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ABSTRACT

Project work is a progressive teaching method wimeets requirements of
modern educational systems. This thesis discubgselanefits of project work in
English language teaching.

The Theoretical part is based on methodology bauic publications on
project work published mostly in English—speakingmtries. It introduces history
of foreign-language teaching methods, history afjgmt work, characteristic
features of learning in projects and of teachingjqmts. It deals with the benefits
of project work including motivation, group workoaperation or experiencing
success and considers also possible problems gcpwwork, i.e. noise, lack of
time, monitoring, motivation problems, etc. A diais of projects into three main
categories is suggested: according to the maiwigcperformed by students,
according to length and age of learners. Each oagag discussed in detail and
provides examples of possible projects. The lasptdr of the Theoretical part
distinguishes the basic stages of a project: ogemapic orientation, research and
data collection, preparation of data presentapoesentation and evaluation.

The Practical part is based on a project which eaasied out with high-
school students. It integrates English languagé wsychology. The choice of a
school, topic, characteristics of the class as agthe realization of each lesson is
described and analysed in detail. Evaluation byesits and by teacher is also
included.

The thesis focuses on the benefits of project whbekefore the research
hypothesis deals with the advantages of projectsedis It focuses especially on
communication and using individual skills and taé¢emn project work. The
research method used was a questionnaire whichawswered twice by the
students: before and after the project. Their amswaere processed and
interpreted.

Finally, | summed up the content of the thesis nedresults of the research
in the Conclusion. In the Appendices section afpamtant materials used during
the project are included as well as photos of itha fproducts as an illustration of
the whole project.



INTRODUCTION

Project work belongs to those teaching methods lwiace repeatedly
discussed in magazines and publications on mo@arhing methodology. In a
world that is changing very quickly teachers areklog for a method which
would meet all important requirements of the edocaprocess. Many methods
seem to fulfil only some aspects of modern edupatsnich as acquiring
knowledge or memorizing facts. Though these methmimot be rejected as
completely useless a new method is needed whichdveapport them and which
could be tailored for the education of thé'2éntury.

In this thesis | want to analyse and evaluate #reebts of project work in
English language teaching. Though this method isiew and many publications
on project work from abroad were published in tlf8s8 due to the political
situation in our country before 1989 project workghn its life in the Czech
Republic later, at the beginning of the 90’s.

In the Theoretical Part | will work with the mosgsificant features of
project work as described in the methodology lite&a As the title of the thesis
suggests | will especially focus on the benefitpfject work. | will also try to
relate project work to the current educational mefavhich is going on in our
country. However, | will mention the difficult asgis of projects as well. Each
approach has its pros and cons and it is bettbetwell prepared for the cons.
Also the other topics discussed in the Theoretpzat (e.g. types of projects,
stages of projects) are included as a theoretregigvation for the Practical part.

In the Practical part | will describe in detail rpgrsonal experience with
project work. | will carry out an English projecitiv high-school students. | want
to give a complete description of the project ftsmhd also to compare my
experience with the theoretical knowledge | inclidethe first part of my thesis.

| will state a research hypothesis which will foams the advantages of
project work in accordance with the direction of thgsis and | will try to verify
this hypothesis after realization of the projecwill use questionnaires to be
answered by students reflecting their personal etpee and opinion on benefits
of project work in ELT. | will draw a conclusion the results of the research

enable me to do so.



.  THEORETICAL PART

1 MAJOR FOREIGN-LANGUAGE TEACHING
METHODS

1.1 Need of change: historical overview

Traditional methods of teaching were based on tegctclassical
languages such as Latin or Greek. At that timeléhener’s training in memory
and application of logical processes was emphasizater when teaching of
modern languages came into focus as an access iltisqghical and other
intellectual literature of the time, teachers ofdam languages wanted to justify
their subject by making it equal to the teachinglassical languages. Therefore
they adopted traditional methods, especially thamgnar-translation method
which was well-established in teaching classicadjleages (Rivers 1970: 9-11).

However, the demands and objectives of learningr@idn language have
changed dramatically over the centuries. The aimumderstanding difficult
literature of a specific field such as theologypbilosophy made way to the aim
of understanding spoken language and being ablpattcipate in everyday
conversation. Therefore various approaches emedyethg the 28 century
which focused on teaching students to speak andntomncate more effectively
(Rivers 1970: 33).

The development of teaching methods often refldesnatural side-effect
of changes in history of humankind. Whenever omlg point of view prevails for
a longer period of time, rebelling voices appeartlom scene coming up with a
new theory which often goes against the precedireg ®his inner human need of
change, need of improvement, though often rebed|iogi a basic and important
feature of our history. It keeps us going, makeseasn from our imperfections

and failures and enriches our knowledge.



1.2 Grammar-Translation Method

This method is probably the oldest one. It is edoin teaching classical
languages and is still in use today. The focusiseading authentic texts. Apart
from linguistic aspects of the text also its litgraand cultural value is
emphasized. The greatest disadvantages of thisochetle monotonous writing or
translation exercises and pieces of language wéaiehnot presented in real-life
context. Students are supposed to memorize listvyosBbulary as well as
grammatical rules. Their role is that of a pasgpegticipant who is receiving
ready-made information. The development of speakind listening skills is
neglected. The advantages can be seen in intragllignature and culture of the
foreign language to the students (Rivers 1970:84-1

In my opinion, this method can be seen as an ofptsithe method of
project work. It goes against the basic principtds project work such as

creativity, cooperation or using real-life language

1.3 Direct Method

Direct Method was a reaction to the over-use ofGn@mmar-Translation
Method. Its main representative was Charles Bellitzhis method no translation
and mother tongue is allowed. It is partly basedt@ntheory of L1 acquisition
which says that children learn their mother tongyesimply listening to a great
amount of it. Students should associate foreign dwodirectly with their
corresponding objects or phenomena in reality. Gramwas taught through
examples and students were asked to generalizeukbe for themselves. This
approach was criticised because it is impossibleotapare L2 acquisition to L1
acquisition. Other critics focused on the lack gtematic language practice
which leads to students being confused when tryingroduce more complex

sentence structures (Rivers 1970: 18-22).

1.4 Audio-Lingual Method

Audio-Lingual Method was developed during WWII imetUSA. At that

time there was a great need for interpreters amglpewho would be able to



communicate with the allied armies. This method designed for small classes
of students. The basis was listening to the teaclegreating and answering
automatically to his questions in simulated dialkegyuLanguage was set in a
particular context which imitated the most probabtaations soldiers were likely
to encounter. It emphasized speaking and listesirity but neglected writing and
reading. After the war this approach was developad used in secondary
education (Rivers 1970: 32-54).

Audio-Lingual Method was developed for practicahgsens. This partly
corresponds to the idea of project work where treggliage pre-taught by the
teacher will be used in real-life conversationother words, students can practice

and imitate situations they are going to face erikar future.

1.5 Silent Way

The method of Silent Way was a reaction to Audiogual Method. It
became prominent during the 60s and 70s. As theensuggests, the teacher
should remain silent during the teaching and lewyprocess. A very specific tool
was introduced — the Cuisenaire rods. These rodambus colours and length
were a visual aid which could represent whatevertéacher needed to show or
explain; words, phonemes, people or objects, ete $tudent himself was
responsible for his learning and progress (RichdRagiers 1991: 99-111).

Though this method is very specific in its demabadth on the teacher and
the student, we can see the shift of responsilfiidgn the teacher to the student;
an independent management of the learning is alsoob the characteristics of

project work today.

1.6 Total Physical Response (TPR)

TPR was developed by James Asher during the 6GD§@s This method
took several ideas from L1 acquisition; it is baseda great amount of listening
and comprehension. The basic rule is that the &&himperatives are
immediately followed by students” performing theparative (e.g. sit down, open
the window, etc.). This approach is perceived ghliieffective especially with

beginners and young learners. It stresses the ctonebetween memory and
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motoric action. Students are not allowed to usé tinether tongue, they should
start speaking when they are ready (Richards, Rdg#1: 87-99).

The integration of motoric activity makes TPR danito project work.
Both the project work and TPR use the approach leérfiing by doing”
(Hutchinson 1992: 11) though in different ways. mpiis perceived as the
primary activity and learning as a natural conseqaef doing.

1.7 Community Language Learning (CLL)

This model was developed by Charles Curran. Hetpdiout that many
learners do not make their best progress becauafTherefore no anxiety or
stress should be part of the atmosphere in thepg®tudents usually work in a
circle. They use their mother tongue to expresst Wiey want to say, the teacher
translates it into the target language and theestiudnly repeats. Students should
gradually move from the dependence on the teachgesslation to an
independent production of sentences without thgestd# translation (Richards,
Rogers 1991: 64-87).

Curran’s view of using mother tongue and only répgathe teacher’s
translation is rather unusual. | think that his awas to encourage students to fully
express their opinions. Restricted language knoyddumnits our way of speaking
and after several unsuccessful attempts studentgica up and prefer to be silent
rather than to express their thoughts partly aratdarately. This respect for
students” opinions and the effort to enable thenspieak and work freely and
without the feeling of being mocked is very simitarthe ethical code supporting

the method of project work.

1.8 Suggestopedia

Developed by a Bulgarian psychologist Georgi Lozartbis method is
based on a psychological research which says thdéests use only a minimal
amount of their mental potential to learn. Thigisonsequence of their fears and
psychological barriers which they had created dutimeir learning experience.
Lozanov tried to prepare his students for leardipgnaking them relaxed. In his

classes he used dim light and Baroque music a<legtmaund for the learning
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process. He encouraged his students to act asstiylchs possible and believed
this would help them to learn and remember muchenmoformation than by
using traditional methods (Richards, Rogers 1992-154).

Suggestopedia as well as project work emphasizdesedd atmosphere
because stress and fear limit productive work difecteve learning to a great

extent.

1.9 Communicative Approach (CLT)

This broad view of foreign language teaching canpkeceived as an
umbrella term that covers various aspects of thagzhes mentioned above. It
came to prominence during the 80s and emphasiseiscly rather than accuracy,
lifelong learning rather than specific classroorsksaand partnership rather than
traditional teacher-learner relationship. It does prescribe any specific forms of
teaching or types of activities. The only demanth& all four language skills are
practiced in a communicative way and students shfmdl that the language they
are learning is useful for them (Richards, Rog&%11 113-128).

It also prefers cooperation of pairs or groupsdmpetition of individuals
(Nunan 1988: 24). This approach shares a lot wghidea of project work where
cooperation is one of the basic principles and esmlsuch as partnership or
lifelong learning are supported. Projects are ugudlased on an active

communication therefore CLT is closely connectedrtgect work.

1.10 Natural Approach

This method was developed by Stephen Krashen aacy Tirerrell in the
80s. It shares some features with TPR (advocatitgilent phase" which should
be followed by a spontaneous oral production) all &g with Direct Method
(teacher uses the target language communicatively fthe very beginning).
Communicative activities such as group work, diakg) or role-plays are used
(Richards, Rogers 1991: 128-142).

The advantage of this method definitely lies withthe use of
communicative strategies such as group work orptag. These are considered

progressive nowadays. Frazier (1976: 181) says 'tmathing could be more
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injurious to the future of informal education thdhe notion that group
experiences have little place in children’s schgpti Quite on the contrary, both
pair work and group work are highly appreciatedrapphes in today’s education

and are very often used in project work.
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2 PROJECT WORK

2.1 Towards a definition

There are various definitions of project work. Léguand Thomas (1993:
160) define project work as "a theme and task-eentnode of teaching and
learning which results from a joint process of negimn between all participants.
It allows for a wide scope of self-determined actior both the individual and the
small group of learners within a general framewairla plan which defines goals
and procedures. Project learning realizes a dyndmalance between a process
and a product orientation. Finally, it is experiahaind holistic because it bridges
dualism between body and mind, theory and prattimerican theoretician of
the first half of the 28 century W. H. Kilpatrick defines project work dsearty
purposeful act” (Kilpatrick in Knoll 2005: 4).

2.2 History of project work

| believe that in history many enlightened teachessd project work even
though they did not call it that way. Legutke arfabiinas (1993: 158) introduce
project work as an American methodology beginninghwhe pedagogical
personalities of John Dewey and William Heard Kitgk. | share the view of
Michael Knoll (2005: 2) from University of Bayerytiwho found the origins of
project work on the European continent.
Knoll (2005: 2-6) divides the history of project kkanto five stages:
= 1590-1765: The beginnings of project work at amegttitral schools in
Europe.
= 1765-1880: The project as a regular teaching method its
transplantation to America.
= 1880-1915: Work on projects in manual training andeneral public
schools.
= 1915-1965: Redefinition of the project method atsdtiansplantation

back to Europe.
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= 1965-today: Rediscovery of the project idea andtliel wave of its

international dissemination.

In 1577 an architectural academy in Rome was fodindeder the
patronage of Pope Gregory Xlll. The teachers gawar tstudents specific
assignments such as designing churches, monumengmlaces. There were
deadlines and also a jury to be convinced abouptbgct. These academic and
fictional competitions imitated real-life architecal competitions. They were
called "progetti" and enabled the students to appdyr theoretical knowledge in
practice.

By the end of the 8century projects became a part of the engineering
education. At this stage the method was transplaimito the United States.
Students were asked to design their own maching<amstruct them according
to their own design. In the second half of thé" X@ntury Prof. Robinson of
Mechanical Engineering at the lllinois Industriahi\dersity at Urbana declared
for the first time that using project method doest only contribute to the
development of practical and professional skillshisf students but also to their
development as democratic citizens because thegriexige the equality of men
and dignity of labour in practice (Knoll 2005: 2-3)

In 1910 Rufus W. Stimson popularized the projecthoe through so
called "home project plan”. Children were taugleattetical knowledge at school
(e.g. about planting and growing vegetables) aralr throject was to grow
vegetables at home. Thousands of Stimson’s pamspléstribing his theory were
distributed among teachers of academic subjectsms8h significantly
contributed to the popularization of project woltkwas perceived as a means of
progressive education (Knoll 2005: 4).

In 1916 an American philosopher of education JDewey (1859-1952)
wrote an essay "Democracy and Education” where thessed the role of
experience and problem solving. Dewey (1940: 6)ddmat "the school must
represent present life — life as real and vitahtchild as that which he carries on
in his home, in the neighbourhood or on the playgh" Dewey’s ideas were
developed by William Heard Kilpatrick (1871-196%) his essay "The Project
Method" in 1918. Their contribution is seen ashiginning of the modern use of

project work. Though forgotten for a few decadeagjgrt work flourishes again
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since the 60s in Western countries (Knoll 2005a®l it has been explored and
used in post-communistic countries since the 90geds

2.3 Characteristics of project learning

Tom Hutchinson (1992), a great promoter of projpork, emphasizes
four aspects of learning in projects:

= Hard work
"Each project is a result of a lot of hard work.eTauthors of the
projects have found information about their togic) and put all
the parts together to form a coherent presentaRooject work is
not a soft option."

