated in my
experiment, agreed that creatingnand mapin the process of preparation for
interpreting helped them to put together the neesgfry and learn the vocabulary
more easily, to understand the new topic and thetsire of the speech better, and to
create the connections and links between statemeats naturally and in a more
efficient way. The second part of the hypothesis hnat been proven — as the
interpreter’s notation is an “instant” product acahnot be prepared in advanoand
maps which are very time-demanding if created propevigere not proven to be

acceptable as a note-taking tool by the students.
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7 Shrnuti

JakoZzto studentka oboru Angjina se za&¥enim na aplikovanou ekonomii jsemnelan
moznost setkat se poprvé blize s mySlenkovymi mapasemindich managementu.
Zarover se vSak ¥nuji i tlumoceni a na mysSlenkové mapy jsem narazila i zde,
v tlumacnickém semind, pii probirani alternativnich ffstupi k tlumaeni. Tato
technika md velmi zaujala a ®la jsem mnohokrat moZznost ji vyuzitt auz

v riznorodych semiri&ch na univerzit, nebo také v soukromém a pracovnim zivuit
planovani osobnich d&il teambuildingovych aktivitach, nebori pvyuce angktiny

v jazykové Skole, kde strukturu myslenkovych ndapto vyuzivam.

.Moderni“ mySlenkové mapy Anthonyho (,Tonyho") Rea Buzana jsou dnes
vyuzivany ve velmi Sirokém spektru — od ¥l&Vvacich instituci, f&s fiznorodé aktivity
v pracovnim prosgedi, nebo jen pro individualni geby jedince nap pii planovani
osobnich cil, stress a time managementwkali je dnes Tony Buzan povazovan za
nejwtsiho propagétora a popularizatora této technikyedevsim diky jejimu
rozpracovani a znazafmi pravidel, kterA museji byt dodrzen& pnapovani mysli“,
mysSlenkové mapy byly hofnvyuzivany jako mnemonicka pditka jiz v dobach
starowkého Recka aRima. Pozdji, nagiklad v dolé renesance, vyuzival techniku
mySlenkovych map také znamy Leonardo da Vinci, yki@r v kombinaci s dalSimi
technikami (jako bylo napjeho ,zrcadlové pismo*), vyuzivakipredeni svych zapisk

Prace psana v anglickém jazyce se tedyc¢rajm na aplikaci a vyuziti techniky
mysSlenkovych map zénajicimi tluma@niky v tlumaeni. Konkrétd se \nuji
problematice vyuzivani myslenkovych map jakoZtasgu pipravy tluma@nika na
proces samotného konsekutivniho tlwewi. Dale prakticky hodnotim kvalitu
tlumocnické gipravy student tlumocnického semin@ za vyuziti tlumonického
zapisu vedeného praywomoci mysSlenkovych map, které si studenti santvoiyli.
Cilem této prace bylo zjistit, v jaké fai mize vyuziti mySlenkové mapy pomoci
zainajicimu tlumaénikovi na cest ke zdokonaleni se v praxi konsekutivniho tlderd
a do jaké miry lze mySlenkové mapy vyuzit pedeni tlumenického zapisu aip
piipraw na tlumdaeni.

Pro srozumitelnost, &8i prehled a poskytnuti komplexnich informaci, je prace
roz&klena do dvou celk — teoretické a praktickéasti. Po Uvodu v teoretickéasti
nasleduje druhd kapitola, ve které seznanit§inde s pojmem padt, ktera je

neodmyslitelnou saiésti tluma@nikovy praxe. Zmiuji tzv. tradeéni model pandti —
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model Atkinsona a Shiffrina — ale také alternatismodely paniti, které nap. zahrnuji
.pracovni panit®. Ve treti kapitole pedstavuji ideu myslenkovych map, jeji historii a
vyvoj. Nasleduje teorie Tonyho Buzana, kde popjsygk prakticky vytvdit
mysSlenkové mapy a jak s nimi pracovat. Dale sezfiatitende s kiIEovymi pojmy
asociace, fedstavivost, ktiova slova a ktiové obrazy, nebo paprskovité mysleni.
Posledni, ¢tvrta, kapitola teoretickécasti je zamfena na popis konsekutivniho
tlumoceni. Na zakladl slov profesionalnich tluntmika (nag. Daniela Gilea, Andrewa
Gilliese, Mary Phelanové a dalSich) popisuji kongiki techniku pevodu.