= Creative
Projects are creative in two aspects: content anduage. The
teacher shall see each project as a "unique piete
communication”.

= Personal
The aspect of creativity makes the project veryspeal. The
teacher should not forget that his students indeselot of
themselves into their work.

= Adaptable
Project work can be used with all ages at everglle¥ language.
The choice of activities is not limited and eacpi¢acan be adapted
for the specific purposes of a particular groujeafners.

(Hutchinson 1992: 10)

Michael Legutke and Howard Thomas describe the adtaristics of
project work with respect to modern educationatesys that demand from the
teachers to integrate traditional subjects as naisgbossible. They point out that:

= Themes and tasks for projects derive from real-dieanands rather

than from prescribed curricular items which areewoffpresented as
isolated pieces of scientific knowledge (Frey ingutke, Thomas
1993: 158).
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= Good idea does not make a good project. The legqumiacess takes
place only when the learners get involved with tbgic, carry out
experiments, various activities and discussionsrafiect their work at
the end.

= Project learning involves detailed planning, deiamng problem
areas, sub-tasks and hypotheses, predicting tlveroes, however, its
direction and concrete steps of realization canngbaduring the
process as a reaction to new circumstances or cigaimgerests of the
learners.

= Project learning is investigative in its nature.

= |t is learner-centred. Students can choose the tapd also discover
their strengths and talents for specific tasks.

= There is a balance between the process and pro8Stuatients are
motivated to create a product which has its owneal

= Project work is cross-curricular method. It comisingaditional
subjects together depending on the specific progsbt.

= Students work as democratic partners in their gsptipe teacher being
rather their guide than a source of all answers.

(Legutke, Thomas 1993: 158-160)

2.4 Characteristics of project teaching

Jeremy Harmer (1991. 200-205) distinguishes siregd roles of a
teacher: controller, assessor, organiser, prompjcipant and teacher as a
resource. The teacher has to change his rolesodmarny factors that arise in the
class. | will look at the roles from the point c(fafulness for project work.

Teacher as an assessor should use especiallye'gentection” (Harmer
1991:201) during projects. He corrects mistakest thacur in students’
performance but does not insist on an immediatetitegn of a correct version in
order not to destroy the atmosphere of the creatioek. Even more important
than gentle correction is providing the studenthvgedback, i.e. how well they
performed the task.

During the project work students organize a lottlodir own learning.

However, it is still the teacher who should provigeod organisation of the

17



project and be sure that students know what toQtberwise a lot of time and
energy is wasted. It may happen, especially dutomg-term projects that
students will get stuck at a certain point not kimgwhat to do next. In such
case, the teacher acts as a prompter who makesstiogg how to proceed.

Project work allows the teacher to be a partidipas well. He can
participate in various sub-tasks, e.g. role-playstber communicative tasks, but
he is also a natural participant of the whole mbj@he final role which comes
into question during project work is "the teacheraawalking resource centre"
(Harmer 1991:204). When an intensive group workesaklace, he can walk
around and provide linguistic or other kind of help

The role of a controller as defined by Harmer @ nompatible with
projects. The teacher acts as a controller onlymeeis totally in charge of the
class and decides what, when and how the studelhtsay. This is not possible
during project work where smaller groups of studembrk on their own.

Project work definitely presents new demands on t#echer and his
teaching style. He should not feel discouragedhiiial difficulties but accept that
"he was no more likely to have been born a compieteher than were all-
American football player, the concert musicianha great statesman born to their
respective roles. (...) Virtually all performersvkaachieved great heights only

through study and practice" (Lancaster 1974: 339).
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3 BENEFITS OF PROJECT WORK IN ELT

3.1 Motivation

"Most language teachers will agree that the mabwaof the students is
one of the most important factors influencing theiccess or failure in learning
the language.” (McDonough 1981:149)

Psychology distinguishes between two types of natitwm. It is motivation
from without and motivation from within. In the leeng process both types are
usually involved and combined. Still, motivatiorin without often prevails (Ur
1997: 276). In the course of everyday educatida é@asy to lose the aim of the
learning process. The circle of learning and tegsignnever-ending. Teachers feel
they do not have time enough to explain the aintsanectives of each lesson to
their students. And students lack time to thinkwtlibe objectives as well. They
are happy to manage homework and learning for ¢éxé school day. No wonder
their motivation lies without: bad mark is stilleseas the worst outcome. Students
often learn to avoid bad marks because of thegmarand teachers. Emphasizing
learning for life then sounds as an empty cliché.

Project work is often seen as a method which néyuracreases the
motivation of students. According to Fried-Bootl®90: 5) "recent approaches to
language learning and teaching (particularly thbs®adly termed ‘humanistic’)
stress the importance of cooperation among leamaees motivating factor. Such
approaches (e.g. Community Language Learning) faocu®nly on interpersonal
relationships but also on the involvement and dgvelent of the individual. (...)
It is this sense of personal involvement that givesimpetus to project work. For
the students, the motivation comes from within fnoim without. The project is
theirs."

Tom Hutchinson (1992: 11) adds: "If | could givdyoane piece of advice
to teachers it would be this: Get your learnersrioy learning English. Positive
motivation is the key to successful language |emyniand project work is
particularly useful as a means of generating tlusitive motivation." He also
answers the questioBut why is project work so motivatingffutchinson (1992:

11) emphasizes three factors:
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= Project work is personal. The students are wriahgut themselves,
their relatives, friends, experience and wishes.
= Project work is an active process. The studenttearaing by doing.
»= Project work enables the students to experienceessc All students
can contribute to a production of a valuable produc
Hutchinson’s respect for his students” projectspanducts is a motivating
factor as well. Be it only a simple project for yamulearners or beginners
describing their ideal day, Hutchinson would neattempt to diminish the effort
that his students put into their work. Quite on tloatrary, he respects and highly
appreciates everything his students produced. bara that this approach must
encourage them to work diligently. It inherentlgli@ases the positive motivation
in the class because students know that their vgotéken seriously and will be

appreciated.

3.2 Learning in the here and now

"A foreign language can often seem remote and uningzg. If learners
are going to become real language users, they Iearst that English is not only
used for talking about things British and Americhot can be used to talk about
their own world." (Hutchinson 1992: 12)

How many times did we ask ourselves as studéldtsat do | learn this
for? When will I use these word$Qften, there is a gap between the language the
students are taught and the language they in égctire. It is this gap that project
work can help to bridge." (Fried-Booth 1990:5)

The phrase "learning in the here and now" useddgutke and Thomas
(Legutke, Thomas 1993: 215) aptly names one ofbidmgc features of project
work which is also one of the greatest benefitshef method. Project work is a
task-based methodology of teaching and the leamex& through various stages
of the project in order to complete the task. Whaitehey learn or prepare they
will use very soon. During the project the studesiteuld naturally keep in mind
the goal of the project and relate their learnioghtis final goal. Their learning
includes new language as well as developing intsgpel skills. Students know
that they will have to write letters or e-mails, kaaelephone calls, talk to people,

ask questions, be polite, etc. and that everytinighappen in English. When
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they prepare for these tasks in the classroomahryask the teacher to help them
with their language preparation. The basic diffeeericompared to traditional
teaching of language skills) is that students wwarnéarn and know these specific
phrases because they know they will have to usm tberrectly in order to
complete their task.

Often one part of a project is realized outside ¢lessroom. This may
include interviews with native speakers or touristisits to various institutions
where English is spoken, etc. Teachers usually tendonsider this phase the
highlight event where the "learning in the here and" takes place. Legutke and
Thomas (1993: 215-217) argue that "learning inhttiee and now" manifests itself
cyclically in all types of projects, including thescarried out solely in the
classroom. Students have to activate the relevangulage knowledge and
combine it with other skills, they have to be stlecand decide which piece of
collected information is interesting and shouldused in the final product and
which can be omitted. All of this is done in a ¢remway and makes the learning
process "in the here and now" authentic. DianadHBeoth (1990: 3) speaks
about four types of authenticity in every projedriu It is:

= Authenticity of language input

= Authenticity of task

= Authenticity of event

= Authenticity of learner experience

3.3 Group work and cooperation

Some projects can be carried out individually bsually projects are
realized through group work. According to Petty 989 175) group work is
attractive and enjoyable for students but at thmestime it has a great didactic
potential.

Group work "contributes to a feeling of cooperatmd warmth in the
class" (Ur 1997: 232). This sounds simply but hkhthat promoting cooperation
is an important issue to be discussed and apptiedraschools. Frazier's (1976:
174) view is that "in the past, when the group wes base for most teaching,
there may have been less need to be concerned agahizing group

experiences for children. Now, however, with tharher more often on his own,
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we recognize that the values of group experienaest fme newly understood and
assessed."

In traditional lessons the spirit of competitiondamdividualism is
prevailing. Today the ability to cooperate and &bphis becoming an important
and essential part of education. Ur (1997: 279htsodut that competition can be
motivating and helpful as well. However, a competitof groups is more relaxed
and enjoyable than a competition of individualsy feome students such
experience might be highly stressful.

For the interpersonal and social skills to be ®dinsuccessfully,
psychology puts emphasis on the emotional climdtethe class which is
connected with group dynamics. "By emotional cliem& meant the complex
nature of the learning atmosphere in the classroehich is created by the
teacher and the pupils and through which the tegdeiarning operates. The
question of emotional climate is closely relatedcthtat of group cohesion. This
term refers to the forces (apart from the timettiteat bind a group together and
give it a unity, a dynamic, which is different fraime sum of the characteristics of
the individuals which comprise it. As a generakruroup cohesion is increased
by successful performance of group tasks, easy eonuation and eye contact
between the members, competition with other groamps lessened by repeated
failure, disrupted channels of communication, cotitipea within the group.”
(McDonough 1981: 84-85)

It is also scientifically proved that cooperatiorontributes to the
development of self-confidence in an incomparalijgdr degree than individual
effort (Kasikova in Kéa 1995: 113).

One of the characteristics of project work is thatious skills are needed.
Students can adopt specific roles which enable tteesinow what they are good
at. Someone is good at writing and he can adoptdieeof secretary. Others are
good at operating computers, taking photos, spgakirpeople, playing musical
instrument, drawing sketches, etc. (Legutke, Thorh883: 219-230). This
division of roles naturally stimulates cooperatioecause students realize they
need each other.

Everyone can share his abilities and knowledge awitlthe fear that he
cannot contribute to the work of the whole grouptHis sense, project work is a

very good way to show that there is always somgtlwhy a person should be
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respected and appreciated even though his perfaeratnschool may be average

or low.

3.4 Learner’s autonomy and experiencing success

Project work is not only supporting group work butis successful in
developing personal skills of the individual learnas well; this includes
development of self-recognition, responsibility gpaisitive attitude to lifelong
learning.

Project work very well supports the theory of HowvaBardner about
Multiple Intelligences. Gardner (Gardner in Kovahé 1995: 61-68) claims that
each of us has at least seven types of intelligekeeh type is developing
independently and one or two types are prevailingur brain. It is important that
the teacher gives his students the possibilityhtwose how to learn and proceed at
school (Kovalikova 1995: 62). Project work offersstchoice. Students work on
the same topic but they can choose their role awild how to work and learn.
Each student can recognize his strong and weallés. Skkills such as playing a
musical instrument probably have been part of thdent’s self-recognition and
self-confidence before the start of the projectt Bam sure that many skills are
not so obvious and the student does not have tonaee of the fact that he has
some talent for it. Thus he can discover that lgoad at listening to other people.
Though he does not have many new ideas himseltahepractically develop
those suggested by his classmates. Someone wilbfiih that he likes organizing
things, making phone calls and asking for informatand someone will find out
that he absolutely hates organizing things andepsdb help with preparing other
activities such as designing posters, bookletsngaihotos, etc.

All these discoveries are very important for thevedlepment of the
learner’s sense of identity and can significantptdbute to his better decision
about his job and profession in the future.

Another quality developed by project work is resgbitity. "...students
become responsible for their own learning. Theyaeand devise the project,
with the teacher acting as a co-ordinator andlifatr' or consultant” (Fried-
Booth 1990: 7). A positive personal experience Wité learning process should

be also the base for student’s natural desireata fer the rest of his life.
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Legutke and Thomas (1993: 270-271) mention sewpralities of project
work which contribute to the development the leeautonomy and his ability
to learn without the constant help of his teacher:

= Students are involved in the decision-making dutiregproject

= They learn and apply basic rules of managemeniegsoc

= Their direct experience with the learning process their freedom to

influence this process provides them with a betiederstanding of
themselves and the significance of lifelong leagnin

However, everything what has been said so far abpetsonal
development presumes that all students will be w=ndistic and active in the
project work. This does not have to be the casepanbably will not be the case
as no student comes to school as tabula rasa Iiet @uthe contrary equipped
with many problems, fears and expectations arisrogh his life outside the
school. A sensitive teacher is then needed whdefmthe student to find his role
and make him feel successful. Project work is dgalith tasks connected with
real life and students should therefore gain angtroelief that they are able to
cope successfully with the requirements of thegatopnd will be able to cope
with the demands of the real life as well. For tl@ason | think it is sensible to
follow advice of Tom Hutchinson who suggests tleschers should start with
simple projects and gradually continue to try ldagn and more difficult projects
(Hutchinson 1992:18). It is not only the learneronwlarns during the project but
also the teacher who has to learn to appreciateptbgct work and manage
possible difficulties in order to enable the studeto experience success, not

failure in the project work.

3.5 Process and product

Project work is a process-product balanced apprdaegutke, Thomas
1993: 158). The learning process focuses on a fgpéask, understanding the
complexity of the task and dividing it into aredssob-tasks which have to be
gradually completed. These sub-tasks are connestédey arise from the nature
of the whole task. The connection is based on jgadateeds and logical rules; it

is not made up in an artificial way by the teadhiegutke, Thomas 1993: 202).
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It is usually at the very beginning of the projedten also the nature of the
final product is decided. This can be anything frposters, books, booklets,
radio-programmes, video-clips, to dramatization aofpiece of text, theatre
performance, etc. The idea is that this productilshserve as a tangible result of
the work of the students. It is primarily usefut tbem to see and evaluate what
they managed during the project. It is also a wekd result to be displayed at
school and used by other students, teachers oredry parents (Haines 1989:
2; Legutke, Thomas 1993: 204-206).

Students decide with the teacher what kind of emdiyrct is appropriate
for the task and keep it in mind during the whotegess. In fact, they collect,
store, choose all information and data for thialffproduct (Haines 1989: 2).

According to Legutke and Thomas (1993: 206-210)ehare many
positive aspects of the end product.

= The end product is personal and individual. Alldgpf end products

were preceded by discussions, choices and persomdvement. The
product reflects the individuality of the author.
= |t serves as a means of self-evaluation. If thelpcois created by a
group of learners, the first correction is madehwitthe group.
Sometimes final correction by the teacher is noessary.

= Every end product is highly creative piece of wakat only in the
graphic aspect of the product, but also in the dagg aspect; students
are playing with the language, they are using & creative way.

= Students keep the audience in their mind. They kimawtheir product

will serve for communicative purposes. They haveptepare an
appropriate presentation using appropriate langudges includes

choice of words, phrases, stylistic devices, etc.

3.6 Cross-curricular approach

In the two following chapters | will briefly touckhe topic of Czech
curricular reform which takes place in our countight now. In this chapter, |
will relate the cross-curricular aspect of projetbsthe new reform and its
demands. However, this brief outline does not wanprovide an exhaustive

analysis of the mutual relation of project work &ukech educational reform.
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"Most modern school curricula require all subjectencourage initiative,
independence, imagination, self-discipline, co-apen, and the development of
useful research skills. (...) Cross-curricular aaghes are encouraged”
(Hutchinson 1992: 14).

Czech teachers now face two basic challenges. ptement all demands
set in so called FEP (Frame Educational Programnmeg)their SEP (School
Educational Programmes) and to prepare their stadeell for higher levels of
education. The system is changing in progress heck tare many incompatible
parts at the moment (focus on skills and abilireEEP and focus on knowledge
in entrance exams for high schools and universitiesy maturita exams, etc.).
These contrasting demands cause many discussidnteachers justifiably feel
under pressure; no wonder they sometimes prefeyatch all information needed
to pass the entrance exams successfully and angtiehey have no time to use
cross-curricular activities in their lessons.

On the other hand, there are many teachers whammelthe change and
embrace all advantages as well as difficulties wiiadlow the reform.

What exactly means a cross-curricular approachanguage teaching?
According to Hutchinson (1992: 14) "...this meahattstudents should have the
opportunity to use the knowledge they gain in othdrjects in the English class.
Project work clearly encourages this." Svecova §00) adds that one of the
benefits of cross-curricular activities is to "helgarners to see relationship
between the school curriculum and their real-lpexiences."

The possibility to combine various subjects in pobjwork is enormous.
Very often history is used in many projects (e.igtdry of my town as a part of
more complex project), geography, biology (projemtsendangered animals) as
well as social science subjects such as psycholgmlitics, sociology,
environmental issues, etc. My second major is Giaiad | believe that | will have

many possibilities to execute interdisciplinaryjpods during my teaching career.

3.7 Project work and key competences

Czech curricular reform has introduced the termmpetence” as a sum of
knowledge, abilities, skills, values and attitud@sportant for personal

development. The purpose and aim of our educasidn equip all learners with
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these key competences. FEP has introduced six &kepetences for elementary
education which, with some changes, are valid ésoadary education too. These
competences are an obligatory outcome of the eildnehtprocess; they must be
developed in all subjects taught at school andradetail defined in the FEP for
elementary education. | will briefly explore thdateon between project work and
the required competences of the learner. Defirstiamitten in italics are taken

from the FEP for elementary education.

3.7.1 Competence to learn

A competence to plan, organize and manage one’s leaming and
willingness to continue in lifelong learning. Itcindes collecting and sorting out
information, the ability to carry out independeriservations and experiments,
knowing the purpose of the learning proceBsoject work clearly supports all
objectives of this competence. Students have tk watependently or in small
groups, they have to find and critically judge was kinds of information and the
interconnectedness of the project with real lifeudtt make them aware of the fact
that learning is an essential and necessary bkitlias to be acquired in order to

live a happy and successful life.

3.7.2 Competence to solve problems

The definition includes the following termshe learner perceives and
comprehends various problem situations at schodl amtside the school, he is
able to find and work with information and plan thaution of a problem, he can
verify the results of his solutions and takes resgulity for his decisionsProject
work is sometimes called problem-solving methodl€¥ta 1993: 5). The task set
by the teacher and his students usually preseatenplex problem to be solved.
If the stimulus for carrying out a project comesnifr the students it is clear that
they are able to see problems around them and shiiimgness to solve them;
e.g. projects dealing with various social issue®ating a tourist guide for
disabled tourists in the project carried out byrmidried-Booth (1990: 66-69).
Even if the topic of a project is introduced by teacher, students will have to
solve many partial problems to complete the taskghta 1993:5).
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3.7.3 Competence to communicate

The learneris able to express his thoughts and opinions inickdg
sequence, can listen to other people, engage Himpseluctively in a discussion,
can defend his opinions, understands various tgbdexts including visuals and
gestures, he can work with information technologies use them for effective
communication. He uses this competence to creatal gelationships and
establish quality cooperatiorRroject work mainly consists of working in small
groups where the members have to discuss mattensected both with the
process and the product of the project. They haveet able to present their
opinions as well as respect the opinion of the nitgjdProject work also includes
a final presentation where more formal communi@atskills have to be

performed.

3.7.4 Social and personal competence

This competence covers many aspects of personalapeuent of the
learner. Among others it explicitly emphasizes grawork. The learner effectively
cooperates in a group, participates on setting suler team work, asks for help
or can help others. He participates on creatingiarfdly atmosphere in the team
and respects other members of the group. He createssitive self-recognition
which supports his self-confidence and personaéldgvnentln the project work
students feel respected and their work is appestiby their teacher. They learn
to respect and appreciate their friends for qealitivhich sometimes cannot be
revealed in traditional classes but can naturajero up during the project.
Finally, students can also gain respect for thevasehs they can find a role which

meets their talents.

3.7.5 Civic competence

The learner respects opinions of other people, pyereciates their inner
values, he refuses repression and rude behaviaurs laware of his legal rights
and duties. He respects and protects our traditioogltural and historical
heritage and understands the basic environmentles. This competence is
closely connected with the subject of Civics. Tpmurt the development of civic

competence in language learning many projects basestudents” knowledge
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from Civics can be carried out. These may for eXanmpclude our integration
into the EU (e.g. exploring the possibilities tadst or work), various intercultural
and multicultural projects focusing on developinietance and appreciation of

our own culture or foreign traditions.

3.7.6 Competence to work

The learner uses effectively and safely variouserads and tools, keeps
set rules, can adapt to changed or completely nevking conditions. He can see
the results of his working activity not only in tbentext of quality, practicality
and economy, but also in the context of protectibrhis own health and the
health of others, protection of the environmentwasdl as cultural and social
values. He understands the basic activities whiehreecessary for realization of
business plan and he develops his business thinKinig competence can be
easily developed in practical subjects dealing witnual and working activities
but it is more difficult to employ it in the syllab of so called "humanistic"
subjects such as foreign language teaching or €iViee solution may be in using
project work. Project work does not only develogritve and affective skills
but also psycho-motoric skills such as working vigbls and machines, operating
computers, dancing, etc. If the objective of thejgrt is some kind of operation
with money (selling products, raising money, usingney for specific purposes)

students develop their business thinking as well.
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4 POSSIBLE PROBLEMS OF PROJECT WORK

Every teacher wants to minimize possible problent sources of stress
in his work. It is obvious that if a certain appcbarings him more wrinkles than
smiles, sooner or later he will drop it in favour ssme other approach which
seems to be not so demanding. As Legutke and Th{888: 203) say there is
still not enough relevant data for a greater ragearhich would make all aspects
of project work clear and accessible and which wanable a detailed teaching
of project work at teaching faculties.

Tom Hutchinson (1992:16-17) discusses some of thssiple problems

with project work.

4.1 Noise

Many teachers expect the project work to be a wvanisy activity.
Hutchinson argues that what the teachers are mafstid of is not the amount of
noise but the lack of their control over the noide.suggests that this is also part
of the learning process. Students are respongbléhéir work and therefore they
are also responsible for their learning environmé&etcher should teach them to
work quietly and sensibly and students should dcdepas their own

responsibility.

4.2 Time

"When choosing to do project work you are makirghdosophical choice
in favour of thequality of the learning experience over thantity. It is
unfortunate that language teaching has tended ttonpat emphasis on quantity,
i.e. as much practice as possible of each langitage And yet there is little
evidence that quantity is really the crucial factbrit were, all of our students
would leave school speaking English extremely W@Hutchinson 1992:16)

If there really is lack of time, Hutchinson suggeassigning little projects

to be done individually at home. According to Hutdon students gladly spend a
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lot of time doing their project at home. In my apim, the teacher should give
them a longer period of time to carry out the prbjeecause many students are

engaged in various activities outside school.

4.3 Use of the mother tongue

Teachers are afraid that when they leave theirestisdto work on their
own they will immediately switch from English to €zh. Especially in thgroup
work when the teacher cannot control all at onagichinson agrees that most of
the students will spend a lot of time speakinghieirt mother tongue. He suggests
taking it positively. Students are working on aguot which will be in English
therefore using the mother tongue is only a meanside English at last.
Sometimes the use of mother tongue is necessarydasidable (e.g. making
interviews with people in mother tongue and writadgput the results in English)
and can lead to a realistic translation work dopéhle students.

4.4 Mixed ability class

Not all students are on the same level in Enghish.they going to be lost
during the project unable to cope? Hutchinson agbat in traditional lessons
very often the brighter students "steal" the tedshattention and time for
themselves because they are self-confident, mdreeaand faster in answering
teacher’s questions. In project work these studeats work independently,
occasionally asking the teacher to supervise qu;hakeanwhile the teacher can

devote his time to those who need it most, to stawdess confident students.

4.5 Monitoring

Fried-Booth (1990: 39-45) includes also monitoririgspecially with
longer projects the teacher needs a reliable feddla terms of language
learning. He has to find out if any learning isuadly taking place. Fried-Booth
suggests using weekly reviews - a kind of questies including questions such
as:

= What new vocabulary have you learnt this week?
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=  Which of these new words can you use with confefenc
= Which of these words do you feel unsure about?
= What can you say/do this week that you couldn’{dsajast

week?

4.6 Personality and motivation problems

During the long-term projects the initial motivaticcan decrease and
personal problems between the students can ocEtied-Booth (1990: 39-45)
suggests various solutions:

= Discussion: the teacher should intervene and tak students about
the possible roots of problems and how to solventhe

» Doing something different: this may range from afey off the
project to a longer period of time not working twe froject.

= Inviting other staff and students: they can ligiemterim results; this
often helps as new stimulus for next work and nadion for the
project.

= Winding up the project: if things turn out extremdbadly, it is
possible to end the project without achieving thealf goal; the
teacher should nevertheless try to end it on aipesiote and focus

on all items that had been learnt.

32



5 TYPES OF PROJECTS

I will introduce three basic categories. The firstbased on the main
activity which is executed by students during thejgrt. The second divides
projects according to their length and the thirtegary focuses on the age of the
learners. | will enlist concrete ideas for projeethich are appropriate for the
particular category.

5.1 According to the main activity

Legutke and Thomas (1993: 160-166) distinguishethbasic types of

projects which can be used in foreign languagehiagc These are:

5.1.1 Encounter projects

These projects always involve an encounter withveaspeakers. The
most important part of it is face-to-face commutara between students and
native speakers.

There are two main types. The first type takeselacLl environment.
Such project would be realized here in the CzegbuBkc. Examples include:

= Students making interviews on bus or railway stetiowvith
English speaking tourists coming to their town.

= Students find a target language community and entheir
representatives to their classroom. This can bdyedsne in
bigger, multicultural cities (e.g. finding an Ergili speaking
business man, artist, teacher who works and lwesur town and
is willing to share his life story with us).

The second type is carried out in L2 environmersu@ly a part of an
intensive language course in English speaking cgunSuch projects may
involve visits, excursions and trips to places whstudents are exposed to
communicative use of the target language. Manyheftiooks about theory and

practice of project work focus on this type of @aip.
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5.1.2 Text projects

These projects also include encounters. Howevey, éine not direct face-
to-face encounters with people but with variouddexritten by native speakers.
There is a wide range of choice: literature, neveslian, audio-visual programmes,
text-books, magazines. These texts provide authdsiguage input. Examples
include:

= Learners organize their own learning on the baisés great variety
of texts (magazines, newspapers, children’s bos#sgs, films,
poems, textbooks, etc.)

= Project is based on analysis and work with litetaxts and feature
films (e.g. dramatization of Little Red Ridinghoathvel and film
The Great Gatsby, etc.)

5.1.3 Class correspondence projects

Class correspondence projects are part of intemati exchange
programmes. Most of the communication is carriet tbtough correspondence
which can include (apart from classical lettersoalideo and audio recordings,
photos or collages. Students from both schoolseaouraged to use as many
creative activities as possible to mediate theltuce and their everyday life to
their partners abroad (e.g. sending a selectimnefweek junk mail delivered by

post).

Simon Haines (1989: 1) divides projects into fowimcategories:

5.1.4 Information and research projects

These projects are based on working with collegtéatrmation and data. Though
it is important that the students look up much lné information the teacher

should provide them with some basic reference nadger

5.1.5 Survey projects

In these projects students plan and execute arstigaéion (e.g. the extent to
which people of their town speak English). The plag as well as the processing
of data and final evaluation takes place in thessiaom.
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5.1.6 Production projects

The aim is to produce a special final product (aeyspapers, radio-programme,
guide, etc.).

5.1.7 Performance and organisational projects

As the name suggests, the students either prepaggemt or the final product is
presented in a form of performance. Examples ireladganising a British

evening, putting on a Talent Show or playing theatr

5.2 According to length

5.2.1 Bridging strategies

Diana Fried-Booth (1990: 13-15) suggests that eackhould start with
easy, short-term projects which she calls "bridgistrategies". These
communicative activities should be introduced irassks without previous
experience with project work. Through bridging sdrges the students should
gradually learn to take responsibility for theialeing process. The time spent on
such activities may differ according to the intens of a teacher and interest of
the students. Some may last only one lesson (egspaper front page) whereas
others need a survey to be done and therefore tinoegio be spent on the project
(e.g. Staff portrait gallery). Other activities gagted by Booth (1990: 16-27)
include:

= How do you make an English apple tart?

» Pocket-money survey

=  Tourist broadsheets

5.2.2 Medium-length projects

Based on Haines” examples (Haines 1989: 15-39)ethpmojects last
approximately between 4 to 18 hours. It is theheas choice if the project will
be done intensively (i.e. in all successive clagse&nglish) or e.g. only one
lesson per week will be devoted to the project (ldai1989: 6).