Praktickad¢ast hodnoti experimentélnitakum, ve kterém i studenti za ukol
se gipravit na seminékonsekutivniho tlum&eni. BZnou gipravu (analyzu zadané
nahravky, pochopeni jeji struktury, z&m fecnika a seznameni se s danou slovni
zasobou) provedli s pomoci myslenkovych map, ktaréreli sami vytvdit. Na
nasledujicim semittékonsekutivniho tluméeni, po petlumaieni nahravky s podporou
mysSlenkovych map, obdrZeli studenti dotaznik slaés, které se tykaly jejich prév
prozité zkuSenosti. Osm otazek, ng meli studenti odpowdét jak kvantitativig, tak
kvalitativné, bylo doplfno nazorem studeint na aplikaci mySlenkovych map
v tlumageni. Studenti vyjédli své pocity ohledd zadani, pibéhu tlumaeni
s mySlenkovou mapou a jeji aplikaci ob&cn

Experiment provedeny na vzorku deseti studletiumoceni prokazal, ze
mysSlenkové mapy byly v procesdipravy na tlumeéeni velmi uziténou pontickou,
piedevSim §i analyze zadané nahravky, pochopeni jejiho obsaémgru fecnika a
struktury. Ve fazi tlumeéeni, kdy ngly byt mySlenkové mapy vytwené studenty
vyuzity jako tluma@nicky zapis, ¥tSina studerit mapu nebylo schopno vyuzit nebo ji
vyuzili za zng&nych obtizi, tlumoeni jim z€Zovala. Na zaklad tohoto
experimentalniho fizkumu jsem dosla k zéru, Ze vyuziti a uzitnost mySlenkovych
map je velice individualni a zélezi na osobnostiykiostech, ¢i prostedi kazdého
jedince, ale také na tématu nahravky grojevu recnika), jejim provedeni, strukie,
mife abstrakce a konkrétnosti, z&m fecnika, apod. Nelze tedy obecrnvrdit, Ze
technika myslenkovych map &aajicimu tlumaénikovi bude (a tedy pofize ke
zlepSeni kvality jeh@i jejiho tlumainického vykonu), nebo nebude vyhovovatua ve
fazi pripravy,¢i ve fazi samotného procesu tludeni.
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8 Annexes

8.1 Student Mind Maps
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mysSlenkova mapa, p&th model panti,
konsekutivni tlumaent, z&inajici
tlumaoenik, vedeni notace, mapovani mysli,

mnemonicka poricka

mind map, memory, memory model,
consecutive interpreting, novice interpreter,

note-taking, mind-mapping, mnemonic aid

.Moderni* mysSlenkové mapy Tonyho
Buzana jsou dnes vyuzivany ve velmi

Sirokém spektru — od vZthvacich instituci,
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Anotace v AJ:

pies  teambuildingové aktivity  ve
spol&nostech, nebo jen pro vyuziti
individualnich pateb jedince. Prace psana v
anglickém jazyce seénuje problematice
vyuzivani mySlenkovych map jakozto
zpasobu pipravy tlum@nika na proces
samotného konsekutivniho tludeni. Dale
se zabyva praktickym zhodnocenim kvality
tlumocnické @ipravy studenit
tlumoenického  semin@ za  vyuZiti
tlumocnického zapisu vedeného pomoci
myslenkovych map. V experimentalnim
prizkumu ngli studenti za akol ppravit se
na semin& konsekutivnino tlumeeni.
Béznou gipravu (analyzu zadané nahravky,
pochopeni jeji struktury, zamu recnika a
seznameni se s danou slovni zasobou)
provedli s pomoci mySlenkovych map,
které si ndli sami vytvdit. Cilem této prace
bylo zjistit, v jaké mie mize vyuziti
mySlenkové mapy pomoci &aajicimu
tlumocnikovi na cest ke zdokonaleni se v
praxi konsekutivniho tlumi@ni a do jakée
miry lze mySlenkové mapy fip vedeni
tlumocnického zapisu a ffpravy nha

tlumoceni vyuzit.

Nowadays, the idea of Tony Buzan's
“modern” mind mapss used in a very wide

spectrum — from educational institutions,
teambuilding activities in companies, to
personal needs of an individual. The thesis
written in English is dedicated to the

application ofmind-mappingas a way of
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preparation of a novice interpreter for
consecutive interpreting process itself. The
thesis also provides a practical assessment
of the preparation process quality, on the
basis of a research conducted on students of
an interpreting seminar, who appliednd-
mapping as a note-taking tool. In the
experimental survey, the students should
have prepared themselves for the
consecutive interpreting seminar. The usual
preparation (an analysis of the assigned
recording, understanding its structure, intent
of the speaker and learning a specific
glossary) was made usingnind maps
created by the students. The main aim of the
thesis was to find out to what extent the
mind-mappingcan be useful for a novice
interpreter on his way to improving the
practice of consecutive interpreting, and to
what extent carmind mapsbe applied in
novice interpreter's notations and the

preparation process.
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