Most of the projects mentioned in this chapter bgldor can belong) to this

group. | will not include a list of examples aswbuld be an unnecessary
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repetition. Teachers should also keep in mind ttiattiming of most projects can
be adapted and changed for each group of learndreeseds of the teacher.

5.2.3 Long-term projects

Long-term project is the highest level of projeabriwv that can be achieved. It
should be carried out with classes that are alreaéy to project activities. These
projects are often based on an extensive preparatio the teacher. The
acceptance of the project by students is necessatycrucial (Booth 1990: 72).
Long-term projects are not only demanding in teohgreparation but also for
various problems which might occur during the w(elg. motivation or personal
problems mentioned in the respective chapter). Adgexample is a project
suggested by Booth (1990: 71-73) which is calleasjpital and spastic unit”
lasting over 12 weeks. The objective of this prbjedo involve students into the
community of a hospital through volunteer work. ¥hvell keep diaries on their
experience in the hospital as well as on their laigg development. The personal
commitment to the task has to be very high aslittake a lot of time to complete
the task which takes place mostly outside the wass.

However, | am convinced that the pedagogical ahdt&taspects of such projects
are immense because they support and develop weppriant values and

attitudes in practice.

5.3 According to the age of learners

I will mention a short characteristic of projedisr young learners,
teenagers and adults and provide this descriptith several examples of
executed projects. | hope that this overview cadp Irea quick orientation and

further inspiration about various possibilities aproject work might offer.

5.3.1 Young learners and language beginners

The first group consists mainly of young learness, learners between six
and twelve years of age. | decided to include titegory of language beginners
as well because projects for young learners usuailysist of simple use of
language. This may be appropriate and motivatingfder students of language
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too. However, | presume that teenagers or adults dgin with a new foreign
language will use these simple projects only at ¥eey beginning of their
learning and will proceed to more complex projeasssoon as their language
abilities allow it.

These projects typically include areas relatedh® learner himself, his
family and his closest surroundings. Ur (1997: 288nts out three sources that
support motivation of children to learn: picturespries and games. Hutchinson
(1992: 19) suggests that each learner sets up rbjedP Book and sticks and
writes his projects into this book. Examples angigestions for concrete projects:

= My Ideal Day

= Qur Town

= My Family

= My House

= My Timetable

= Letter to a Penfriend

= My Favourite Pop Group

For a detailed description of these projects dduction to Project
Work (1992) by Tom Hutchinson.

5.3.2 Teenagers

Teenagers change constantly both in the physicdl pmychical aspect.
They are very sensitive and take everything petggriherefore teachers should
be especially careful not to offend anyone or mtakefeel ashamed. This may be
more difficult than it seems to be. Ur (1997: 28dys that teenagers are perhaps
"the most daunting challenge” for inexperiencectieas. It may be difficult to
motivate and manage a class of teenagers.

Ur (1997: 290) suggests that teachers should stbdpks on
developmental psychology. The abstract thinkingeeihagers is developing and
they are able to think and talk about issues ofat@c global importance. At the
beginning of the teenage age many of the projeetstioned in the previous part
can still be used. Projects for the end of this pgeod can be used with adults
too.
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All the following examples can be found lintroduction to Project Work
(1992) by Tom Hutchinson except for the last proj&staff Portrait Gallery"
which is described iRroject Workby Diana Fried Booth (1990: 21-23).

= The Earth

= My Horror Family

= Animals in Danger

= Pollution

= Our Language

= Your Restaurant

= Staff Portrait Gallery

5.3.3 Adults

With adults very complex projects can be carried dine teacher can
expect that he deals with mature personalities wWhok about reasons and
interconnections of problems. He can also expeaitddults are interested in the
improvement of their world and are interested ilpimg others, being involved in
charity and voluntary work.

Projects prepared for adult learners are basedopecation, discussion,
negotiation and sharing opinions. The communicateéaching approach can be
fully developed with these speakers. The projectsally benefit from life
experience of the students and very often also ftemmulticultural aspect of the
class. For details of the following projects con&doth (1990: 61-73).

= Third World Display
» Good Wheelchair Guide
= Primary School Teaching

= Hospital and Spastic Unit
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6 STAGES OF APROJECT

Each project is unique because each learner orpgajulearners is
different. Projects can be changed and adapteddecific purposes. However,

each project should go through certain stages anelapment.

6.1 Opening

This first stage suggested by Legutke and Thom893(1171) should
include the following aims:
= To develop positive group dynamics
= Tointroduce learners to communicative approach
* To introduce textual data for research activities
Opening stage includes also restricted languagat ibp the teacher who
teaches especially those language items whichttiokeists need for completion of
the task.
Diana Fried-Booth (1990: 9-10) includes three mai@as of the opening
stage. These are:
= Stimulus: this is the initial discussion about iddahe project, it
mainly includes the skills of speaking and listenin
= Definition of the project objective: the results dtrther
negotiations, defining e.g. the final product ot throject. The
skills practised most are speaking, listening, 1takeng.
= Practice of language skills: especially the languagudents will

need for the project. May involve any of the langgiakills.

6.2 Topic orientation

The governing principle of this stage is calledtpui before input" and
can be executed e.g. through invitation of a gapsaker who can tell more about
the topic and thus increase the learners” motinatiery popular is also the
method of creating a collage which allows studém{sresent their impressionistic
view of the topic (Legutke, Thomas 1993: 172-173).
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6.3 Research and data collection

This is often the longest stage of a project. Volmes preparation for the
research and its execution. The aims of this stagede:
= Defining the nature and extent of project tasks
= Learning how to carry out research, means of ingasbn and
recording, how to research textual data
= Completing the target task
(Legutke, Thomas 1993: 174)
Fried-Booth (1990: 10) divides this stage into {eots:
= Design of written materials: including preparatiomf
guestionnaires, maps, tables, etc. At this stagaling and writing
will be practised most.
= Group activities: the execution of the researcélfitsStudents can
work individually, in pairs or in groups, outside mside the

classroom.

6.4 Preparation of data presentation

After the research students are asked to work thi¢hinformation they
had gathered and process the data in order toecrat final product or
presentation. Sometimes students are losing inteygeoceed with their project
as they perceived the research an exciting experieand do not want to start
working in the classroom again. Therefore at thisge the teacher has to
remotivate the students toward completion of the groduct (Legutke, Thomas
1993: 178).

Fried-Booth (1990: 10) distinguishes two basic saskthis stage:

= Collating information: speaking and discussionsmacst important
parts of this stage as students have to presenteaplhin the
collected data to other members of the group.

= Organization of materials: creating the end prodlibbugh many
skills are practised naturally during this phase, prevailing skill

IS writing.
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6.5 Presentation

The final presentation differs with respect to phreject, product and the
audience. Mostly it involves presenting informatitm live audience using the
appropriate media, directing the event of the pregmn and interacting with the
audience (Legutke, Thomas 1993:179).

Presentations can be aimed at other groups ofatine slass or at external
audience (e.g. other classes at school, parendsidience outside school). The
presentation is oral but presenters use a wideerahgisual materials as an aid
and support for their oral performance. Fried-Badi®90: 10) adds that the main
skill practised will be of course speaking.

Though the time devoted to the presentation istsha@omparison to time
devoted to other stages, this stage is very impbfta the students because it is
another experience which will be useful for thaitufe life. Very often each
group has only a limited time to perform their mastion but their preparation
was much longer and conducted for these severaltesrof presentation. It is a
good exercise not only in speaking the languagealsat in rhetoric, overcoming
stress and stage fright and finally experiencing slaccess and recognition of
other classmates.

6.6 Evaluation

The final stage of each project is the evaluatiStudents can either
evaluate their performance or the project as sucichwis a useful feedback for
the teacher. Usually a whole-class discussion Ii$ &tethe end of the project and
often a written evaluation is issued either in arf@f a questionnaires or a report
written by students (Haines 1989: 8-10).

Fried-Booth (1990: 40-44) suggests regular weeklyiews during the
project.

The final and full evaluation should include thesénts:

= Topic understanding
= Group and teacher interaction
= Procedural organization

* Input materials
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= Language gains and deficits

= Examples of learner work

= Possible by-products, e.g. changes in learnerséraultural

awareness
(Legutke, Thomas 1993: 180)
Evaluation should always take place at the endacheroject. It allows

both the students and the teacher to once agaik threr the benefits of the
project work. The teacher can also critically ea#duhis teaching work and take

lessons for his next professional development.
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. PRACTICAL PART

7/ EDUCATIONAL PROJECT

7.1 Choice of a school

| decided to carry out the project with high-schsinldents because teaching
at secondary schools is my major qualificationrdpared a short description of
the project and presented it to Mgr. Hana Richtérdlve headmaster of an 8-year
secondary school in Slapanice u Brna where | wamntedealize the project.
Together with one teacher of English we decidedctvigirade would benefit most
of the suggested project and the final decision tvaseventh class, septima. We
also discussed the possible number of lessons kpand with the students and
we agreed on five successive English lessons whéshthe planned timing of the

project.

7.2 Characteristics of the project

The project integrates the English language witbcsed topics from Civics
(from the field of psychology).

The project is designed for five English lessohss k full, medium-length
project which according to Haines (1989:1) can lassified as a combination of
Information and research proje@nd Production projectbecause students will
work with collected data and they will produce atahstory as a part of the final
poster. The photo-story will be based on the tapicthe project, however,
students will have freedom to adapt it creatively.

The project includes all main stages. The opentages(Legutke, Thomas
1993:171) includes restricted language input bytélaeher, in case of this project
it was primarily a vocabulary input; it also inck&la stimulus phase in the form
of discussion and communicative activities. Thenopg lasted one lesson. | gave
the students a short questionnaire as a basis sésearch hypothesis (Appendix
No. 2).
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The next part of a typical project is research dath collection (Fried-
Booth 1990: 10). This was planned for two lessomemwthe groups discussed
their collected materials and created their phtboys

The third part consisted of a preparation of thia gmesentation (Legutke,
Thomas 1993:178); it lasted one lesson and studeats to organize their
materials on their final poster.

Last two stages of presentation and evaluation wknened for one lesson
as well. Each group had 5-7 minutes for their pregeon. The rest of the lesson
(approx. 20 minutes) was devoted to a final evanadf the project and filling in

a second questionnaire of my research hypothegpigdAdix No. 3).

7.3 Choice of a topic

| had in mind two basic things. First, | am goimgwork with students who
are approximately 18 years old. Second, in one ey are going to pass their
entrance exams to universities and also their ntatexam. Though it is not
possible to predict confidently that a particulaoject will be successful in a
particular class (Haines 1989: 5) | tried to conpewith a topic which would
allow students to talk about themselves or whatasest to them thus making it
easier to get involved in the project (Haycraft @98). | knew from my teaching
practice in Civics that teenagers are interestedsati-knowledge based on
psychology. They like to discover new things abth@mselves and learn from
psychological techniques. The choice of the topialso based on the fact that
students see stress as a major factor in the olallef passing the examinations
(Mechanic 1978: 118). In his research with uniwgrsiudents Mechanic (1978:
119) found out that "many students believed thath#y could defend and
maintain their anxiety at some comfortable levieéyt would be adequate in their
performance.” Students further stated that the nfajor in reducing anxiety is
working on examination preparation, i.e. effectiwarning (Mechanic 1978: 119).
| decided to connect all these aspects togethex fiflal outcome was the project
"Train Your Brain". The title suggests that studemtill train the brain partly
through the activities of the project and partlyotigh learning new tips and

advice given by other groups.
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In one sentence the project can be described as tindead a healthy life,
overcome stress and study effectively”.
Students will work in three groups. Each group wilbrk on one of the
following topics: stress and relaxation, healtligdtyle or effective learning.
| believed that students would find these topitt®resting and personal
because:
= they often experience stress at school
= at their school they have to work very hard
= a few notes and new ideas about how to learn mffeetieely
might help them a lot in their near future
* no subjects at school usually have time to deah wetaxation or

meditation techniques and a healthy lifestyle inggal

7.4 Final product

The final product will be a poster which will beegented in the last lesson.
Because | wanted to emphasize to my students hikdirtal product has its own
value (Legutke, Thomas 1993: 158) | pointed out the poster should be
designed as practical help and advice for othatestis of their class and school.
My students were encouraged to make it attractivehat they would like to read
it themselves.

| wanted to include motoric skills into the projdepart from necessary
writing, drawing, cutting, etc.). Therefore | chome activity which can be easily
modified and creatively adapted by students — agbkitory connected to the topic
(Philips 2003: 88-90). The photo-story combines twain aspects: to integrate
"expressive movement" (Frazier 1976: 184) and dratements into the project
and to use the activity as a support of group cadjmen and dynamics because
"renewed interest in movement education is a go@ngle that some activities
are group centred by their very nature" (Frazief6t484). Students will receive
only basic instructions about creating the photwystit should comply with the
requirement of practicality of the final produdt);other respects their creativity is
not limited.

The photo-story together with the information arekt$ chosen and

prepared by students will make the final poster.
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7.5 Characteristics of the class

There are 28 students in septima. Their age vaoes 17 to 19 years. They
have known each other for seven years and genefalye very good
relationships. For the purposes of their langudasses they are divided into two
groups that do not change over the years. Bothpgrawe approximately on the
same intermediate level. They use the same bodkdawve the same teacher. |
did not know the students personally before thgepto Their English teacher
perceives one group (in my project referred to &s<LA) to be more active,
communicative and easily motivated whereas thergbgooup (Class B) appears
to him to be a little more passive and slower.d tie@e opportunity to carry out the
project with both groups independently.

The atmosphere of the class is friendly and actBtidents are lively,
sometimes noisy. They are used to working hardchbd. At the back of the
classroom there is a big notice board with manytghdrom their collective
events and experience. This strengthens the fedtmigafter being seven years
together they are close to each other.

As far as projects at school are concerned studeaws carried out some
projects, however, it was generally in their longrades. According to their
English teacher they should be used to working riougs without a constant

control.

7.6 Research hypothesis

In my research | want to prove a hypothesis thgtroject work students
can use their talents, skills and different ingghces more than in traditional
lessons and that project work improves communieasikills and interpersonal
communication among the participants. Personal conication increases
positive climate of the group/class and consequenfiiuences also the efficiency
of the co-operative work.

The communication during projects also requiresmfrthe participants
expressing their opinions, advocating their idead bstening to others at the
same time. In project work students can test tb@mmunicative abilities, their
ability to persuade others, to explain their ided aupport it by good arguments.
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Small groups of classmates create social units evhdes of the communication
and interaction are the same as rules in reattifamunication (e.g. colleagues at
work). The hypothesis assumes that project worklesastudents to express their
ideas and explain their attitudes in a naturalantientic way.
| will use a questionnaire with evaluation scal@s-(10) as a research
method. Students will answer the same five questiatice; before the beginning
of the project (Appendix No. 2) and after the pobj@ppendix No. 3). Questions
are written in Czech to avoid possible misundeditags. Their English version is
as follows:
= | think that | communicate sufficiently with my slemates in English
lessons.
= In English lessons | have an opportunity and | fded expressing my
opinion and attitudes to issues that | am inteceste
= In a usual English lesson | learn about my classsatformation not
connected with the lesson (e.g. their mood, how teel today).
= | often experience satisfaction that | can use kilissn English lessons.

» Frequently the teacher deals with a theme thaipie#l and useful for me.

The second questionnaire is related to the expmziemith the project

therefore all questions in Questionnaire 2 begith iDuring the project".
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8 REALIZATION OF THE PROJECT "TRAIN YOUR
BRAIN "

8.1 Objectives of the project

The objectives of the project include cognitivellsklknowledge of new
facts, vocabulary and language), affective skillakihg stands, expressing
opinions, personalization of the topic) and motoskills (cutting, drawing,
writing acting, taking photos) as well as requiretlills of several key
competences (e.g. competence to communicate, to, l&a work). During the
project students should acquire or deepen thewollp skills:

Students:

= can look up information on a certain topic on thoeim

= can read authentic English texts on a specifiactopi

= can work with information: rewrite or simplify textmake notes

= work and cooperate in their group

= express their thoughts, ideas and opinions

= listen to each other

= respect opinions of others

= take the responsibility for a successful completbthe task

= work independently without their teacher’s control

= |earn and understand specific vocabulary conndotéukir topic

= are able to use language appropriate for the parp@sg.
explaining a problem, giving advice, agreeing/disaghg, making
suggestions)

= discuss all organizational matters mainly in Erylis

= design an attractive poster showing the resultbeaf work

= create a product that can be used by other studesthool

= can write a short script

= can operate a digital camera and computer

= creatively grasp a general task of making a phtdoys

= use their drama talent, gestures, expressions ke thair photos
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= sort out important and unimportant outcomes ofrthveirk
= areinvolved in the decision-making of the group

= present their work to the audience

= use appropriate language during the oral presentati

= evaluate their own progress

8.2 Lesson one: Introduction to the project

Objectives
introduction to the project, motivation activitiesstension of specific vocabulary,

groupings, defining the final product

Vocabulary and phrases

stress, be/feel stressed, stressful, stressoerdudim stress, to avoid sth, to cope
with sth, physical, mental, to relax, relaxatioreditation, learning styles: verbal,
visual, active/kinesthetic, frequent headachesk la€t time, key words, be

involved in sth, to cause sth

Materials
handout "Train Your Brain" (Appendix No. 1), Questaire 1 (Appendix No. 2),

blank poster to show the size, samples of progate, cards with project topics

Classroom interaction

pair work, group work, whole class discussions

Lesson plan
Introduction (5 min)
- introducing myself
- introducing our project + final product
- write a timetable of the project on the blackboard
- show samples of projects
- name tags (important for the teacher not for thdestts)

- space for first discussion: questions, suggestoingctions or ideas
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Hypothesis (5 min)

explain the aim of the questionnaire, instructions

Lead-in activities
- working on the handout "Train Your Brain"
- the whole class gets familiarized with all thtepics of the project

1. Stress and relaxati@¢8 min)

Students answer ten questions about their experianth stress. Discussion in
pairs: What causes stress to students? What causes sirgssi? Write down a
list of stressors.

Feedback:

teacher asks one member of the pair to read tiseiahd writes all items on the
blackboard under the heading "STRESSORS" Others pailt add only items

which have not been mentioned yet. Short discusabout the results.

2. Healthy lifestylg5 min)
Students should label their "cake of joy" with @&gt four factors that bring joy

and happiness to their life. Discussion in palMghich of them is the most
important factor for you and why?

Feedback

Teacher draws a big circle ("the cake of joy") ba blackboard. Each student will
write into it the most important joy factor of hpartner. Teacher will ask a few
students to explain why this particular factorhie tmost important for their friend.
Class discussionVhat is a healthy lifestyle? To do things we lik@?do healthy
things? What do you include to your healthy liflesty

3. Effective learning7 min)

Imagination typegnot included in the handout)

This exercise is taken from lectures on psycholddne teacher draws a big
face on the blackboard with three lines beginnmgne eye of the face. One line
IS pointing up, one is horizontal and the last anpointing down. Teacher asks
all students to draw a similar face on a pieceagfgpn. Each student has to ask his
partner one question which should recall an image memory (e.gWhat colour

was the T-shirt you were wearing yesterday? Whdt ydhu have for dinner

50



yesterday? Where did you learn to $krhey should observe their partner’s eyes
very carefully when he recalls the situation. Tlsbpuld note down the direction
of their partner’s eyes before he finds the answiee. teacher then reveals the
solution. Those who looked upwards should havesaalitype of imagination and
they belong to the visual learning style. Those Wiwked directly to the side
belong to the verbal (auditory) learning style. Tast group who looked down
belongs to the active/kinesthetic learning type.

Students should now read the definition of themrténg style in the
handout and say if the test was true.
Feedback
Teacher asks students if the eye-test was co@eastionsDo you agree with

the results of the test? Do you think this is iegitbur learning style?

Dividing into groups
Teacher asks students to divide into three grdugg tisually work in. Each group

chooses a piece of paper with their project topitten on it.

Group work on the project topic (15 min)

Each group receives two sample materials that anmexted to their topic for
inspiration. They have the rest of the lesson &nstorm all ideas which relate to
their topic. They can discuss what type of infororatis each of them going to
look up during the weekend.

Ending of the lesson
- homework: look up information that relates taytopic and you are interested
in it

- bring new materials to the next lesson

Realization of the lesson

There were only nine people in Class A and tweleepte in Class B. My
supervising teacher introduced me at the beginofregach lesson. During the first
five minutes | explained the basics of the projad€zech. | wanted everybody to
understand well. Then | switched to English andietits as well. Their teacher
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requires speaking in English during his lessonghgy are used to discussing
things in English.

A very lively discussion on their stress at schogoéned up naturally during
the first exercise. They stated various thingsha# tstressors: school in general,
tests that are not announced in advance, more dhantest during one day,
particular teachers, presentations in front of thess, family problems, their
future job. They were willing to share their prablke with me; it was a very nice
and motivating beginning of the project for me.

The joy factors that appeared on the blackboardidiec: sun, holiday, sex,
friends, hobbies, coffee, ice-cream, chocolate,itnusnema, live concerts and
many others.

Students were eager to find out their learningesgmd after reading the
definition in the handout most of them said that tibsst was correct.

Generally, Class A was more active during the sipgakctivities than
Class B. In Class A one girl has many Americannfiieand in class B one boy
lived one year in the United States. Both studepisak exceptionally well. |
noticed that only very few students had difficidtianswering my questions
nevertheless the positive point was they did ne¢ gip and tried hard to express
their opinions.

| was thinking a lot about how to divide my studeirito groups as it is a
very important factor for the next development lod fproject. My disadvantage
was that | did not know them personally in advamdg.supervising teacher told
me that there were no problematic relationshipthénclass or things | should be
extra careful about. Therefore | decided to simpkk students to divide
themselves into three groups. | expected that stedeould form groups they
usually work in.

One member of each group drew the topic of theept@n a piece of paper.
Students went through the materials | gave themssauded brainstorming ideas
about their topic. Their English was on a very gdedel and they worked
independently very well.

Shortly before the ending of the lesson | againwdaéention to the project
timetable written in English on the blackboard aachinded students to look up

new information during the weekend and bring itte next lesson.
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Evaluation of the lesson

My idea was to introduce all three topics to thassl so that they have
general knowledge about the whole project. Studeete particularly interested
in the discussion about their stress and they edjdkieir first group discussion.
Some groups continued with the work for two or éhmeinutes during their break
to set their weekend responsibilities clearly.

| was monitoring the groups and their languageahted to find out what
kind of activities and what kind of correction wdube most useful and
appropriate for their language improvement. Thesdusppropriate phrases (e.g. |
think, in my opinion, | don’t agree with you, etaithout hesitation or problems.
On the other hand, some students made simple regs&k. she have this topic,
etc. | think this was a consequence of not conaéng on the language structures

but on expressing their opinion.

8.3 Lesson two: Processing information

Objectives
students discuss new materials, they name bagieghstic strategies for creating
headlines, create a draft of the poster and plars¢hpt of their photo-story

Materials

handout with headlines and questions to discusgp€Agix No. 4), various
resource books on stress, memory, learning andhlyebfestyle (included in
Bibliography), reference grammar book by Duskova (2000), edeatrdictionary
Lexicon (Lingea: 2002)

Classroom interaction

pair work, group work
Lesson plan

Introduction (3 min)

- name tags and research hypothesis for those \eh® missing last lesson
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- ask students about the research they did at home

Organizing the photo-story (5 min)

- how many photos (6-8 enough)

- note the name of one person in each group whw®ra digital camera next

lesson

explain that we have to copy the photos to my cderpat the end of the next

lesson or they have to send them to me by e-ma# @eadlines)

Lead-in activity (7 min)

distribute the handout with five real newspaperdteaas and three questions
give two or three minutes to read the headlines discuss the questions in
pairs

ask students to formulate several strategies dgingrheadlines

write their suggestions on the blackboard + addrydqmnames of famous
people, using slang, using unusual words, abbiewsiand shortened words,
jokes with words- puns, giving advice or warningjission of articles, parts
of verbs)

encourage students to come up with attractive hezslbn their poster

Group work (30 min)

remind students that they have two tasks todagietade what to put on their
poster (their research materials) and to plan tpkoto-story in detail (the
photo-story has to be connected to their topishauld support the practical
function of the final product, otherwise students aot limited and they can
choose how to complete the task)

show them books and dictionary they can use angutbn

create a small self-access centre

Ending of the lesson

remind students to bring cameras next time andyévag they need for their

photo-story
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Realization of the lesson

Groups changed in both classes because some peeptemissing and
others came back to school. New students natujalhed the groups (girls
usually joined girl groups, boys went to boy groups

| asked what materials they looked up during thekeed. There were quite
a few people who did not bring anything to the desgrom Class A. That
surprised me as their class seemed to be more sta¢hic about the project
during the first lesson. In Class B only one studkd not bring his materials and
even new students looked up some texts and wepanae for the lesson.

We discussed together the organization of theirtggktory. All groups
agreed that they want to take photos in the nesdole. There was no problem
with bringing the cameras to class. One group @ectlat they would take more
photos, print them in colour and bring them to c¢leess.

Students were very good at guessing journalistatesjies and correctly
stated most of them.

| reminded them about their two tasks for the oéghe lesson (approx 30
min) and pointed out that | would like to see thetes and plans at the end of the
lesson.

| spent most of the lesson monitoring their wonersding a few minutes
with each group. Some students used the books btadyht. With Class A this
lesson took place in their home class, where ntodiary or grammar book is
available, therefore | had brought a dictionarynoy laptop and a Czech-English
grammar book. With Class B the lesson took plac¢hen language classroom
where many books can be used.

Students rarely switched to Czech only to explaimgs they found too
difficult to express in English.

At the end of the lesson each group had a plamdtn the poster and the
story, though sometimes not complete or illegilderhe. | saw from the results
that Class A was working a bit chaotically compa@lass B.
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Evaluation of the lesson

All six groups more or less completed their tagksey worked sensibly and
effectively. They naturally adopted various rolgsually one person was making
notes or drawing basic layout of the poster as wagldrawing the script of the
photo-story. Some students showed great talentnfaginative tasks and they
were bursting with ideas about the photo-story. ésitent students adopted the
role of a linguistic consultant and looked up ne@cabulary in dictionaries or
consulted grammar books. Everyone was working qrara of the task for the
whole group. | have not noticed anyone who did pagticipate or who showed
absolute indifference to the topic.

The experience of my role as a facilitator (Hairk€389:4) was new for me.
| was used to more traditional roles in my limiteghching practice. | was
monitoring students” language as well as their rgegy with the task, however,
sometimes | felt it was better to stay back andhetn work without the presence
of the teacher. | did not correct mistakes durlmngjrtspeaking in any written form

because | thought a written correction would sgfa@latmosphere of avid work.

8.4 Lesson three: The photo-story

Objectives
students practise the language they will use irs tl@sson (language of
instructions, modal verbs, polite requests in Esigli they operate their cameras

and take photos, they operate a computer

Materials
handout "Modals and meaning"(Appendix No. 5), oxiaecamera, laptop, cards

with new vocabulary for a speaking activity "Jusflimute”

Vocabulary and phrases

language of instructions: modal verbs (should, aaund, would, must, mustn’t,

needn’t); polite requests (Would you mind...?, Camld you...?, Would you be

so kind...?, Is it O.K. if 1...?); vocabulary of n@ment: stand, sit, go, step, turn,

lean, lift, put up, put down, lower, etc.
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Classroom interaction

individual work, group work

Lesson plan

Introduction (3 min)

- ask students if every group has a camera

- explain the objectives of this lesson

- tell them what phrases they will probably need miyrihis lesson (modals,

polite requests, instructions)

Lead-in activity (5-7 min)

- working on the handout "Modals and meaning"

- ask students to work individually, explain briefhe exercises
- set the time limit (4 min)

- whole class check: ask a few students to read dmsivers

- discussing the answers

- encourage students to use appropriate phrasegdham work

Taking photos in groups (approx. 30 min)

- tell students they can work at school or in theostigarden
- ask them to work as silently as possible

- ask them to use English

- ask them to come back to class 5 minutes beforbeheings

Ending of the lesson (5 min)

- each group selects their final photos and copiesitto my laptop

- tell students to bring the texts and materials tvagt to put on their poster to
the next lesson (papers, scissors, glues, markerswill be provided by the

teacher)
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Realization of the lesson

All groups brought their cameras. One group browgltamera with flat
batteries so | lent them mine. Students were lapKorward to taking their
photos, in Class A they already started duringlitesak so | had to calm them
down for a while because | wanted to practise s¢veseful phrases with them.

The handout "Modals and meaning" is taken from wadestt’'s book
Countdown to First Certificate(1999: 99). Students concentrated on their
individual work and worked very hard. Both classs#sowed a very good
knowledge of modal verbs and of phrases expregmitite requests. We checked
the answers together.

The main part of the lesson was the photo-takingClass B all three
groups stayed at school and after approximatetgeiif minutes they all moved
back to the classroom where they took the restheir tphotos. Quite on the
contrary, in Class A all three groups stayed oetsiohst of the time or they were
moving around the school.

Students showed a very good knowledge of operabngputers. All groups
copied their photos to my laptop using many usshdrtcuts. One group decided
to modify their photos in a special computer progme, so they sent me an e-
mail with the photos later.

Class B finished their work approximately six miesitoefore the ending of
the lesson. | had prepared one speaking activitgserve which was based on a
British radio programme "Just a Minute". Studentaden groups of three
members. They got a few cards with one new woreach card (e.g. stressor,
relaxation, bio food, learning styles, etc.). Omespn chose a card and had to talk
for one minute about the topic. If he hesitatedddonger period of time or if he
deviated from the topic, another member of the grstarted talking on the same
topic. One person checked time. The person whospaaking at the end of one
minute was the winner. Then a new round began withew speaker at the
beginning. This speaking exercise is taken fromddirklaines (1989:80). | also
wanted to play an excerpt from "Just a Minute" dCB however, there was no

access to the Internet in the class.
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Evaluation of the lesson

It was a good idea to revise the meanings of modats several polite
requests at the beginning of the lesson becausg statents really used it during
the photo-taking. They knew the phrases alreadyllarmn sure that without a
quick revision they would have used only the easieshem (e.g. can you, could
you, etc.) but they used modals also in other fanstthan in polite requests, e.g.
imperatives (you should, you mustn’t). My supengsteacher was with me in
both lessons so we were both monitoring the stsdésmtiguage and work.

Because of the nature of the task | was afraid shatents would be noisy
and other teachers would complain. It was not alpro in the end (partly
because there were two teachers to monitor and dredppartly because some
groups were taking photos in the school garden).

| think students enjoyed this part of the projeadsin They did not do
anything like this before. They were working on task, speaking English but
also having fun. They had to use language of in8bms when preparing each
photo. They had to communicate about concrete tsbjethe shot, about position
of their body, their facial expressions, etc. Thegd sentences such &srn your
face to me!, Please, look at me!, Could you put y@unds up?, The wall in the
background is ugly. Let’s take it somewhere elS#idents used English in a
specific task that was real and was going on righthe lesson. It was new for
them, refreshing and I think they enjoyed Englidbtaluring the task.

Students divided their roles naturally. The phoapiper was usually the
person whose camera it was. In one group, a gid dil not want to act in the
story was taking the photos. In some groups only ontwo people were the
actors. It was nice to see that they are not skiynan afraid to make funny faces
for the camera.

| did not limit them in terms of the content of th®@ry. The only limitation
was that it had to be relevant to their topic. tud grasped the task creatively
indeed. Some groups prepared a story about he#dthy;, others made funny
photos describing their teachers as their nightmyazee group created a slogan
with letters made from their bodies. All photos eegs personal feelings of

students, their opinions and sense of humour.
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| used an extra speaking activity with Class B \ehserl had to rush Class A
to finish their photos in time. This shows that leatass is absolutely different
and that teacher cannot predict all aspects oéptreyork.

What | want to point out is the atmosphere of ttigosl. Students were not
afraid to go to the headmaster and asked her delmggtor if they could take a
photo of him. He was not only willing to help but leven acted in the photo as
students had asked him. The school caretaker &pmdh students and acted in
one photo-story. | very much appreciated this hetlppproach. | think that it
reflects the basic strategy of the school that #weyhere to help their students.
That gives the whole educational process a gretdgmgical value.

8.5 Lesson four: Creating the final poster

Objectives
students create the final product of the projeatgigheir photos, texts and other

materials

Materials
posters, colour papers, scissors, glues, markengeswut, developed photos,

dictionaries, grammar books

Classroom interaction

whole class discussion, group work

Lesson plan

Lead-in discussion (3-5 min)

- questions for the class:

-  Why are we preparing this poste® show the results of our work, to
prepare a practical material that can be used Inerostudents of the
class/school)

- What can we include/use in the post@sRotos, pictures, cartoons, ...)

- What should we keep in min@fayout, attractive design, clear arrangement,

headlines, our audience)
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Creating the poster (approx. 40 min)
- distribute the developed photos
- create a self-access corner with scissorssgli@our papers, etc.

- students are working in groups , teacher isitodng their work

Ending of the lesson
- ensure that each group finds a place wheséote the poster (otherwise store

them in the teacher’s room)

Realization of the lesson

As usual it was easy to initiate an active wholassldiscussion as both
classes enjoy speaking and sharing opinions witir tolassmates and their
teacher.

Both groups completed the task and managed toectbatposter. Several
students went to a special room at school whidiceessible to students. In this
room there are technical devices such as a comparteter, Xerox machine or a
cutter. Students can copy or print their materiedse for a charge and use other
machines for free.

All groups in both classes prepared their texti@ahe and brought them
printed to the lesson. In most cases they prepa@dnany materials and had to
cut and shorten them. They had to decide whiclsteam be omitted. Mostly they
tried to use all materials to show their work datdnome. One group in Class A
had prepared a whole bunch of pictures cut out freagazines. | asked them if
they did not mind doing so much work at home bt girls answered that they

loved cutting pictures and that it was a relaxaf@arthem.

Evaluation of the lesson

Class A was more active in speaking than Class Biat stage of the
project. Students kept talking about the posterasd about things that naturally
arose from their work and were not connected toptiogect. They kept laughing
and enjoying themselves. However, their work was$ swffering from this.

Groups in Class B spoke actively at the beginnifigthe lesson and then
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continued to work almost without talking. The reasuight have been that the
lesson took place on Friday noon and students tireck

8.6 Lesson five: Presentations and final evaluation

Objectives

time management: students have to prepare theseptation to cover the time
limit of 5 — 8 minutes. Students present their lfipasters using appropriate
language and gestures and they listen to otheremiasons. They answer a
second questionnaire of the hypothesis and evatbatgroject individually in

writing

Materials
Questionnaire 2 (Appendix No.3), Project Review gApdix No. 6), Positive
thinking (Appendix No. 7)

Vocabulary and phrases
language of presenting: first, second, this parproject deals with, as you can
see, let’'s have a look at, | will tell you more abothis table/graph/story

describes, etc.

Classroom interaction

group work, individual evaluation

Lesson plan

Introduction (3 min)

- presentation requirements: each member of the grbag to speak during the
presentation, you should not read the texts — wse gwn words, make it
attractive and practical, time limit: 5-8 min (H#ilese aspects will be assessed)

- assure students that they do not have to be nereogsurage them to show

the results of their hard work

Planning the presentation (5 min)
- students have five minutes to organize and plain pinesentation
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Presentations (15 — 25 min)

- each group has 5 -8 minutes

- their English teacher makes notes, he will markrtbeerall participation in
the project

- after the presentations | will briefly appraiseleacesentation (point out what

was unique, creative, well done, well prepared)

Questionnaire and Project Review (10-15 min)

- students answer the same five questions of thetiqoeaire as at the
beginning (with respect to their experience with finoject)

- students answer open questions of the Project Reamel evaluate the whole

project

Ending of the lesson (2 min)
- thank students for their participation and activarkv
- sum up what they learnt and managed during thegroj

- distribute a good-bye present: leaflet on positineking

Realization of the lesson

In the very first lesson my supervising teached tetudents that their
participation and work on the project would be assd at the end of the project
in points (all tests and work in English is assdsgsepoints). | reminded students
about the requirements for their presentations [®=sson plan) and gave them
five minutes for preparation. Students worked istegly, they planned the
sequencing of the presentation, two groups managedck presentation.

| assured them that there was no need to be neavmishat | appreciated
all the work they did. | tried to explain that aepentation is an opportunity to
show how much they invested into the project.

All groups completed their task successfully, tleyered the time limit
and managed to describe all aspects of their posierding the photo-story. | did
not make notes on their language mistakes (thatchir did this). | only noted
down what | liked most about their presentatiore(atspecific vocabulary as e.g.
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blood pressure, feeble muscles, pressure on joiots;fat; organizing the
presentation — e.g. one group chose one personmesla@rator; original ideas for
the photo-story (using their bodies to make a headHey, learn!", each letter
being at the same time the first letter of a paplgron the poster, great computer
work with the photos, good actors, etc.).

After this short evaluation | gave them a questaremand a Project Review
which was adapted from Diana Fried—Booth (1990:td@gther with instructions
how to answer both tasks.

At the end of the lesson | thanked my studentgkaeptional cooperation, |
pointed out that they acquired and developed maiilg §see 8.1 Objectives of
the Project) and gave them a leaflet on positiwekthg as another tip for happy
and successful life.

Together with students we decided that their ptej@ould decorate their

language classroom.

Evaluation of the lesson

Though | pointed out that students did not havieetmervous, some of them
were nervous and it affected their final performeandowever, all groups were
rewarded with big applause and they experiencedcessc and immediate
appreciation of their work.

In terms of time management all of them planned fhresentations well.

| decided to focus on the positive side of theesgntations and made at
least one positive note about each performance.

It was very important to sum up all tasks of thejeect and remind students
that they completed various exercises which reduirarious skills and they
managed them successfully. This took only abowgethminutes but it helped to

raise the self-confidence of students and to eagbthject on a positive note.

64



9 EVALUATION OF THE PROJECT "TRAIN YOUR
BRAIN"

9.1 Students” evaluation

Students had the opportunity to express their opgion the project in the
last lesson using the Project Review form (Appendox 6). Each review is
different and original, however, some answers vearalar. | will summarize all
answers, using also information | learnt in disauss during the project.

My first question was on new vocabulary learnt. Tdreswers differed
according to the topic (healthy lifestyle groupatetl e.gjoints, feeble muscles,
overweight, healthy diet, low-fat, endorphinstress and relaxation groups
included e.g.nightmare, spouse, imprisonment, retirement, crahioffence,
upright position, to stretchand effective learning groups stated esgort-
term/long-term memory, to revise, revision, rodenter, addicted, punish.
Many students stated the vocabulary introducechénfirst lesson (see Lesson
plan of Lesson one). Several students stated legtlearnt many new words but
did not write concrete examples.

Second question was aimed at reading activitiesnamling with authentic
texts during the project. Mostly students wrotet ey had read articles about
their project topic either on the Internet (Wikipeedappeared as a source
repeatedly), in newspaper or magazines (they ttetskhe article for the project)
or in English books (mostly provided by the teadhdhe self-access centre).

Next question focused on writing during the projeks | have mentioned
before, all students did a lot of writing at homecause everyone prepared their
texts at home and brought them printed to the fes§bis surprised me because
my expectation was that students would prepare tiaties at school and then
write them on the poster by hand. However, studeotssidered such notes
insufficient and prepared longer texts at homendogiraged students to read the
texts of their friends and correct possible missakéh a pencil.

Fourth question of the Project Review covered sipga#turing the project.
Most students stated that they discussed the tpibe project but there were
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also several different answerse spoke about how to be happy; we spoke about
something absolutely different than the project uvas also helpful for us;
about what causes stress to us.

My fifth question wanted to find out how long stude spent working on
the project at home. Answers varied from 15 mintwe8 hours (computer work
with the photos). However, the most frequent ansmasnot more than one hour,
about one hour.

Last question called "any comments" provided amagmace for students to
add their remarks on the project. Most of them writtat they especially liked
taking photos but they mentioned also things thdyndt like.

Students often used this question as a final etialuaf the whole project

therefore | will cite several answers reflectingithopinions.

"I really liked the picture taking. It was reallpscial.”

"l liked the project because it was different thaormal lessons it was fun —
during taking photos. | am going to read all prdgt

"l really loved making photos; before the preseiotatl was stressed but after
that, it was OK."

"It was great to create the photo-story, to compléhe poster and the
communication in our group was also all right. Tkayou for this possibility to

have fun during an English lesson."

"l loved the positive, relaxed mood in the classrdpthe whole week."

"l liked taking photos. And the freedom of creayivi

"l learnt to work with group of people | never wedkwith. Everybody has his
own task to do and that is how it should be. Evedybwas working and nobody
slacking."

"l didn’t like that | had to work on the project home if we wanted to make it
look good."

"l didn’t like writing the articles."

"l don’t like that it will be marked."
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9.2 Teacher’'s evaluation

| will evaluate individual aspects of the projestsaaiggested by Legutke and
Thomas (1993: 80).

In terms of the topic the project set clear tagkefach group and students
easily understood the theme they should work orwéver, each task was also
broad enough to give students the opportunity tmosh a unique subject they
liked and were interested in (e.g. lack of sleegnd-Shui, alcohol and memory,
doing homework without stress, the PQRST methddarhing, etc.).

A very important part of the project is the divisiof groups at the
beginning. Students can be divided according taouaraspects: age or interest
(Harley 1973: 161-169), seating arrangements (D989: 145) or on the basis of
friendship (Haines 1989: 7). | chose the last pwistsi and allowed students to
form their own groups. This pattern worked well amelvcomers automatically
joined a group of their friends. My experience mdvthat working in groups is an
activation factor which also supports an individapproach to students (Skalkova
in Hendrich 1988: 312). | could devote more timestower or more silent
students during my monitoring. The roles of thelkes change during the project.
His contribution is probably most important at theginning (to raise motivation
and interest, to set clearly the basic developroétite project) and at the end of
the project (to evaluate the project and discussbinefits with students),
however, he has to be a step ahead during thecprdjeacher must anticipate
problems that might occur (from flat batteries istadent’s camera to personality
or motivation problems), he has to have a few eattivities prepared (e.g. for
groups that work faster than others) and he hasrtrol that the learning is really
taking place (e.g. through whole class discussimmitoring, reviews, etc.).

As far as the input materials are concerned | plexvieach group with
sample materials. My aim was to introduce sometifiiam the topic and it was
up to students if they decided to use it or note Wajority of groups used at least
some of the information | had given them. On thkeothand, in each group
several members looked up and worked with their ovaterials.

The language acquired during the project consisteainly of new
vocabulary and of revision and use of languagecsitras that the students had
learnt before (modals in polite requests and icsmas, agreeing/disagreeing,
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making suggestions and various functional phraskesnaiural interaction).
Students feel they are using English language tonmenicate effectively and
they do not realize that they are using phrasesiwhad been learnt in isolated
segments before (this may lead to an illusion thay are not learning English
actively). Therefore a language correction musalpart of the project as well. |
used oral correction only when the language mistakeised misunderstanding or
problems in effective communication. Students wemeouraged to do a group
correction of final texts. However, next time | wdyprobably use some kind of
written correction too; e.g. teacher uses cardh witong sentences pronounced
by students and students are asked to write therssmnon the same card in its
correct form (Fried-Booth 1990: 42) so that studeamalize they are improving
their English during the project.

The idea with the photo-story proved to be verycsgsful. My aim was to
integrate movement, drama activity and acting te froject which would
otherwise be rather intellectual and boring proogssf information. Students
welcomed the opportunity to move, to act, to playcreate the scene, etc. | was
happy that they managed this dynamic activity ehtim English.

The presentations were well prepared, the languagd was appropriate to
the age and language level of the students. Sonuerss were nervous partly
because of the natural stage fright and partly imedhey knew they would be
assessed by their teacher. | followed Tom Hutchirs@pproach and assured
students that | appreciated and respected thent hark and their personal
contribution to the project. The project was endea very positive note.

My final evaluation concerns the atmosphere ofdlass as well as of the
school. It proved many times during the project tha relationships in the class
are very good, that students are willing to helpgheather and to share new
experience together. Moreover, it also proved thatoverall atmosphere of the
school is friendly and secure. All employees inolgdthe caretaker, English
teacher and deputy headmaster were willing to bildents; they were ready to
participate in the project (either on photos oaa®lunteer for relaxation exercise
during one presentation). A good climate of theosths a valuable support for

project work.
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9.3 Results of the research

In my research | used two questionnaires with tames questions (in
Questionnaire 2 the questions refer to the progegierience). Students were
asked to answer all questions by ticking a numinethe evaluation scale (0 — 10)
where 0 is the minimum and 10 the maximum. | witbgess their answers and
count the average number of points for each queskmally | will compare the
average numbers of Questionnaire 1 (situation beftne project) and
Questionnaire 2 (situation after the project) araivda conclusion if possible. For

the complete wording of the questions see chap&mReésearch hypothesis (in

English) or Appendices No. 2, 3 (in Czech).

Questionnaire 1 (Appendix No. 2)

Number of respondents: 2510 female respondents, 15 male respondents)

Minimum points | Maximum points
marked (number | marked (number
Question of respondents) | of respondents) Average points

1. sufficient
communicatiom 2 10 6.32
with classmates (1 respondent) | (2 respondents)
2. opportunity to
express opinions, 2 10 6.44
attitudes (2 respondents) | (2 respondents)
3. getting
information not 3 9 7.22
connected with (1 respondent) | (5 respondents)
the lesson
4. satisfaction
from using my 2 9 5.84
skills (2 respondents) | (2 respondents)
5. dealing with
topical and 3 10 7.24
practical theme (1 respondent) | (2 respondents)
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Questionnaire 2 (Appendix No. 3)

Number of respondents: 249 female respondents, 15 male respondents)

Minimum points

marked (number

Maximum points

marked (number

Question of respondents) | of respondents) Average points
1. sufficient
communication 7 10 9.16
with classmates (1 respondent) | (11 respondents)
2. opportunity to
express opinions, 5 10 8.20
attitudes (2 respondents) | (5 respondents)
3. information not
connected with the 3 10 6.54
lesson (3 respondents) (1 respondent)
4. satisfaction
from using my 3 10 7.66
skills (1 respondent) (4 respondents)
5. dealing with
topical and 3 10 8.62

practical theme

(1 respondent)

(9 respondents)
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Comparison

of average points scored in Questionnaire 1 and Qsgonnaire 2 for each

guestion

Question Average points | Average points Difference in

(Questionnaire 1)| (Questionnaire 2) points

1. sufficient
communication 6.32 9.16 +2.84

with classmates

2. opportunity to
express opinions, 6.44 8.20 +1.76

attitudes

3. getting
information not 7.22 6.54 - 0.68
connected with

the lesson

4. satisfaction
from using my 5.84 7.66 +1.82

skills

5. dealing with
topical and 7.24 8.62 +1.38
practical theme

The biggest difference was achieved in questionln@he average answer
in Questionnaire 1 was 6.32 points whereas in Questire 2 it was 9.16. This
reflects the fact that project work is mostly basedcommunication, negotiation
and argumentation. The amount of active speakidguamg English language for
a specific goal is incomparably higher during pecojevork than in traditional
lessons (assuming that the project is not compldiased on individual work
which might be the case sometimes). StudentsHitaspect of project work as
the most prominent. After the project 11 studemt®4o(48% respondents) marked
10 points on the scale (the maximum possible) wasf@fore the project only
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two students expressed by marking 10 points thatctmmunication with their
classmates during English lessons was sufficient.

As the second most distinct feature of project wetkdents indicated
question no. 4 which asked about satisfaction fumimg their skills in English
lessons. After the project the average answer asexe almost in two points on the
scale (+1.82). It proves that project work meetdtipie intelligences theory and
offers students to use their skills, talents aredrtbwn way to learn and acquire
new knowledge.

The third highest accumulation of points conceraogstjon no. 2 where
students evaluated their opportunity to express thiginions and attitudes in
English lessons. The average answer before thegbrajas 6.44 points whereas
after the project the number rose to 8.2 pointss phoject was very much based
on communication and expressing students” persmpialons on stress in their
life, their experience with learning and studying waell as discussing their
attitude to facts connected with healthy lifestylajority of students wanted to
share their experience and express their opiniodsadtitudes which was a big
advantage and it is arguable if such a quality lmarexpected at every group of
learners.

The lowest rise in points was achieved in question5 which asked if
topics discussed in traditional English lessons ianthe project were topical and
useful for the learners. It is interesting thasthuestion scored in Questionnaire 1
(before the project) the highest average answe24(points) from all five
questions. Though students evaluated the topiti@fptoject as very useful for
them in Questionnaire 2 (average answer rose i38+points compared to
Questionnaire 1), still the high answer in Questare 1 shows that students
were satisfied with the situation even before ttgget. That can reflect basically
two optimistic facts: students consider learninglish a useful process and their
teacher successfully chooses topics and subjeattsité interesting for them.

The only question that does not follow the patigrmcrease in points after
the project is question no. 3. This question cotreéed on personal
communication between students, however, accorinige results | think it was
not formulated clearly. The average answer in Qoiesaire 1 was 7.22 points
whereas in Questionnaire 2 it was only 6.54 poimitech means decrease in -0.68

points. The hypothesis assumed that in a relaxedest-centred and student-
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guided atmosphere of project work there would beopportunity and time for
talking in English which would not be necessaribnoected to the project task.
However, results of the research showed a revetsadency. A possible
interpretation might be the fact that working opraject is an intensive and hard
task. Students communicate a lot but because they to consult and come to a
conclusion on many issues of the project so theightmbe no time left for
personal communication; it is also arguable to Wwhiextent personal
communication is welcomed during the project. Oe tither hand, specific
climate of each group has to be taken into accdanthe Project Review one
respondent gave for a questid¢rhat have you spoken about during the project?
the following answerwe spoke about something absolutely different tmnan

project but it was also helpful for us.

Classroom implications

On the basis of my experience with project work andthe basis of the
research | am convinced that project work is a wesgful method to be used in
English lessons. For students project work providesrew and enjoyable
experience with the learning process. They realildenefits and appreciated
the opportunities they had during the project.

Considering the relatively low increase in points question no. 5
(interesting and practical topic) | would let statse choose the topic of their
project next time or provide only a broad theme ckhicould be adapted
individually. This would probably lead to an incsed interest in the topic and to
an increased responsibility for the final prodund @resentation.

In addition | would also insist on more consistémtguage correction
during the project and | would introduce some kafdvritten self-correction to
students not only for the sake of the languagéf ilaé also to remind students
that working on projects is a serious learning.

The project "Train Your Brain" was realized in nstandard conditions
because | did not know the students in advanceadating projects, choosing the
right topic, dividing students to balanced groupat twould work effectively and
many other important aspects of project work arst l[@®ne in classes where

teacher works regularly and knows his studentsopeity.
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lll. CONCLUSION

My thesis discusses the benefits of project workEimglish language
teaching. All chapters of the Theoretical part laased on relevant methodology
books and provide a theoretical background andgpagion for the Practical Part.

In the Theoretical part | gave a brief outline of major foreign-language
teaching methods in the history of language teachimd related their approach to
project work which is considered a modern and #&ffedeaching method suitable
for the needs of the education of the®2dentury. | also introduced the
characteristics of learning in projects, teachimgiojects and mentioned roles of
the teacher during project work.

The main chapter of the Theoretical Part discusisesenefits of project
work including motivation, learning in the here améw, group work and
cooperation, learner’'s autonomy and experiencinggess, the balance of the
process and the product and the cross-curriculaecasThe relation of project
work and key competences which are introducedenGhech educational reform
as required results of the education process i3 alsmlysed and proves that
project work can effectively support and develdgkal competences.

The thesis marginally touches the challenges arskiple problems of
project work which the teacher should considerdwaace. It provides a detailed
division of various projects according to differeadpects of project work and
presents concise characteristics of each type aifew examples of possible
projects. A chapter on the stages of a typicalqmtogoncludes the Theoretical
Part.

The Practical part is based on a project which | carried out witHass of
high-school students. The project integrated thglisim language and psychology
(as a part of Civics) and lasted five lessonss # project based on data collection
and on producing a final poster which is designediactical advice for other
students. As a part of the poster students crdetie dbwn photo-story which
supports their topic and the idea of usefulnestheffinal product. The photo-
story integrates drama activity to the projecgativates motoric skills of students
and develops their drama talent.
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| describe in detail each lesson of the projestretlization and evaluation.
| carried out the same project twice with two diffiet groups of learners. Both
groups were on a similar language level, neversiselehad the opportunity to
compare their work and realize that a success pfogect depends to a large
extent on the climate of the class and on the goymamics.

In each class students were divided into threegg@nd worked on one of
the following topics: stress and relaxation, effextiearning or healthy lifestyle.
In the introductory lesson students discussedegkt topics to get a complex idea
of the project. The second lesson was based onpgdcussions over new
materials and planning the script of the photoystorhe third lesson was
completely devoted to taking pictures at school amaind the school building. In
the following lesson students got their develop&dtps, they brought pictures
and texts and created their poster. The last lgf$son was divided into two parts:
students” presentations and evaluation of the giroje

From the language point of view this project focus® new vocabulary
which was slightly different for each group. Thenxdgaage used in the lessons
included phrases of agreeing/disagreeing, explgireme’s opinion, making
suggestions and during taking photos it was languaginstructions and using
modals in polite requests.

The research hypothesis assumed that project warkproves
communication in the class, enables students tothese skills and talents and
provides a topic which is interesting and practidat the students. A
questionnaire was used as a research method. udeswered the same
questions before and after the project. The biggesease in points achieved the
question on sufficient communication with classmatés the second most
prominent feature students perceived the oppostdaitise their talents and skills
(e.g. computer skills, drama talent, picture takingnslating texts, etc.). Students
appreciated the opportunity to express their opmiand ideas as well as working
on an interesting and useful topic.

Project work in English language teaching provelean effective method
of teaching and learning which naturally integratesowledge acquired in
traditional subjects. Its valuable feature is usiageign language for a specific
purpose. In order to communicate effectively stisldrave to combine various

structures of the language (questions, negativdesees, different tenses,
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vocabulary, fixed expressions and phrases) whicth been learnt earlier in
isolated units. Using language for a specific pagoncreases learners’
motivation to speak and to share their opinions ideds. Project work offers to
teach the use of language rather than to teach #®language which according
to Fraser and O’Donnell (1969: 160) causes moghefissatisfaction with the
traditional teaching. On the other hand, it would &rash statement to present
project work as a miraculous solution to learn k&hgin the best possible way.
Even in project work the teacher needs to pre-tesmhe language structures
using traditional exercises or drills but studektow they are learning these
structures to be able to complete a concrete task.

Project work puts increased demands on both thredesmand the teacher.
For a project to be successful both the teachehanl@arners have to be prepared
for a new style of working. However, this thesisyad that the benefits of project
work clearly outweigh all possible problems.
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RESUME

Tato diplomova se zabyv&iposem projektové prace ve vyuce anglického
jazyka.

Teoreticka ¢ast vychazi z odborné,igvazr anglosaské metodologické
literatury. Prvni kapitola kratce rekapituluje vyvoetod ve vyuce cizich jazylka
ve vhodnych fipadech porovnava princip§dhto metod s projektovou vyukou.

V druhé kapitole je nasténa historie samotného projektového #gyuani,
ktera z&ina v 16. stoleti v Evrapa ve 20. stoleti pak doznava velké péamve
Spojenych statech americkych. Tato kapitola se dabgyva definici projektové
vyuky a charakteristickymi znaky projektové pracpozice studeiiti ucitele.
Projektova prace ipdstavuje pro studenty neobvykly igpb weni, ktery
vyZzaduje dovednosti jako ¢ilnnou skupinovou spolupraci, zodgaownost za
vysledky své prace a schopnost pracovat bez svalidty Wwitele. Naopak nabizi
studentm pracovat na tématu, které neni izolovano od sketeo Zivota,
moznost uplatnit své schopnosti a dovednosti, patcty@ivé a vlozit do prace
své osobni zkuSenosti &pi. Také titel se musi seznamit s pozadavky, které na
ného projektové vytiovani klade. Odborna literatura rozliSujgkalik raznych
roli witele, které se dhem projektu mani (na zaatku witel motivuje, iniciuje
projekt, ®hem projektu vystupujerpdevsSim jako poradce a jazykovy pomocnik
a na zawr prijima roli toho, kdo ohodnoti vysledky spoie prace).

Treti a nejrozsahlejSi kapitola se zabyvin@psem projektového vyovani.
Pati sem motivace, deni spojené se skuteym Zivotem, skupinova prace a
spoluprace, nezavislost studenta a moznost za@thisdiraz na proces stgjn
jako na koneény produkt a schopnost projektu &wat tradéni Skolni gednty.
Poslednicést této kapitoly se pakénuje vztahu projektové vyuky a &tivych
kompetenci a dokazuje, Ze projektova metoddemisgsné podporovat viechny
klicové kompetence vyZzadovadéskou kurikularni reformou.

Ctvrta kapitola piblizuje problémy, které ip projektovém vydovani
mohou nastat. AuzZ jde o hluk, nedostatelasu, mluveni v matstin¢, problém
kontroly pracesi problémy ve vztazich mezi studenty, odbornaaitera peklada

mnoho rad, jak se grito t€Zkostmi vyrovnat.
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Pata kapitola se zabyvaznymi typy projeki. Projekty jsou roz&éleny do
ttech kategorii: podle hlavniinnosti, délky projektu a &ku studeni. Kazda
kategorie se dale¢ti a uvadi hlavni rysy jednotlivych typprojekii a konkrétni
piiklady pro kazdou kategorii.

Zawére¢nou kapitolu teoretick€asti tvai problematika jednotlivych etap
projektu. Restoze kazdy projekt je jeditrey, mel by typicky projekt projit &mito
fazemi: Uvod, orientace v tématu, vyzkum @rsthat, zpracovani dat aiprava
prezentace, prezentace a&a&mna evaluace.

Prakticka ¢ast je zalozena na projektu provedeném sgedstkolskymi
studenty. Tento projekt je spojenim vyuky angliakézyka a psychologie (jako
souwast zaklad spoleenskych ¥d). Jde o sedre dlouhy projekt, ktery je
zaloZen na zpracovani dat a vyioi konéného produktu — plakatu, ktery je
koncipovan jako prakticky rddce pro ostatni stugerBowdasti plakatu je i
fotoptibeh, ktery souvisi s tématem skupiny a podporuje tipiak aspekt plakatu.
Tento fotogibeh vymysli i nafoti sami studenti.

Studenti pracuji veiéch skupinkach. Kazda skupina pracuje na jednom
z nésledujicich témat: stres a relaxace, Zivowlirstbo efektivni teni. Volba
tématu souvisela s tim, Ze studenty Xnfku gymnaziatekd za rok maturita i
prijimaci zkousky na vysoké Skoly.ceeckeé studie uvégl, Ze studenti povazuji
stres a Uzkost za neépsi prekadzku pi uspiSném skladani zkousek. Naopak
faktorem, ktery podle nich nejvice snizuje Uzkastozkouskou je dobré&iprava
— tedy efektivni geni.

Praktickacast podrob& popisuje kazdou vyiovaci hodinu projektu, jeji
realizaci i zhodnocenicitelem. Popisuje seznameni s tématem v prvni Kodin
zpracovani dat v hodindruhé, néasledné focenitipehu, vyrobu plakatu i
prezentace a zhodnoceni projektu v posledni odin

Souasti této diplomové prace je i stanoveni hypot&tsra se tykaipnosu
projektového vydovani v hodinach anglického jazyka. Tato hypotéza
piedpoklada, Ze projektové Wavani celko¥ zlepSuje komunikaci mezi
Ucastniky projektu a to jak komunikaci, ktera se legpedre tykd prace na
projektu, tak i komunikaci interpersondlni, kter@rsjektem nesouvisi, ale je
dulezita z hlediska klimatu a atmosféry wéd¢ ¢i skupirg. S komunikaci Gzce
souvisi i moznost a cliwyjadit svij nadzor, postofi napad. Dale tato hypotéza

piedpoklada, Ze studenti budou moci uplatnit své aatial schopnosti a
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dovednosti a to ve&Sim nefitku nez v tradinich hodinach a Ze téma projektu
budou vnimat jako zajimavé a prakticky vyuzitelné.

Vyzkumnou metodou byl dotaznik, ktery studenti wyiplpied z&atkem
projektu a po jeho konci. Vysledky vyzkumu potvydispravnost hypotézy.
Vyjimkou byla otazka tykajici se interpersondlni mkmikace. Studenti
pocitovali, Ze v BZnych hodindch se o svych spoluzacich ddizvice informaci,
které nesouviseji s vyukou nezhem projektu. Tento vysledek je mozno
interpretovat jako dsledek velkého pracovniho vytizerti projektu, kdy studenti
komunikuji neustéle, avSakqvazri o problémech spojenych s projektem. Cilem
projektu vSak neni primagn zlepSovat osobni komunikaci, aleredevSim
podporovat komunikaci na &ité téma, ziskat nové informace i dovednosti.

Tato diplomova prace potvrdila, Ze projektové dguani je pinosnou
metodou, ktera ma v edukdm procesu svoje nezastupitelné misttesize
klade zvySené naroky jak na studenty tak d#ele, jeji @inos dalece fedi

vSechny diti potiZze pi realizaci projektu.
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Appendix No. 2

i . : . |+
Projekt ,, Train Your Brain® Vék: | .
Pohlavi: muz Zena
Na otazky odpovidejte tak, Ze podle svého aktualniho minéni oznaéite misto na &iselné Skale 0-10,

pfi¢emsz Cislice 0 je nejméne¢ a mohla by odpovidat sfoviim ,,viibec ne, nikdy*
a tislice 10 je nejvic, mohla by odpovidat sloviim ,,ano, vidy, zcela dostateng™ apod.

1. Myslim si, Ze v hodindch angliétiny dostatecné komunikuji se spoluzaky.
1 0 14 ! 1 A 3 i 1 I ) m X % ¢ X! J A0

L 1

"2. V hodindch angli¢tiny mam moznost a chut’ projevit SVll_] ndzor a postoj
k problémuim, které mé zajimaji.

L‘ l4 — ll l'g 1(' (T ;G n? l?. Jq 140

3. V b&né hodiné se dozvim '6 svych spoluzacich i informace, které se netykaji
vyuky (napr. s jakoun naladou piisli dnes do skoly, jak se dnes citi, apod.)
13 }i .2 I3 19- 's- b ‘? q "0

] 1 |

4.V hodindch ¢asto zaZivam pocit spokojenosti z toho, Ze mizu uplatnit své
schopnosti.

Lu l4 Fli.\j' I’3 t‘i lr G l:;' 3 ? I‘io

L 4 i

5. Je casté, Ze se ucitel zabyva tématem, kieré je pro mé aktudini a prakticky
uZiteéné.
A,

|?' :‘3 14 / :‘r L ¢ T 4 1 .fﬂ
N 4

H 1 ]
+ +



Appendix No. 3

Projekt ,,Train Your Brain® »
Vek: o .
Pohlavi: muZ {Zena

Béhem projektu:

1. jsem mél(a) moZnost dostateéné komunikovat se spoluziky.

SR SO BT S S R
2. jsem mél(a) mo¥nost a chut’ projevit sviaj nizor a postoj k problémiam, které mé

zajimaji.

1 1 : v

T e R S A L
3. jsem se dozvédél(a) o svych spoluZicich i informace, které se netykaji viuky
(mapk. s jakou naladou piisl dnes do Skely, jak se dnes citi, apod.)

RO
4. jsem zazil(a) pocit spokojenosti z toho, Ze miiZu uplatnit své schopnosti.

O B S s S R S e S
5. jsem se zabyval(a) tématem, které je pro mé prakticky vyuZitelné.




Appendix No. 4

British tabloid

1) Harry’'s home: right for princes to fight on front line?

2) Mum butchered in front of tot

3) Student bank accounts: don’t be taken in with a free ipod
4y Oscars: Irish Dream for unknown duo

5) Jolie to raise her baby in France

Questions: 1. What do these headlines refer to?
2. What would make you to read on?
3. What strategies do they use to attract your attention?




Appendix No. 5

MODALS AND MEANING
Match sentences 1-10 with their meanings a-g. Motban one answer may be possible.

You should always try to do the homework the teashts.
| am amazed that you can speak six languages fjuent

| could meet you tomorrow afternoon if you're free.
You must be at the airport two hours before take-of
You may leave the room if you want to.

You must not stay out after 10.30 pm.

If you hurry, you might just catch the train.

You needn’t come to the party if you don’t want to.

| really think you ought to ring Oliver up and apgize.

0. It may rain this afternoon.

BoOox®~NodR~LONE

you know how to do it

it is possible

this is probably the right thing to do
it is not allowed/important not to do it
you have my permission to do it

you have got to/ are obliged to do it
it is not necessary for you to do it

Q "0 Q0O TL®

Polite requests: complete the sentences with youtdas:

1. Would you mMind if ....ooeeeeeiiiiicieee s e ?
2. Can/could YOU .....ccccvvuiiiiiiirie e mmeeee e , please?
3. Would you be SO KiNd...........uueiiiiiiiiiis e ?

S L= | O G | P PO P PP PPPPPPPPPPPN ?



Appendix No. 6

)v.*ﬁw/véﬂ@ =N JMH }Lbkﬁfu TN A

n/ , = ~erT DO i -
\.fmé\dnu Ry ) B n./w kK,(ay. &M G

x d\ daw,ﬁﬁ& o % v GT\ @x@ 1Y gy ("279 “2on08ad UL o511
:o\ﬂ B 18U “YILM J[I0M I, LOP m:msms nok oao& M ptom nok prp ‘dnoid mok
ur woneredooa sy a1 M0A PIP “[UFSsa00ns uonRIussaid MoK sea ‘uonelusseld
o1 Furmp I3 N0A MOy “JsouT 1] noA PIp 1BYM '5'9) \ﬁmoﬁﬁoo Auy ‘9

................. S oA e B o SR Bncet, B
VO T 8 B R S e . ﬁ,,/v}\uz«zm ey

........................................................ bees .I............/.. P T T T T TR R R LR LR L R R T T PR ey Y
o UJJ\G;J N\ AT ).) T .P, ,JJJ,}; fn»w VI

Lyeom 1se] auop nok
BABY JI0MAWOY JBYA ,owoY J2 100{o1d oy uo puads no& prp Wi} YNt MOH 'g

............ ,Mz\()myﬁwﬂﬁc\.:.ﬁm&m;w@ﬁﬁﬁ)éial;\j

Saneia

....................................... SRR . SURUR S, —
VRSB LR wﬁ\.ﬂ\;\umh&é A A BYIROY V

(moqe uaxods nok oAy IBYM ¥
(U

=3% AR A=

A

ﬁv,}w d@ﬂauwm/ VAT aﬁ?ﬁmé NOHADON el
{INOGE UINTIM NOA SABY TRUYM '€

....... T T T O IO OO, s ISP
.L»ﬁj_\my‘m..,\fu :j* ~ 2 ,‘v,)ﬂw_@ «i.s\m,,««\ ,.\{w.(,.\mw Yoo L
ioefoad sy Supmp peal nok sABY 1BYM T
IR - QT e e @.V ..............................................
Cﬁ \%@éﬁ&é >0 o &JG\ ?And;j\o RS

L

7w
;qfvﬂw

%om.qo& ay) Supmp Jures] noA saey KIBJNGEI0A MU JBYM |
JOre@A ey o e sy JUWEN

puidas ‘SuOSSa| § ©,UpeAg ANOX WAL 13(01d tMATATYE EDALOUd

g JaP,CJ_ /\?ﬁ)ﬁ. RPN (,r,,& WIPD YO N e €

auJJ N'E &%w\ﬂ

Grooey ©

Buygoy T el gy o EOW
("00 ‘oonjorxd uy asn
nok ues Jeym ‘yYim JIoM 3, uop ATrensn nok ejdoad yym zom nok prp ‘dnoss moA
ur uoneIedooo oy o3I nok pIp ‘myssecons uoneuesaid moA sem ‘uonelussald
o1 BupInp 3707 N0 MOV ISOUL I NOA PIP 1ByM "T'9) SISO AU "9

VYR gy ,,b\&

S g e N

VU N Vrey Wy

FprTs _“:‘ﬂ ........................ aasenen R il ﬂ ..................... \. ................ m ................
v ,,/ﬁ V) G Y ey oradeew; T IR ﬁ? Ty ﬁﬂ&

4

VREOTY ey /Ahj
-4 ¥

iyeam 1se auop nok
SARY MJOMOWOY JeUA ooy e 10efoxd o3 uo puads nok pip oW Yonw MoH 'S

Cerenaes \.m.x\.g.a.%‘w........,.%m./.\.u.w. ..... A ‘.u.ﬁ..f.\.,wv...4“....../Wl.%.a.,,,w“u.../.,......,mm“\.,m ..... ‘./h,./”?:uw.: :..n..%.g.Z .......... Jw.

........................ ..?:.....:...:.:..:.............:....

m [3{) MDD b TR Q4 }7/3%
Jnoqe usods noA sAey 1eYM b

S YT

................. U,J_foﬁiﬁlﬁdxj,_oj()o#/bo)zj,g%&:ﬂé
. (INOQE USNIIM NOA 2ABY JBUYM, '€

m;)cc

...... m .
.,Jd /67/ .,%;J ;,ff / »5.5 /o/r_, fjf\n\a C(/._

(199foxd oyy Furmp peel nok saey jeym 7

SiAbridedastibbinanrnnnany \WU..\.N.AU‘\./:..:.”,/.«UJ.\%,J...?A_ ----- L.%U...-JWJ.JW.....MNM ..... ,W.u .ﬂ../.&.fwum.ﬂw_f\.}...../._ ...... %m.‘.”\.& .....
/%,A.éﬁ)/ d,,.sjj \ e ﬁcé . %3& ) %}33@; v..z.@(d A
(afoxd ety Furmp Juree] 1ok aABY AIB[NGRIOA MU 1BYM |

,6?0/9.:#2% A&Qﬁw SWRN

eunydas ‘suossa| § °,We1g MOX WAL 10f01d :MATATY LOICOUD



Appendix No. 7

POSITIVE THINKING
(by Louise L. Hay)

- what you think today will be your real life tomowo

- repeat positive thoughts as often as you can ai (ieethe trolleybus, on
the way home, before sleeping, but in your lessisten to your teacher:-)

- invent your own positive thoughts
- be happy with yourself and your life
Examples of positive thoughts:

e | am grateful that | have a healthy body. I love Iifg;.

* My happy thinking creates my happy life.

When | need help there are always people who b#&r to me.
* My mistakes only prove that | am learning.

* | do something new every day.

* | enjoy time at school. | can use my talents anlisdkere.

* I manage all tasks easily and my work is apprediate



Appendix No. 8 - Photo gallery

Processing information (Lesson 2)

Self-access centre, Class A



Class B




Taking photos (Lesson 3)

Class A

Class A



Class B

Class B



Creating the final poster (Lesson 4)

Class A



Presentations (Lesson 5)

Class B and their English teacher Mgr. David Horak

Class B



Final products
Class A, Healthy lifestyle
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Class B, Healthy lifestyle



Class A, Stress and relaxation

Class B, Stress and relaxation



Class A, Effective learning

Class B, Effective learning



Using computer skills
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The caretaker as a participant
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The deputy headmaster and Civics teacher as [peantis



ANOTACE

Jméno a Fijmeni: Terezie Lipova

Katedra: Katedra anglistiky a amerikanistiky, FF UP
Vedouci prace: PhDr. Sabina Pazderova

Rok obhajoby: 2008

Nazev prace:
Prinos projektové prace ve vyuce anglického jazyka

Nazev v anglétin é:
Benefits of Project Work in ELT

Anotace prace:
Teoretickatast vychazi z odborné literatury a&uje
k casti praktické, ktera popisuje a hodnoti provedeny

projekt.

Kli ¢ova slova: Projektové vydovani, projekt, skupinova prace,
spoluprace, komunikativni vyuka anginy, klicové
kompetence

Anotace v anglittin é:
The Theoretical part is based on literature ongmtoj
work. The Practical part focuses on an executed
project, gives it full analysis and evaluation.

Kli ¢ova slova Project work, project, group work, cooperation,
v angliétiné: communicative language approach, key competenices

Piilohy vazané v praci: | Materialy pouzité fi realizaci projektu, fotografie

Rozsah prace: 83 stran + 17 strantjioh

Jazyk prace: Anglicky jazyk




